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Preface

[x A spectacularly short amount of time, St. John's Uni-
versity evolved from a provincial insticution of modest
population and means into the largest Cacholic university
in the country. The erisis and revole are directly relaced o
this incredibly rapid expansion. In about 2 decade, from
the mid-fifties to 1966, the student body increasdd from
6,000 to 13,000. The faculty traditionally had been largely
clerical; the lay staff members were in many cases drawn
from St. John’s or were carefully screened products of other
Catholic institutions. After the explosion in student popula-
tion, the administration at St. John’s found it difficult to
impose the same discriminating requirements. Inevitably,
they filled vacancies with new recruits from beyond the
horizon who were familiar with the prevailing winds of
academic frecdom and acted as a catalyst.

We were at St. John’s Universicy when a substancial part
of its faculty struck against what they considered to be a
paternalistic, anti-incelleceual adminiseration. At first we
were unaware of the dimensions of the event. For almost
ali of us who took part in the strike, the decision was ini-
tially a personal one, and had to do with our personal re-
lationship with the university, and what we felt were our
responsibilities to the students, to academic ideals, and to
ourselves. The ramifications, however, extended not only
to St. John’s and to Cacholic higher education, but to all

vii



PREFACE

our higher educational institutions. Catholic University,
Long Island Universicy, Drew University have since scen
their faculty and students boycore classes because of what
they considered cthe arbitrariness of their respective ad-
ministrations; we believe that substancial gains for academic
freedom have been the resule. Strong student support and
reaction certainly consolidated the victories, as they did at
Berkeley. Ae St. John's the students remained somnambulise,
The decision to write this book and the way in which it
was written came out of our confrontation wich the student-
type at St. John's. Tt seems apparent to us, as educators and
soctologists, that the St. John's student cannot be under-
stood without @ conception of his milieu, which he carries
with him as sociological and psychoelogical baggage. The
university itself cannot be understood withoue an acquain-
tance with the community it serves. This community, in
turn, has to be understood in its institutional, social, class,
and educational context.

We chus presumed to regard St. John's, not as the typical
Catholic university, but as the epitome of a strong strain in
Catholic educacional approaches thac is discoverable in
some degree throughout the system. We could never hope
to include the torality of what we have labeled the “S.
John's community,” and cerrainly we are not attempting 2
definitive analysis of the role of the Catholic Church in
relation to higher education. Many of our assertions are
speculative and await the final judgment of empirical tese-
ing. What we have tried to present is a descriptive analysis
of the largest Catholic university in the country, and its
symbiotic relationship to the Cacholic community it serves.

vill

Preface

To be completely objective was problematic. We were
presented with a laboratory in crisis research, but we were
part of what was going on. Our observations often were
bound to be personal. To balance this, we have drawn
heavily from the works of others in hopes of finding a meet-
ing ground between disengagement and involvement., To
paraphrase the lace C. Wrighe Mills, we have tried o be
objecrive, butr make no claims co being detached. Still, we
were there, and the sights and sounds of the event are also
part of the record.

This book tries to make clear what St. John's Universicy
was like before the crisis, how it behaved during the crisis,
and what, if anything, seem to be the results of this un-
precedented event.

We would like to express our graditude to LElizabeth
Currerri, Barbara Signorelli, Caroline O’Malley, and Sharon
Wanderman, who helped type various drafts of this manu-
script; to Rosemary Lauver of the faculty of St. John's
College, Annapolis, Leonard Mayhew, and john Leo, who
read the final manuscript and offered valuable comments
on it
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The St. Jobi's Community

THE priafary concern of this book is to describe che
Roman Catholic community whose social, educational, and
religious needs are served by St. John’s University, and
to draw some implications about the mentality thac the
community and the university share. We intend to describe
this particular working- and lower-middle-class communiry;
we are not discussing the nature or structure of Roman
Catholicism, American Catholicism in general, or even
middle-class American Catholicism.

The “St. John’s Community”—and this encompasses a
wider group than those who are actually connecred with
the university—is characterized by 2 strong Catholic ethno-
centricism, with its related defensiveness, puritanism, funda-
mentalist interpretation of religious matters, and political
reaction. The predominant role of the Irish in the Church’s
American hierarchy, and pardcularly in the New York
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hicrarchy (only two bishops in New York are not of Irish
excraction), will be studied ro indicate the extent to which
this Irish culture has influenced and condidoned working-
class Catholic Americans.

The community that supports St. John’s in turn has its
alues reinforced and justified by che university. This
symbiotic relationship produces a defensive social mentality
which is indifferent, if notc openly hostile, to the struggle for
civil rights and civil liberties. [t is noc difficule to generalize
and classify this group as polidically right-wing, pushing
extreme. John Leo, a former editor of Connnonweal writing
in Contimunn, states:

St. John's students are astonishingly conservative. There is
nothing like it in the New York area. A fraternity poll dur-
ing the 1965 mayoral campaign showed that 929¢ of the
students favored the election of YWilkam F. Buckley, Jr.,
editor of National Revicw. Another six percent supported
Vito Bactista {a splinter candidate to the right of Buckley);
the remaining cwo percent was either undecided or leaning
toward Republican John Lindsay or Democrac Abraham
Beame. Buckley reccived one of his most cumultuous wel-
comes at the Jamaica campus. The Young Democrats had a
total membership of cweney fast vear from among the 13,
ooo St. John's students,!

St. John's tends to actrace lower-middle-chss or working-
class students from Brooklyn or Queens who lack the
money, interest, or academic credentials to go elsewhere.
They rarely demand academic quality; the B.A. is often
frankly valued as a ticket into che more affluent sectors of
the suburban middle class. (A rally by faculty serikers to
explain the issues of the 1965 revole to parents drew about
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onc hundred people, and not a single question was asked
abourt an academic mateer. )?

It is our contention, therefore, that St. John's Universicy
serves the function of giving social leverage to the New
York Catholic proletariac in che “St. John’s Community.”

In turn, the demands made upon St. John’s are social
rather than educational, academic, or even professional.
All insticutions do, of course, satisfy social needs, bur St.
John’s all but acknowledges thar it is willing to meet these
needs ac the expense of all others. No university is ideal, but
what distinguishes St. John’s is that it actively codperates
with the limited view of its working-class community and
encourages rather than discourages its students in their
prejudices and hand-me-down opinions, Robert Al Flut-
chins writes: .

I do not say that it is the object of che university to develop
and express unpopular opinions. [ do not say thae the object
of a universicy is to prevent social and policical conformity
rather chan promote it | do say that a ::r.n_.mmc. in which
no unpopular opinions are heard or one which merges im-
pereeptibly into the social and political environment can be
presumed, until the contrary is proved, not to be doing its
job. If a universicy is a center of independence, thoughe and
criticism, then a popular university is a contradiction in
terms.®

St. John's is not a center of independent thought and
criticism. [t bas merged imperceptibly into the social and
political community it services, the community which in
turn supports it morally and financially.

Catholic higher education is inferior to secular higher
education by competitive standards, bur St. John’s carries

5
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this academic mediocrity to an extreme. What St. John's
receives from che upwardly mobile working and lower-mid-
dle class of Catholic New York besides money (it turns a
profit of more than $6,000,000 over a two-year period)
is the docility of an carlier and more cencristic congrega-
ton. [t offers in return the semblance of an education, or
at least a degree which is the cnerée to the suburbs, insur-
ance company jobs—a Catholic education out of intellecrual
harnv’s way of heresy and secular value, and strong ground-
ing on the central question of sex. It works with, instead
of on, the narrowness, prejudice, and social irresponsibility
which the students bring with cthem. Tt seems to pue, in a
sense, however unfairly, the stamp of the Church on these
traies.

\Whether or not St. John’s is typical of all Catholic col-
leges and universities is not of primary importance. No
doubt, most other institutions of higher learning share to
some degree its faules. \We arc interested here in the rela-
tionship Lerween St John's University and its local, homo-
geneous, and unsophisticated community. Of course, the
religious factor is of major consequence, and we will be
concerned with the New York Catholic=his social and
cconomic position, and his perception of higher education.
The stated or traditional ideals and goals of American
Catholicism are central to the discussion since the Catholic
mdividual, socialized at least partly through the Church,
sees the world in somewhat special terms. Our emphasis
will be sociological and therefore will obviously refrain
from judginents on theological or dogmatic issues.

Most St. John's students, and this is generally so at Cath-
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olic colleges and universities, attended Catholic parochial
and high schools. They have been instructed in a system
which has always tended toward certain biases, and has
justified a distinct Catholic orientation toward history.
The student now at St. John’s was educated in the parochial
schools ten years ago, when standards and style were signif-
icantly difTerent from what they are now. dwserica magazine
called atrention, in its January z1, 1967 issue, to the recent
upgrading of the education of teaching sisters. Citing two
studies by Sister Mary Brideen Long, a Franciscan nun in
Wisconsin, one done in 1952, the other in 1964, it was
found that:

. . . nearly 8090 of the sisters who began their teaching in
_cm+ had at least three years of college. Of these, about
4266 held Bachelor’s n_mm_.nnm or better. By contrast, the fig-
ures for che sisters who began their nn._n_::m in 1955 was
about 1655 and 795 respectively.

Llowever, the face that more sisters have bachelor’s de-
grees (42 percent is low when compared to g9 percent of
public school teachers) does not entirely offset the biases
and orientation of a traditionalist, illiberal education. The
sisters themselves were largely recruited from the parochial
schoo] system and may not have seen any other reality, A
good part of the Catholic educational process still smacks
of indoctrination.* Certainly memory and rote have been
overly prized. Education is frequently thought of as urili-
tarian, and the Church’s educational system provides a safe
* The use of the catechisims, like Conmte to the Farher (Paulist Press) and
others like it, as opposed 1o the former types which stressed rote memo-

rization, is one indication of an arrempt to meve toward freer and more
natural intellectual investigation,
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way for its children to rise socially. As Louis T. Benezet
has pointed out, “One sometimes feels cthat American
Catholicism runs the danger of so overemphasizing the
principle of authority as to annihilate the equally vital
principle of community which should be its complement.” 3

Secular

“intellectualism” continues to be a bogeyman
for far too many Catholic educators, and the working-class
community remains largely persuaded that only a Catholic
college can both provide the necessary credentials for
securing a career and at the same time guarantee moral
security.

We will describe the social personality of the St. John’s
studenc. He and his alima maca have many traits in common.
The university is the culminating instrument in the estab-
lishment of an auchoritarian view of realicy, By isolating
the specific factors which play predominant roles in his
soctalization, we hope to offer insight inco the r :ality which
controls and predetermines his definitions and interpreta-
tions of the world.

The Catholic religion is heavily steeped in traditions, and
many members of the Church tend to accept indiscrimi-
nately all sorts of traditions which they assume to have
legitimacy because of their sometimes accidencal connection
with the Church. Thus the concept of change is not readily
available to the average Catholic mentality. Moreover,
Catholics have traditionally been taughe that the essential
purpose of man on earth is to withstand the trials that stand
berween him and salvation. The Roman Catholic Church
demands of its believers a high degree of intellectual
acquiescence and obedience. Laymen who concern them-
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selves with alternatives or innovations are viewed by the
clerical hierarchy, who at least until Vatican II tended to
see themselves as the Church, as deviant and troublesome.
The primary duty of the laity and the lower clergy and
rcligious has generally been thought to be that of supporting
the hierarchy. This leaves little enough room for scrious
inquiry among unsophisticated adults, but for children on
the parochial school level, it leaves practically no freedom
to question. The exaggerated emphasis on a conformity is
based on a definition of Christian faith as unchanging and
unchangeable. Many matters which are not macters'of faith
or dogma have been given by a conservative magis-
terium a reverence indistinguishable from chat of true doc-
trine. Thus the tendency had been to leave less and less
area for intellectual dissent, and to encourage Catholics
to accept the available opinions of the Institution and
to avoid the courage and hard work that intellecrual
independence entails. Danicl Callahan, in che National
Catholic Reporter of February 8, 1967, states: “Ortho-
doxy is a value in the Church, yet by no means the
most important. At times it must give way to the more
pressing demand of charity and intellectual investigation.”
A student cannor operate if his range of inquiry is limiced.
The attitude toward learning at St. John'’s reflects the
extreme and triumphal view expressed by Brent Bozell in
the same issuc of NCR:

Is Catholic education to be judged by its capacity to do for
Catholics what secular schools do for non-Catholics; or by
its capacity to endow students with Christianity’s superior
insights to truth and to the meaning of life? . . . What of

9
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heresies? Is che Catholic Church's proper posture that of a
student learning at the feee of Protestants, even of Commu-
nists, or thac of the compassionate teacher, always listening,
but confidently defeading her truth and explaining their
error?

This reliance on traditional truth and abhorrence of
change in ccclesiastical thoughe and practice has tended to
foster political conservatism. The strength of the Conserva-
tive Party in New York scems to rest on its Catholic mem-
bership. This trend toward conservacism in politics will be
discussed more fully later, but we would point out here
that it is not exclusively the result of religious or cultural
mdocerination. There are many cconomic and political
reasons for ulera-conservatism among the working and
lower-middle classes. Buc che students’ religious training in
New York supports their reactionism; and if it does
not intend to justify strongly conservative political and
social attitudes, it does not alw ays make clear cthat intention.

The reactionary conservatism of the administration of St.
John's is symptomatic of the “status politics” * of its com-
munity. Preoccupied with sarisfying this community’s
growing desire for status advancement on the one hand,
and with maintaining intellecrual and spiritual orthodoxy
on the other, the leadership of St. John's encourages an
atmosphere thac is stifling and illiberal.

More significantly, it may be that Se. John's is concerned
with building an image of 100 percent Americanism that

* Seymour Martin Lipset uses this term in his article enticed “The
Sources of the Radical Right,” in Daniel Bell’s The Radical Righs. Lipser
defines status politics as “political movementss whase appeal is to the not
uncommon resentments of individuals or groups who desire to maintain
ot improve their social stams,”

10
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would strengthen the position of Catholicism in American
society. (Cardinal Spellman, who stands for New York
Catholicism, represents chis same position.) The university’s
traditional American conservatism not only matches the
political views of the community it serves, but also those of
certain “high status” groups in American society with
which parc of the membership of the Church aspires to
identify and which fortifies resistance to social change.

At St. John’s, efforts to guarantee civil libertics are re-
garded as efforts to protect un-American, secularist trouble-
mongers and their dupes. Civil libertarians are equared with
social libertines. Good citizens should not require extrava-
gant protection such as certain articles of the Bill of Rights
guarantee. This response pervades the community’s atti-
tudes toward those who challenge their own moral and
social perspectives. This reacrion stems from an instinctive
truse 1n all manifestations of authority. The common atti-
tude Is that che criminal gets away with everything as it is;
if he is brought to trial he must be guilty. Authority is che
punisher of cransgressions, the protector of majority stand-
ards rather than the protector of the innocent. Jacqueline
Grennan, in the same issue of NCR, calls attention to the
Catholic attitude toward authority:

Most of us in our formal and informal education were con-
vinced thar obedience to ategorical auchority, to persons
or authorized codifications, was at the heart of responsible
behavior, and that freedom from such defined dependency
was the open door to irresponsible behavior or license.

This rationale, which values discipline and obedience
over educational goals, is implemented in a special way by a

It
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fundamentalist, puritanical tradition thac has been charac-
teristic of the Irish-American Catholic experience.

The prime source of intellectual and social Jeadership of
the St. John’s community is William F. Buckley, Jr.—folk
hero to the Cacholic lower-middle class. Buckley’s theory
is stated in U p fromr Liberalisi:

Conservatism is the tacie acknowledgment that all chat is

finally important in human experience is behind us: chae the

crucial explorations have been underraken, and that it is
given to man to know what are the greac cruths chat emerged

from them. Whatever is to come cannot outweigh the im-
portance to man of what has gone before,

Buckley adds that “Burke said it all,” and quotes him thus:

We know that we . . . have made no discoveries, and we
think thac no discoveries are to be made in morality; nor
many in the great principles of government, nor in the idea
of ___z:.ﬂ, which were understood long before we were
born, .;Smrnrn_. as well as chey will be afrer the grave has
heaped its mold upon presumption and the silent tomb shall
have imposed its law on our pert loquacicy.

Why is Buckley the intellectual darling of St. John's?
How were che ethnocentric defensive atticudes of che St.
John’s community formed? The answer ac least partly lies
in a recognizable Irish Catholic set of attitudes thac de-
veloped out of their position as a persecuted minority in
early Protestant America. Mary Perkins Ryan, in Are
Yarochial Schools the Ausiwer?, writes:

And-Catholic prejudice was generally strong, and was enor-

mously increascd .“_E._:m the t9th Century by the arrival of

Catholic immigrants in vast numbers. Given the vqaﬁ_o_.:_-
nately Protestant character of American society at the time,
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therefore, when cities or states began to establish compul-
sory cducation for all children, this seemed to Catholics to
include an actempt to educate the children of Cacholic im-
migrants away from Catholicism and toward some form of
Procestantism.*

Mrs. Ryan furcher states that the Catholic schools protecred
their students from anti-Catholic teachings and prevented
the children from being pushed into the mainstream of
American life. The Irish “sought to retain their religion
and at the same time become Americanized as quickly as
possible.” * Paradoxically, the conflict berween these two
impulses in the parochial school thus slowed up the process
of acculturation. .

The situation in the United States has since been basically
altered. There is not the same hostility to the Church.
There has been a Catholic president of Irish heritage. Yet
St. John'’s and institutions like it, characterized by this era-
ditional Irish Catholic mentality, still act as if the end
product of an education is to protect the student from
anti-Catholic teachings, to cloak him in an armor of
apologetics. The working-class Catholics view the Church
and St. John’s as a bulwark against the “creeping socialism”
of the rest of the United States. On the St. John’s campus,
almost anything is considered preferable to the welfare stare.

‘The ways in which Catholicism reinforces working-class
mentality and social aspirations must be of concern in any
discassion of the St. John's community. The question arises
as to whether the Catholic Church reinforces this mentality
or develops it in the first place. John Leo wrote, in Afi-
norities in a Changing World, that “of all major branches of

13
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Cacholicism, [the American Church| became the only one
to hold onto the working class and to avoid anti-clerical-
ism.” * The New York working class has been predomi-
nately Catholic for almost a century. The structure of the
Catholic working-class family prepares the children for
the authoritarian orientation of the parochial school. This
class traditionally depended more on the parish than the
middle-class Catholic, whose social conracts with both
Catholics and non-Catholics, like the rest of their class,
arc based on community interest and experience rather than
physical proximity.*

The authority of family and Church provide security, as
docs tradition. “Nibil innovetur nisi quod tradituns est” (Ler
nothing new be introduced that is not handed down). This
mentalicy is not exclusively developed or reinforced by
Cacholicism, but there is clearly an organic relationship
berween ethnic group, family, and religion.

Daniel Callahan, in The Mind of the Catholic Layman,
describes the Catholic conservative predominanc in the
working class: “he is prone to choose national security over
civil liberties, to oppose interfaith contacts and movements,
to urge Catholics to preserve their values at all costs in the
face of rising secularism, to see in che agitation for social
justice an oceasion for Communist subversion, to suspect
Cacholic liberals of temporizing with Catholic principles

* In Oklahoma City there is an experimental parish that has no geograph-
ical boundaries. This may well be the future of the parish for those Cath-
olics whose community-parochial or other-cannot be confined to
physical neighbors, Bishop Wright of Pitisburgh has also established a
voluntary parish for persons associated with secular colleges and univer-
sities in the diocese.
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and to support any effort which would enable divine law
to be fully backed by the sanctions of civil law.” 7

During the carly period of immigration, Irish Cacholics
were held deeply suspect for what was believed to be cheir
allegiance ro a foreign religious power. In Nationalisur and
American Catholiciss, Dorothy Dohen lists the traditional
ideological ingredients of religious xenophobia: “ex-priests
lecturing on the moral iniquities of confessional and con-
vent; warnings about Catholic political conspiracies; wide-
spread rumors that the faithful were drilling nightly in
Church basements in preparation of an armed uptising.” ®
She explains that Catholics, in a defensive reaction to such
attack, affirmed their Americanism in extravagant terms.

The St. John’s community has recently lived through the
immigrant experience and, even more important, the depres-
sion of the thirtes, and memories of their hardships are still
alive. This community generally believes that the expansion
of the national economy after World War 1I and the rise
in federal spending, especially welfare spending, are grant-
ing the Negroes an unfair advantage, one which they
themsclves were never offered. It is their belief that they
themselves survived on their own effores and abilicies; their
fundamentalist conservatism implies that the individual
must depend only upon himself for his worldly success.
Social inequality is justfied because individuals do not
possess the same abilitics, and social change for the purpose
of establishing equality is not understood as a value.

The intense conservatism of this community is the par-
ticular reaction and expression of their social experiences.
Their ethnic traditions, the stabilicy of the Church, and

15
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their desire to hold on to hard-won gains became translated
into an emphatic resistance to all change.

The cmphasis on achieved stacus in American society
places excessive demands on the individual; and in chose areas
where parents have inferior seatus, great pressure is placed
on children to rise socially. The security of the cradicional
ascribed-status system is totally absent. In chis system, the
person who successfully fulfilled the duties of his ascribed
status acquired community prestige and status; if he was
born the son of a farmer, he was not expected to be any-
thing more or less. The emphasis in American society on
ambition and success creates a serious dilemma for the tra-
dition-minded working-class Catholic. Automation and even
the extremely limiced upward mobility of Negroes have
placed excessive pressures on him. Higher education has be-
come essential. Thus, in an industrial, heterogeneous, status-
dominated society, his behavior is not completely surprising.

The members of the St. John’s community realize that
their social situations, religion, and ethnic backgrounds are
not the most advantageous for social advancement; they are
somewhat alienated from the larger society.

The Christian ideals of love, brotherhood, and charicy
get short shrift at St. John’s, and at any other university
which serves the status politics of its community at the ex-
pense of free moral and intellectual leadership. The revolu-
tion in civil rights in the last decade dramatizes the recalei-
trance of the Catholic university and, to a shocking degree,
the Catholic Church in America, to accept its social
function. The Catholic Church teaches thar racism is
un-Christian and sinful; no form of prejudice, diserimina-
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tion, segregation, or racial injustice can be tolerated. How-
ever, when it comes to putting this into practice, a wide gap
is noticeable. Some of the bishops make pronouncements,
but the community, including many of the clergy, do not
take any lead in implementing these ideals with action.
Working-class Catholics have reacted to the Negro's strug-
gle for racial equality with hostilicy and even violence.
Reaction among the middle and upper-middle class has been
less overtly violent, but with a few exceptions it ranges
from hostility to indifference. In the heavily Catholic com-
munity of Cicero, near Chicago, there were scenesqof vio-
lenc racial strife. Dr. Thomas R. Gorman, an associate
professor of English at Chicago’s Loyola University, takes
periodic surveys among his first-year students, of whom the
large majority are graduates of Chicago’s Catholic high
schools. His findings show that 75 percent of these students
voice negative actitudes toward Negroes and civil rights
issues.” When we asked a class in urban sociology ac St.
John’s to conduct a survey among the Brooklyn campus
students, the same kind of negative attitude was exhibited; it
hovered around 75 percent among the School of Liberal
Arts students and 85 percent in the School of Business Ad-
ministracion.

“Catholic Know-Nothings,’
August 29, 1966, relates how “in the aftermath of racial
riots [in Chicago] a nun was stoned for marching with Negro
demonstrators and a Negro priest was punched and kicked
just for being black.” The article mentions an editorial in
the New IVorld, Chicago’s weekly diocesan newspaper,
which attacked the “Catholic Know-Nothings” who
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“sprayed spictle, curses, and rocks at the clerical marchers.”
A reader responded to the editorial as follows: “I have a
daughter, a nun; I'll disown her if she ever marches in a
demonstration against her own people.” A priest who tool
part in the march, Monsignor James C. Hardimon, stated:
“I'll never go near the mob again unless I'm armed. We
learned che sight of 2 Roman collar incited themn to greater
violence.” The clerics were going against cheir own people
to side with the outsider Negroes; and some of these Chi-
cago Catholics had reacted with 2 form of behavior which
might have indicated the degree to which social pressures
are more effective than parochial school t :aching concern-
ing Christian chariry.

The social concern and fear expressed over Negro in-
roads into Catholic communities demonstrates the “status
politics” of these Catholics. It is obvious chat they are not
yet as solidly middle class as, for example, the Jews are
{and, of course, they do not have the same liberal tradition).
They are entrenched in the working- and lower-middle-
class echelon, and therefore view the Negro as an economic
and status chreat.* Those proportionally few Cacholics who
have achieved middle-class seatus are not yet sufficiently se-
cure, scrong, or motivated to counterace effectively this push.
The institucional Church, particularly in New York (and
clsewhere—norably Los Angeles), has not been very vigor-
ous in combatting the prejudice of its membership. St.
John’s provides another insticutional support for a conserva-

* In this pacticular way, they resemble more the lower-middle-class deep
Southerner who reaces violently to the threar of Negro political and
social competition.
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tism verging on social irresponsibility and hostility and an
obsessive anu-Communism which substitutes for the investi-
gation of the nature of democracy. The Church has at times
been dishonest. Daniel Callahan calls attencion to this:

On innumerable occasions [the Church| has muted its
prophetic role, paying heed instead to local sentiment and
mores, the sensitivitics of financial supporters, and the good
will of sccular officialdom. It has sought the favor of a well-
heeled community. At times, it has used its secular influence
to coerce those who opposed it. Above all, it has kepe its
ears attuned to the winds of public opinion in socicty, re-
treating when expedient, pushing forward when the thoment
was propitious. It has conformed iwself co the expectations
of the culture, steering clear 6f a witness which would dis-
turb its community standing. By doing so, it has been led to
dwell too much on its appearance, too much on its mooﬁ_
name; it has, inevitably, courted dishonescy. ™
Notwichstanding some exceptions, the Church has failed
to identify itself intensely with grave social and racial njus-
tices. The Church’s symbols in this country arc material—
great school systems, great hospicals, great cathedrals, na-
tional monuments, and expensive campuses.

St. John’s has been chosen for particular analysis not only
because the aurhors were present when its faculty revole
brought many issues to the surface and had widespread con-
sequences. But also, by focusing on St. John’s as a case
study, we can vicw the problem of faculty control of cur-
riculum versus adminiscracion concrol, and even more impor-
tane, the role of intellectual inquiry in a Cacholic university,
in light of the school’s relation to the community it services.
The crisis at St. John’s could never have occurred without
support from its “community.” As John Leo points out:
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The administration opted carly to take its drubbing in pub-
lic without moving to meet the objections of the national
academic  conmnunicy. The optimism of some dissident
teachers who placed their bets on the power of public opin-
ion was based on the false assumption that St. John's cared
abour what the public or the academics thoughe.'

St. John’s did not care because it knew where e support

came from,

The authors have, in this chaprer, attempted to express
some general impressions based on their experience and the
expressed opinions of persons of recognized competence.
They emphasize that chis is not a summation of a single
sociological study. This field is ripe for sociological study—
though the Church is changing so rapidly that studies are
apt to be obsolete before the data can be tabulated. This
kind of study also requires the complete cooperaton of the
subjects, something not always easy to obeain.
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The Revolt

JANUARY 4, 1066

It was a bitterly cold and windy January day. St. John's
University should have resumed classes the previous day,
but Afike Quill and his Transport Workers’ Union had
stopped all public transportation in New York City, so
most educational institutions had postponed their pose-holi-
day openings. Members of the St. John’s chaprer of the
United Federation of College Teachers, along with those
on the faculty who supported them, set up their picket
lines in the darkened morning hours. For the first time in
the history of higher education in the U. S. a faculty was
in open and public revole against its administration. It was
quite a contrast to the Berkeley revolis, where a segment of
the student body rebelled against the adminiseraton and
were accused of being anarchists or dupes. At St. John's the
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faculey—innately conservative professional men with ad-
vanced degrees and experience as educators—had to take a
stand for academic freedom which the student body did
not, evidently, perceive as lacking. As Father Peter O'Reilly,
a secular priest and one of the leaders of the uprising, stated:

Catholic higher educarion has . . . been able to thrive de-
spite its all but completely ignoring the whole area of
academic freedom, including firse, the autonomy of the
governing board and the independence of ics individual
members and the democratic character of ics procedures;
second, the autonomous and determining role of thg faculey
(again wwooon&sm gc:ﬂon_‘:ann:qu in all academic macters;
and chird, the guaranteed {ynchreacened) autonomy of the
student as well as the professor in all maccers thae pertain
to him as a person, . . .!

This strike had been called to protest an unprecedented
firing without any hearings on December 15, 19635, of
ewenty faculty members; they were released from “all func-
tions, duties and responsibilities, including teaching assign-
ments, effective immediately.” Another eleven faculry
members had been notified that their contraces would not
be renewed after June, 1966. So shocking was this action
that a special committee set up by the American Association
of University Professors felt it appropriate to state:

In the threat to their reputagions publicly and profession-
ally, and in the denial of the exercise of their chief skills,
the administration has injured its faculty. To have inflicted
this injury without granting the faculey members an oppor-
tunity to be heard is a grievous and inexcusable violation of
academic freedom.® (lalics supplicd by the authors)

Of the thirty-one faculty members involved, twenty-six
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belonged tw the UFCT, including Father O'Reilly, the
chapeer president. Two other priests were also dismissed:
Monsignor John J. Clancy, a canon law expere and a biog-
rapher of Pope Paul; and Facher Thomas Berry, an eminent
orientalist. The university never acknowledged a connec-
tion between union membership and the firings, and defined
its position in the following terms:

Considering: 1) its obligations to God, Church, Catholic
Fducation and Counery; L s _n,._u::,.__:__ﬂ_. to provide fac-
ulty and student _,oﬁ_,. with the quict and serene incellectual
_.:::___..._,o_o vital to the pursuit of knowledge, unmarred by
raucous and disrupiive display; and 3) the urgent need to
proceed with the liberal and beneficial updacing of Univer-
sity structure, policies and methods—the Board of Trustees
was forced to the decision that the faculty members who
were thwarting these essential goals ar every turn must be
relieved of all faculey cc__m.:_cz,_ and functions :s_son__.zr_v
The appalling, vicious and irresponsible reaction of some
of these persons—laced with demonstrable untruchs—chrough
every available media (television, radio, the press, picketing
and overt threats) has served to convince the University
that its action was wholly justified before God and man.®

The reasons for the dismissals were actually more com-
plex than those quoted, and must be viewed in light of the
recent past at St. John's.

EARLY ENCOUNTLERS

In February of 1965, Dr. Andrew Robinson, chapter presi-
dent of the AAUP ar St. John's, obtained a copy of the
1964—1965 university budgert, signed by Father Fey, the
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school treasurer, and filed for tax-free corporations with
the State of New York as the Iaw requires.®

10641965 BUDGLET ST, JOIIN'S UNIVERSITY
Fiscal Year ending 6. 30, 65
CURRENT FUND INCOME
Tuition and Fees Received from Students $12,209,170

From Federal Government —
From State Government -

Private Gifts and Grants 1,105,000
Total Current Income 13,314,170
Gross Income of Auxiliary Enterprises 255105
Student Aid Income for Scholarships,

m,o__oﬁ.v::um and Prizes . 446,000
TOTAL CURRENT FUND INCOME $i4,014.273
Total Additions to Planc Value $ 2,121,000

CURRENT FUND EXPENDITURES

Instructional and Departmental Research $ 0,321,133
Organized Research Direct Expenditures 430,000
Total Educational and Gencral Expenditures =2 ,135
Current Fund Expenditures for Auxiliary

Enterprises 174,330
Scudent Aid Expenditures for Scholarships

Fellowships and Prizes 643,000
TOTAL CURRENT FUND EXPENDITURES $11,511,600

(Signed) Louis A. Fey
November 2, 1964

This budget, officially filed wich the State Deparrment of
Education in Albany, is a public record available to anyone.
It disclosed that St. John’s University showed a surplus of
* The budger is reprinted from 1Phite Paper 1, a report issued by the

UFCT during the strike. It was subsequently followed by 1White Paper
il
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52,500,000 for the year 1964. Similar profits for preceding
years are verified by reports dating back to 1958-1959, yet
these figures had never been released by the universicy. St.
John’s had the lowest salary scale of the ten largest Cacholic
universities in the Unired States.®

The low faculty salaries, growing impatience with the
then president, Father Burke, and his procrastination in
inaugurating a pension and insurance plan (which even the
majority of the smaller colleges have), and the general fail-
ure of the Vincentians to cooperate or even communicate
with faculty members on these mateers led to a walkout of
about two hundred teachers from a general faculty meeting
on March 6, 1965. St. John's was not to have any general
faculey meertings for the year 1965-1966; boch the fall and
spring meetings were cancelled in spite of the Middle States
Association’s rule that one general faculty meeting a term
be held.

According to Dr. Robinson, the walkour was staged “to
place on record . . . our outrage at and protest against the
continued unilareral decision making affecting members of
the faculcy.” 4

The next day, ecighey-six students, calling themselves
Students United for Academic Freedom, scheduled a rally
to support the faculty and to demand certain academic free-
doms. The rally actracted over five hundred students to the
steps of St. John’s Hall. William Graves, a student leader
and an honor student in philosophy, called for the establish-
ment of political clubs on campus, the right to hear con-

* The national AAUP gave St. John's a “D” rating in faculty salaries for
1964-1965. The AAUP scale ranges from “AA” to “F."
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troversial speakers, and the right of school publications to
criticize the adminiscration. Graves did not fit the stereotype
of the crew-cut St. John's student. Amid cries of “get a hair-
cut,” he shouted: “We want the right to establish Young
Republican and Young Democratic Clubs, and indeed, chap-
ters of the Young Socialists and Young Americans for Free-
dom.” ®

This parc of the demonstration was short-lived. It turned
into a basketball rally when Sonny Dove, star center on the
Varsity, rose to plead that Joe Lapchick, St. John’s famous
coach, be rerained, although he would reach retirertent age
by the end of the scason. There were a few student groans,
but most cheered.

On March 15 at che Brooklyn campus, the Student Gov-
ernment Association invited four professors to address
them.

Thomas Curley, an assistant professor of philosophy and
corresponding secretary of the St. John's chapter of the
AAUP, noted: “It’s not simply an issue of money. . . .
Many matters of educational policy and curriculum were
being determined unilaterally by the administration.” He
inferred that because of this St. Joha's did “not have an
outsranding academic record.” ¢

The sccond speaker, Joseph Gannon, instructor of his-
tory, stated:

The day of omniscience of the clergy is ended. The average

college graduate knows more than the average parish priese

and this applies to certain college administrators as well.

. .. We've been too concerned with whae St. Thomas

Aquinas thought about 500 vears ago. What did St. Thomas
know about che pill? 7
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Dr. Marianne Githens, assistant professor of political sci-
ence, added that she had been told by the university official
thac “ic is the function of the University to protect the stu-
dents from the cynical realicies of life.” ® Frank Galassi,
instructor of English, hoped aloud that the students at St.
John’s could be more like those at Berkeley.*

The growing unrest prompted Father Burke, president
of St. John'’s at the time, to state that he would meet with
the officers of the AAUP and non-AAUP representatives
of the faculty of cach school and discuss the problems. The
meeting, which was scheduled for March 22, never took
place. Instead, Reverend Joseph Tinnelly, C.AL, dean of the
Law School until 1959, was unilaterally appointed as arbi-
tracor and became the administration’s troubleshooter. His
qualifications for this appointment were dubious. Father
Tinnelly had been responsible for a review of the univer-
sity’s statutes that resulted in a denial of tenurc as a con-
tractural righe of the faculty, and as a Vincentian, he was
subject to a vow of obedience.

‘The board of trustees of St. john’s University stated that
Father Tinnelly “would have broad powers to seek infor-
mation from the administration, faculty, swudents and
alumni. He would also confer with groups at other univer-
sities and consult with accrediting agencies and professional
organizations.” * Father Tinnelly was appoinced in the wake
of a threat by the AAUP and the UFCT not to sign con-

* None of the four speakers way still at St. John's a year later. Dr. Githens
lefc in June, 1965, for another college. Curley and Gannon were two of
the five nonunion members fired on December t5. Galassi was one of the
cleven whose contract was not renewed.
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tracts for the coming year. The due date of the contract
was April 2, 1965,

In a joint statement, the AAUP and the UFCT accused
the administration of playing upon the fears of the faculty
to sign contracts, without considering their demands for
higher salaries and a greater share in policy making.”® The
two professional organizations formulated four objectives:
1) improvement in salary and fringe benefits amounting to
a 25 percent increase, to bring the universicy out of the
“D” rating it received from the national AAUP; 2) accept-
ance of an elected faculty senate—not the old atademic
senate composed of seven elecred faculty members and six-
teen members appointed by the administration; 3) election
of departmental chairmen by the faculty; 4) setting of spe-
cific time limits for the termination of commictee studics in
all arcas of discussion and adaption by vote of the entire
faculey.

The date for returning the contracts was postponed to
April 14. The AAUP and the UFCT again claimed that
faculty members who in effect had no rights of tenure were
told by the administration that failure to return their signed
contracts would be regarded as a resignation.

Still, there was no sign of a breakchrough. Then, in a
surprise move on April 7, Father Tinnelly introduced Dr.
John J. Meng, president of Hunter College, as special con-
sultant for education planning. Dr. Meng was to assist
Father Tinnelly in scctling the trouble at St. John’s. When
asked by reporters why he had taken a leave of absence
from Hunter College to come to St. John's University, Dr.
Meng replied: “It’s more or less a case of put up or shut up.
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On more than one occasion over the last several years I've
sounded off on Catholic Universities and how they must
become more modern if they wanrt to establish and main-
tan excellence.” 1

On April g, Father Tinnelly and Dr. Meng appeared
before the faculty in Marillac Hall, where Father Tinnelly
read a sisteen-page preliminary repore. At no time did he
speak directly about the $2,500,000 surplus. Flis concrete
proposals consisted of an announcement of a period of self-
study, a system by which elected and appointed commit-
tees would investigate educational mateers at the university;
a recommendation thar the university pay ewo thirds of the
premium for group life insurance; a free major-medical
plan; and salary increases ranging from $150 on the instruc-
tor level to $300 per annum on the full professor level. Not
one of the four faculty demands was met. Only the firse,
the salary proposal, was even broached. The university
claimed that salaries were raised 12 percent. Using the
AAUP’s average salary standards for the levels of instruc-
tor, assistant professor, associate professor, and full pro-
fessor, of $6,100, $7,500, 8,200, and $10,300, respectively,
the proposed raises constituted a 2.5, 2.7, 3, and 2.9 percent
raise, respectively.

Faculty response was swift. At an open meeting called
by the UFCT that afternoon, over two hundred faculey
members rejected the recommended financial benefits and
demanded that the administration engage immediately in
round-the-clock collective bargaining with a committee
clected by the faculty. The demand was to be channeled to
the administration through the AAUP at its meeting on the
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following day. This tactic proved a mistake. The AAUP
disapproves the collective-bargaining approach to scttling
disputes, and when the meeting was held, the resolution
was not sustained.

Wich the cohesiveness of the faculty somewhat weak-
ened ar this point, and with signed contracts being returned,
the administration announced plans to begin its self-study
program. There was to be 2 temporary faculty planning
council of one hundred members, elected by the faculey by
department. The council was to report to Dr. Meng, who
would report to Facher Tinnelly, whe would repott to the
board of trustees., Since all trustces are appointed by the
provincial, the planning council was thus four times re-
moved from the real source of power, the Very Reverend
Sylvester Taggart, C.AL In any event, the planning council
had only advisory power.

As constituted, the planning council, apart from the com-
mittee on commiteees, consisted of cight substantive com-
mittees: Instructional compensation, curriculum policy and
library, educational resources, instructional personal poli-
cies, student activitics, academic organization, academic
freedom, and university objectives.*

Professor George Ellegaard, senior member of the St
John’s Law School, addressed the planning council on the
most crucial of the academic issues, that of tenure. A con-
tractual right to tenure had been denied the St. John's fae-
ulty by the university statutes of 1960, which were still in
effect. Dr. Ellegaard did not have to remind the faculty that

* Four of the elected committee chairmen werc among the tweney teach-
ers who were fired.
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tenure secures for the teacher the right to teach his students
without fear. He stated that “to guarantee academic free-
dom, therefore, tenure must include faculty salary scales
varying only according to rank and length of service; within
these categories all reachers must receive equal treatment.” 2
By present usage the administration could determine salaries
and promotions, and it used this power to discriminare
against dissidence and reward loyalty.

Professor Ellegaard noted that the retirement age was not
fixed and was subject to the whims of the board of trustees.
The mandatory retirement age was sixty-five, but the board
could retain teachers over the retirement age on a yearly
basis. He also pointed out that sabbatical leaves were granted
only at the pleasure of the board of trustees, and asked thar
sabbatical leaves be granted automatically and under uni-
form conditions.

Faculty hopes for substantial change were spelled out in
a plan for a university senate which was adopted by the fac-
uley planning council on June 30, 1965. The administration,
however, rejected this report in favor of an alternate recom-
mendation offered by Dr. Meng. A comparison of the two
proposals is presented below:

The Council’s _u_.o_uom.__ made all full-time faculty members
cligible for participation in the Senate; Dr. Zn_._mv plan
restricted membership to full and associate professors with
three or more years of service, a proposal which excluded
almost sixty percent of the teaching staff. In face, enact-
ment of chis proposal m_mnz?mnn_:w& some departments,
That of Speech, for example had only one member who
satisfied Dr., Meng's eligibility quotient . . . whereas the
Council called for a Senate of fifry-two persons, only thir-
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teen of whom would be administrators. Dr. Meng proposed
a body composed of eighteen administrators out of a tortal
_.:Q:rnnm_:_u of fifty. Dr. Meng’s plan, moreover, required
that departments having two or more members on the Sen-
ate divide representation berween Jamaica and Brooklyn,
alchough some departments may feel their most qualified
candidates are located on only one of the campuses. If a
department refuses to elect Senators in the manner pre-
scribed by Dr. Meng, the Academic Vice-President is em-
_uoén_,on_ to nv_ucm_:n substitute no_up.nmns_”un?mm.;
The university senate became a reality almost a year later,
in March of 1966, thrce months after the faculty revolt had
5 3 . B
begun. Many of those who disagreed with administration

policy were by that time out on strike.

SUMNMIER, 1965

In July, the board of trustees was revised on Dr. Meng’s
advice. St. John’s administrators were no longer allowed to
serve on the board, but new appointments lefc the board
even more reactionary. The board members appointed at
this time read like a Who'’s Who of Vincentian Seminary
Rectors: The Very Reverend Sylvester A, Taggart, Pro-
vincial of the Eastern Province of the Vincentian Order; the
Very Reverend Vincent T. Swords, President of St. Joseph’s
College, a seminary at Princeton, New Jersey; the Very
Reverend John G. Nugent, Rector of Mary Immaculate
Seminary at Northampton, Pennsylvania; the Very Rever-
end Kenneth F. Slattery, President of Niagara University;
the Reverend Cornelius J. Ryan, Provincial Treasurer of
the Vincentian Order; and the Reverend Donald L. Doyle,
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Director of the Miraculous Medal Association of German-
town, Pennsylvania. There was no change in the power
structure; all the Vincentians were subject to Father Tag-
gart.

The new board of trustees’ first appointinent was the
Very Reverend Joseph T. Cahill, who replaced Father
Burke as president of St. John’s on July 15, 1965. Father
Cahill, whose highest degree was an MLA. from St. John's
in 1950, had been president of Niagara University, another

"incentian school, and before that had been achletic direc-
tor and 2 history teacher there. At the time of his appoint-
ment, Facher Cahill gor down to the heart of the matter
when he voiced his opposition to beards on campus. He
then added that he would not allow an admitted Commu-
nist or anyone else opposed to Catholic doctrine to speak on
campus, a stand consistent with St. John’s speaker policy.
Not only had the administration never allowed Commu-
nists to speak on campus, but they had cven balked at the
idea of Senator Robert Kennedy, Jacques Maritain, and
Bishop Sheen talking to their beardless students.*

Facher Cahill did, however, state that he would talk to
“the university rebels.” (I1e not only never talked to the
“university rebels,” he never addressed his faculty. The sole
communication Father Cahill had with the “university
rebels” was by registered mail, to inform chem that they
were fired.)

The faculty planning council continued to meet through-

* Studenss who were permitted to grow beards for a Shakespeare dra-
matic production in 1966 had to carry “beard passes” thae bore the dean’s
signature. They were able to produce the passes on demand to show they
were entitled to sport their beards.
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out the summer, with results that were displeasing to Facher
Cahill and Father Tinnelly. Facher Tinnelly commented
that “it was evidenct that we were in, not for a rational dis-
cussion of problems, but for a power struggle. . . . These
people wanted to take control of the university away from
the Vincentians.” **

On July 19, Dr. Robinson, then president of the AAUP
chapter, and Father Peter O'Reilly, newly clected chairman
of the St. John’s UFCT chapter, issued a joint statement
claiming that Father Cahill had “apparently backeracked on
an agreement that ended a revolt against the previous 4dmin-
istration.” '#

Father Cahill began to react with what one faculty mem-
ber ironically called “diplomatic aplomb,” and appointed a
new chairman of che philosophy deparement as his first ofh-
cial ace. That department immediately charged that Father
Cahill had violated the terms of the board of trustecs by
appointing a new temporary chairman without consulting
them. Father Burke had pledged in his letter of April 14
that the board of trustees’ action in response to the faculey’s
demands included an “approval in principle of faculty par-
ticipation in . . . the selection of department chairman.” '
Father Cahill justified his actions by stating that he had met
with the philosophy department to explain that he was act-
ing under existing procedures in making the temporary
appointments. The philosophy department suffered the
greatest number of casualties—12 of the 21 summarily dis-
charged—when the mass dismissal was effected on De-
cember 135.

When Father Cahill’s unilateral appointment of the chair-
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man of the philosophy department was brought up at a
meeting of the faculty planning council, Dr. Meng, acting
wichin his rights, declared no quorum and prevented any
action on the marter. Council members pointed out, how-
ever, that several times during the summer, Dr. Meng had
allowed the council to conduct other business wichout call-
ing a quorun.

On August 16, Dr. Robinson, chairman of the faculty
planning council’s committee on committees, called for 2
motion to adjourn. The Council members decided to adjourn
sine die because they felt that Dr. Meng’s mancuvers were
hampering their freedom of action. In his closing remarks
that day, Facher Tinnelly observed that the adjournment
did not mean the dissolution of the council. He expressed
hope that the group would reconvene in the near future.

THE FALL SEMESTER, 19635

The returning St. John’s students were greeted with in-
formal picketing on both campuses by the UFCT. The pick-
eting was to protest the board of trustees’ slowness to act
upon completed reports of the faculty planning council.
On Ocrober 20, the AAUP called for a teach-in where fac-
ulty and administration could discuss the issues. Both the
Torch, the Queens campus newspaper, and the Doan-
rowiter, the Brooklyn campus newspaper, supported the
teach-in idea, but the administration denied the use of cam-

pus facilicies.
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In November, the faculty planning council actempted to
reconvene. Father Tinnelly, in contradiction to his state-
ment in August, asserted that the group had dissolved itself.
The administration stationed campus police with night sticks
at the entrances to the appointed meeting hall. When it was
suggested that only the board of trustees (who had created
the council) could dissolve the group, Father Tinnelly
changed his mind about whether the Council was dissolved
and had the board disband it. At the group’s next attempt to
convene, Father Tinnclly personally delivered the news of
its dernise. !

Before Father Tinnelly could leave the meeting, Dr. John
Glanville, associate professor of philesophy, branded the
board’s action as typical of both the timidity and arrogance
the faculty at St. John’s had come to expect from leaders of
the Vincentian order. He called attention to cthe administra-
tion’s fear of facing “honest questions, and arrogance in pre-
suming that discussion by the universicy’s owners with its
professional employces is a waste of time.”'" One faculty
member asked Father Tinnelly if the board of trustecs could
dissolve the university senate in the same arbitrary manner.
As he left the room, Father Tinnelly remarked, “Yes, 1t can;
that’s the law,” 18

An adminiscracion which refuses facilities for a teach-in
to discuss issues and has armed guards lock out members of
the faculty planning council is capable of a good deal more.
On December 15, the Vincentian administration decided it
had had enough dissent and arbitrarily fired the leaders of
the “university rebels.”
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DECEMBER 15, 1965

In an action without precedent in American a sademic his-
tory, and in dircce violation of the statutes of St. John's
University then in foree, the board of trustees summarily
dismissed rwenty faculty members without charges or hear-
ings. They were to be paid to the expiration of their con-
tracts, but they were not to be allowed to enter a classroom.
Eleven other faculty members were informed that their
contracts would not be renewed, though they would be
allowed to teach until June, 1966. The dismissals went into
effect three weeks prior to the end of the fall semester.

Facher Cahill said simply: “The Board of Trustees has
given from 6 to 18 months’ notice to cerrain members of
the faculey chat their contracts will be not be renewed. In
accordance with standard university practice, neither the
reasons for the action nor the identities of the persons in-
volved will be discussed publicly.” ™ Not only were the
reasons not to be discussed publicly, but none of the rwenty
teachers was told either specifically or generally why he
was fired. This was in direct violation of St. John's statute
5.7.3—4, which guarantees that in the dismissal or suspension
of a faculty member, the president shall notify him by reg-
istered mail of the specific charges made against him, and of
his right to request a hearing by a special hearing commit-
tee.??

The fired faculty themselves made public their identities.
They attacked the administration for what Father O'Reilly
called “a failure to enter the twencieth century and to keep
up with the new ecumenical spirit in the Church.”
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Father Cahill, on December 23, 1965, cited cight “ex-
amples of unprofessional conduct” as the general reasons for
the dismissals:

1. Placing of ads in national and local media “that serve
only to discredit the universicy.”

2. The use of “libelous and slanderous statements” in plac-
ards and literature.

3. Using classrooms for propagandizing the dissident teach-
ers’ causes and diseributing propaganda literature in the
classroom. .

Participating in unauthorized demonstracions.

s

.

Dissemination of false and misleading information.
Attempting to subvert the responsibility of university
officials.

7. Continuing efforts to impugn the credibility of the Vin-

o
h

centian community.
8. Continual challenging of the responsibility of the trustecs
to function as the _uozn%::-m_a:m body of the university.

The frame of mind in which the dismissals were ordered
can be seen in Father Cahill’s remarks in an interview fol-
lowing the firings: “\We were finished if we couldn’t do
this. Here was this group of people who were trying to tear
down the foundations of the place—only a small group, but
small groups can do a lot of damage.” **

Communication had broken down between administra-
tion and faculty, and the administration thought thac action
was necessary. The Vincentians believed that God was on
their side, that any means justified their own end. As Dr.
Rosemary Lauer, associate professor of philosophy, a leader
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among the faculty dissidents, and one of those fired, re-
marked: “The administration believes thar it has received
its auchority from God, so the faculty can’t be right. Any
opposition to the adminiscration is considered hererical.” **
Monsignor John Clancy added: “It is simply a lack of com-
prehension of what is meant to have a university be a uni-

versity. It cannot be a catecherical extension of a parish.” **

THE STRIKE IS CALLED

The reaction of the UFCT, of which twenty-six of those
fired or given notice of nonrenewal of contract had been
members, was swift. In a mecting on December 17, 1965,
the union members, after discussing the issues and alterna-
tives involved, voted unanimously to strike.”

Union membership at this time was approximately seven-
ty-five, but it quickly rose to over a hundred after the fir-
ings. The paramount issue was the dismissal of academicians
without hearings or specific charges. All previous issues and
conflicts at St. John's became subordinate to this viral ques-
tion of academic freedom.

Dr. Israel Kugler, president of the UFCT, stated that
there was only one basis for the settlement of the strike:

Immediace restoration of the fired teachers to their teach-
ing positions. Countractual tenure, which means that no
teacher can be dismissed without a hearing for cause, with
the right to call witnesses, the right to be represented by
legal council with full stenographic record.®!

* The authors were not union members at this time, but were present at
the mieeting. We later joined when we, too, decided to strike.

Jo
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December 18 marked the seven-hundredth anniversary
of the birth of Dante Alighieri. Amintore Fanfani, Ltaly’s
Foreign Minister, was to receive an honorary degree to
mark the occasion. The union called for a strike, and about
two hundred faculty members, their wives, and some stu-
dents picketed the famaica campus. Dr. Fanfani, claiming
prior commitments, did nor arrive, and his degree was ac-
cepted by an associate. The union had shown some of its
serengeh. Individual faculty members also began to reace at
this time. Dr. Melvin Ferentz, chairman of the physics de-
partment, resigned his chairmanship and vowed tossupport
the striking teachers. Richard Washell, an instructor of
philosophy, wrote to Dean Regan of the College of Arts
and Sciences: “I feel I ought to be fired for the following
reasons: I teach echics.” *°

WVith the threat of a strike on January 3, student concern
also began to mount. The student council voted to send rep-
resentatives to the administration to “seek substanual and
satisfactory answers to questions concerned with faculty fir-
ings and non-rencwal of faculty contraces and the specific
measures that have and will be taken to insure the integrity
of student academic standing.” *¢ Tt would become evident
that the students were more concerned with their own aca-
demic standing. The typical student reaction is summed up
by the following two quotations:

“I don’t think the university was dumb enough just to
fire them for nothing; they must have had a good reason.”
“They have to have some control, otherwise there might be
2 lot of Communists on the faculty. You have to protect the
Faith.”
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The student council, however, went through the motions,
and the Jamaica day session council urged all students at the
university to boycortt classes “as a last resort” unless there
was assurance that “we shall be offered the quality of educa-
tion to which we have been accustomed.” ¥ Again, there
was no emphasis on reinstating or granting hearings to those
dismissed. Indeed, Jack Curran, president of the Jamaica
student council, was quick to point out that his group was
not stipulating chat dismissed faculty members be reinstated.

Student concern with academic standing prompted Father
Cahill to state, in a letter to the students and their parents:

We wish to assure students and their parents that there will
be no interruption in the educational process despite threats
of continued harassment by some individuals. Al classes
will be staffed by qualified teachers so that there will be no
diminution of the academic program. We are aware of our
responsibilities. We will continue to operate in accordance
with the principles and ideals upon which [Se. John's] was
founded.

Facher Cahill clung to his position and the university
made no move to avert the coming strike. In spite of re-
peated attempts of Acting Labor Commnussioner James
McFadden, the good offices of Mayor-cleer John Lindsay,
Senator Robert Kennedy, and the appeals of the National
AAUP vo bring about a sertlement, the administration re-
mained incransigent. The strike and its implications became
more and more of a reality as the Christmas vacation ebbed.

The board of trustees made a last-dicch actempt to dimin-
ish che effectiveness of the now inevitable strike: On Decem-
ber 28, 1965, Father Cahill wrote in a letter addressed to
the faculty at large:
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The Board of Trustees had . .. enacted a number of
changes in the Statutes of the University. These included re-
vised personnel procedures, faculty cooperation in educa-
tional management ﬂrnocm: _:;9:3‘ Councils, and increased
faculey participation in the :S_Lsm of University _uo:n%
n_:.c_._m_d the Faculty Senate.*®

The tenure rules which Facher Cahill claimed were liberal-
ized stated that no faculty member could be dismissed wich-
out 2 hearing conducted by a committee within the faculty
senate. The new article was not substantially different from
the one in force on December 15. In this same ocE:E:ch.
Father Cahill also acknowledged the possibilicy of H:n com-
ing strike: .
As you are aware, classes will resume on Monday, January
3, 1966. In keeping with our _u_.s?mmwo:“__ obligations and our
common responsibility for the welfare of the students en-
trusted to our care, nothing in the way of harassment, so-

called “strikes,” or other distraction should in any way
interfere with the conduct of the duties assigned to us.

No mention was made of the fact that the administration
had violated their responsibilities to the students by ruptur-
ing the reacher-student relationship with only three weeks
of the semester remaining. Even if they could find “adequate
replacements”—which was doubtful from the start and grew
more hopeless as the strike wore on—how could these re-
placements evaluate term assignments, give final examina-
tions, and compute meaningful final grades? When it
became evident within the first week of classes that the uni-
versity could not fulfill its promises to the students and their
parents, Father Joseph Tinnelly, in an open meeting of the
Jamaica srudent council on January 6, asserted that adequate
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replacements had been furnished for the classes of the dis-
missed teachers.

He added that the university was nor responsible for the
classes of the teachers who had refused to return out of
sympathy for their colleagues. Father Cahill and the board
of trustees had given the parents and students empty prom-
ises. Given the communiqué to the faculty, it seems highly
doubeful chae they fele there would be no serike, that they
believed—particularly after the demonstration on the day
thac Fanfani was to be honored—rthat the UFCT was mak-
ing empty threats. Therefore, their repeated refusal to meet
with the UFCT implies ignorance or deceprion. Senior fac-
ulty members who have been exposed to the Vincentian
mentality claim chat they are capable of both to this degree.

THE STRIKE

The strikers’ exuberance, which came out of their belief in
the justice of a cause, was not dampened when they were
accused collectively of being cveryching from liberals to
Chinese Communists; when they were told thar the Catho-
lics should be ashamed of what they were doing, when they
watched people spit on the windows of the St. John's-in-
Exile headquarters, and when they saw che toeal indiffer-
ence of the students once they had received their grades.

In the bleak cold of a January morning, spirits were high.
Coffee or a shot of cognac could repress the cold, and the
strikers walked for hours, from darkness until darkness.
They carried signs which read “The Truth Shall Make You
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Free, Not Fired,” and waited for reports on the effectiveness
of the strike. The first reports were comic—the administra-
tion clhimed that only three teachers were missing. This
estimate was revised an hour later to forty. On the second
day of the strike the university told the New York Times
that fifty-two were our; it gave the New FYork Post an-
other figure, forty-chree. In fact, during the first week of
the strike, one hundred and cighty-three teachers had cither
picketed or remained away from class. The UFCT publicly
claimed thac it could produce a list of the names of one hun-
dred and sixty-six of these teachers; the remaining seventeen
did not wish to be cited publicly. When asked during a tele-
vision interview about the discrepancy in figures, Father
O'Reilly stated: “l suspect these men are being dishonest.
Priests can lie as well as anybody else.” The newspapers
immediately headlined stories wich Priests Can Lie.

Father O'Reilly is a soft-spoken, brilliant man whose
quick sense of humor cheered union meetings. In the con-
trast between Father O'Reilly and Father Cahill can be seen
the major problem confronting Catholic education today.
The latter is a brusque man whose rough mannerisms and
speech hide even the M.A. he received from St. John's.
Father Cahill is a man who is capable of making the follow-
ing statement:

A man can teach what he wants here, 1 don’c care, but if it's
something that contradicts the morals and faith of the Cath-
olic Church, we can’t have that. If these people have their
way, why, we won’t be the Cartholic university. Boy, I've
spent 28 years of my life in Catholic education. I could have
been teaching history and raising my family, but I believe
in Catholic education. I don’t want to see 200 years go down

45



CRISIS AT ST. JOHN’S

the drain. I could have been working as a missionary in
Africa,®®

Father O’Reilly, on the other hand, had this to say about
St. John’s and what a Catholic university is:

This strike isn't essentially a religious matter. T am a teacher
in a Catholic University striking for academic freedom.
Thac T am a priest has nothing to do with this. You don’t
teach in a university because you're a priest. This isn't a
matccer of faich or morals, This is a matter of human men-
tality; some people have been opened to the world. They
are free and unafraid to look. Others still want rigid con-
trols. . . .

The school considers teaching in college to be the form-
ing of minds. The school administrators feel we're supposed
to place our thoughts in the students’ minds. The students
are not to examine and question. They are to be indoctri-
nated. And only with what is generally considered to be the
right things.

Look act the resule. Civil rights. The Cacholic Church
should have been in the forefront. But only after the civil
government asked for help did the Church, here, finally say,
yes, this has been the Christian spirit all along. Civil rights is
hardly mentioned on the St. John’s Campus. Perhaps if it is
not discussed it will go away. Vietnam? There was a dem-
onstration which the school approved of. Alost students
took part in it. And then there were something like ten stu-
dents who demonstrated against the war. They were moved
off the grounds by the campus police.

A professor Genovese ® never could teach at St. John's.
He would be wrong, and that’s it. I say why not have him?
Listen to him. Then come up with a beteer argument. If you
can’t, then something is wrong with you. Or something is
right about the idea you’re opposing.??

These are two pictures of a universicy—one controlled

® Professor Cugene Genovese made statements ac Ruegers University thac
implied he would welcome a Vietcong victory in Vietnam,
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and rigid, the other inquiring and open. The Vincentians
did cverything they could to preserve the former. In the
face of allegations by the UFCT and educators throughout
the country, they maintained that St. John’s was function-
ing as a university. They claimed that the undergraduate
professional schools and colleges, in which 68.36 percent of
the undergraduates were enrolled, were functioning nor-
mally. They did not mention, however, that students in the
schools of business administration, education, and pharmacy
rely upon the liberal arts faculty for their basic liberal arts
courses. At the Jamaica campus, eighteen faculty members
in the English department alone refused to return to their
classes. Each of these eighteen taught an average of four
courses, The situation was duplicated in almost all other
departments. In the sociology department, of which both
authors were members, four of the eight members were on
strike or refused to cross picket lines for the first few weeks.
One Vincentian sociologist was teaching nine sociology
courses on the Brooklyn campus in addition to his normal
teaching load. The administration also turned to blatant
fraud to maintain a semblance of order. The following inci-
dent was related in 1White Paper 11:

Dr. Henry Yeager did not turn in his term grades or admin-
ister final examinations. Yet in three of Dr. Yeager’s sections
. . . roster sheets bearing final grades over his signature
were published. This fraud was intentional, for Dr. Yeager
had signed these sheets for the midterm grades. The appro-
priation of his signature for the final grades violates not
only professional ethics but any rudimentary code of moral-
ity

At this poin, the students began to notice the deteriora-
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tion in the educational process. On January 6, six hundred
students attended an open session at the Jamaica campus of
a studene council meeting called to discuss the strike. The
sentiment was overwhelmingly in favor of boycotting
classes. The student council, however, voted against the
boycote thirtcen to seven, with two abstentions. The im-
mediate cause for the absence of any meaningful student
action seemed to stem from a failure of leadership on the
parc of the Jamaica student council. The council president
stated “If the students want to do something on their own,
that’s all right too. They just won't have the approval of
the council.” * Though there were sporadic attempts at
further demonstration, such as an all-night study-in, noth-
ing significant was cither attempted or achieved. The stu-
dents ateended their classes and all but three took their final
examinations.

On the Brooklyn campus, the students showed somewhat
more spunk, but this was a temporary reaction to an admin-
istrative snub and passed quickly. On January 12, Father
Tinnelly agreed to answer the questions of the Brooklyn
students at a student council general assembly, Members of
the striking faculty were also invited, but only on condition
that they not engage in debate with Father Tinnelly. Dur-
ing the meeting a scudent inquired if John Morressy, one
of those fired, could ask a question. Joseph Fodera, the
Brooklyn student council president, gave his assent. Mor-
ressy asked to be told why he’d been fired and added:
“Iather Tinnelly, I defy you to tell me that I am an incom-
petent teacher.”

Morressy was one of the best liked and most respected
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teachers on the Brooklyn campus, and his statement was met
with a standing ovation. Father Tinnelly did not answer
and instead walked off the stage and out of the gym. The
students, annoyed by Father Tinnelly’s high-handedness,
began to boo. “He’s not walking our on Morressy; he’s
walking out on us,” 2 student shouted above the noise.

The student council met later that day and vored to
boycott classes until the strike was settled, emphasizing that
they supported neither faction; the boycott was scheduled
for noon the next day. Father Cahill expressed regret that
the council had advocated such a move. He was quick to
point out in lerters to the students that a boycott would
only serve to harm individual students, and emphatically
urged them to do nothing thac might endanger their aca-
demic credit.

At noon the next day, Fodera’s address to the assemnbled
students was quite different from the sentiments expressed
at the student council meeting. Student involvement in
the strike was soon to be over, “We are going to walk
out of here. You can return to class afterwards if you like,”
Fodera said. “The important thing is that we show our
protest.” Thus, before it began, the “lunch-hour boycott”
was over. Four hundred students marched around the
Brooklyn building, tired of it, and returned meekly to their
classes within the hour.

They voted later that day, twenty-eight to one, to sus-
pend the boycotr. Whatever levers of power they held
were dissipated before they could be used; the students were
out of the struggle, safely in Father Cahill’s pocker. As one
faculty member remarked: “The Vincentians fire twenty
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teachers and the students walk around the block during
lunch hour. But just imagine what would have happened
if twenty basketball players had been fired. They would
have torn down the buildings.”

One other group, the alumni, was yet to be heard from.
Their initial involvement centered around a meeting they
sponsored on January 17, in which four invited speakers
presented their views and answered questions: Father
Joseph Tinnelly, Dr. Herbert Clish, dean of the School of
Education, Father Peter O'Reilly and Dr. Rosemary Lauer,
the latter two both dismissed professors in the philosophy
department and officers of the striking CFCT. The meeting
was exceptionally lively, and excerpis from the question
and answer period are enlightening.

Dean Herbert Clish, a staunch administration supporter,
showed, by his responses, how lictle he knew about the issues:

Q. . . . do you believe that there can be substantive aca-
demic freedom unless an individual who is alleged to
have violated the substance of academic freedom has a
procedural right to a hearing, with charges and some
form of evidence presented before there is a dismissal?

I think it is a very fine thing and [ regrec greatly that some
of the delays that have been caused kept the board of
trustees from being put into effect sooner.

I don't think you answered my question dircctly. Now
please, 1 am not asking you for the opinion or decisions
of the board. T am asking you for your own personal
opinion. Do you personally, with your background, be-
lieve that every person who has been placed :1o: the
faculty, afcer two, three, four, five years of service . . . is
n:...__.._.wn_ as a matter of fairness, justice, equity and in light
of the AAUP principles which you read, to a hearing be-
fore dismissal?

>

s
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A, First of all, the matter to which you're referring is not
out of the AAUP statement on academic freedom which I
read. You're moving along, 1 think. to the procedural
mateer and the matter of academic tenure and I'll tell you
very frankly that I believe very strongly in tenure.

I have asked you for your opinion as to whether such a
person, not :nrn....n:? with tenure—please don’t ger me
off on tenure . . . should be, as a matter of fairness, of
justice, of equity, entitled to a procedural hearing.

A. I'don’t think you can answer that without looking at what
the statutes were before we had these changes come into
then. I think that no macter how I may feel . . . you've
got to look at how the starutes and the regulatiogs were
before we had these new ones approved, and [ have been
told that provision was not included in them. 'm very
glad it’s included in the new. . . .

Dr. Clish, do you approve of the firing of Dr.
William McBrien and more than a score of his colleagues,
and especially of the manner in which it was done?
Number one, I have never been given the reasons. [
don’t know whac they were.

However, you do know . . . they were dismissed for
::wnc?m._o:»_ conduct,” without hearings of any kind,
without any presentation of changes.
A. If the reasons were adequate, then [ would have to ap-
prove. If they were not, then I would have some serious
quesrions,
Have you done anything to obtain just and fair hearings
for the dismissed professors?
A. 1 have not because they are not my faculey. I have all |
can do to take care of my own mnoc_ﬂ. and had one of
mine been in the group, 1 would have gone to ask spe-

cifically what the reasons were ™

Q

Q

>

O

Q2

Dr. McBrien, who was referred to during the questioning
of Dean Clish, later brought the audience to hysterical
laughter when he asked Facher Tinnelly a question. After
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apologizing to the audience for what he said would be
“narcissistic behavior,” Dr. McBrien proceeded to list all his
accomplishments, his positions with St. John’s University,
the fact that the Brooklyn Tablet, a Catholic diocesan
newspaper, had referred to him as “probably the best
teacher at St. John’s University.” e turned to Father
Tinnelly and asked deadpan: “Don’t you think there was
some ambivalence in the administration’s firing me?” The
audience roared with laughter, and Dr. McBrien sat down.
Father Tinnelly was as evasive as Dean Clish:

Q. If these charges are substantial, then why can’t you make
them public? If this is moral turpitude, insubordination or
incompetence, then put it on record and dismiss them.
Bue if it is not, then you strain our credence to believe
you.

A. To those who have known me for 26 years, if it is ques-
tion of credence, I can put my reputation on the line™

Dr. Rosemary Lauer commented on a statement she had
made at a meeting of the First Unitarian Church in Brook-
lyn that the one statement upon which the administracion
had seized as evidence that the opposition to the St. John's
administration was really an effort to desiroy the Catholic
school system.

Q. You state, as was reported in the Times of January 10,
1966, that churches and universities don't mix and that
the Catholic Church and any other religious institucion
should get our of the management of universicies,

A. Yes, I did say chat. 1 don’t think chat chis is an jssue in this
particular matrer, The issue is whether a university can
dismiss 31 teachers without giving any reasons. Now the
reason for making the statemenc which T made . . . was
as a consequence of my cxperiences at St. John's,
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If the Catholic Church in this country ever becomes
mature enough to rake seriously the declaration of re-
ligious liberty of Vatican II and to ke seriously the
declaration on the Church in the Modern World of
Vatican 11, then I see no reason why the Catholic Church
should not operate universities. However, as 1 see the
n::._m. the Church in this country is not yet that mature
. . . it does not yet take noE_u_nno: .,._o:osv:, in practice
these documents of Vatcan il.” When the Catholic
Church does, then I think the Cacholic Church can oper-
ate a university without impeding the exercise of academic
frecdom on that campus.®!

Rosemary Lauer then adds that she asked “for ché third
time publicly” to be told publicly (as she had not been
told privately—and still has not) the reason or reasons for
her dismissal. She renounced in public at that time whatever
claims she had to secrecy in the matter and asked that Father
Tinnelly tell her in public why she was fired.

In April of 1967 Ralph Katz, UFCT lawyer, tried to get

John’s to tell him what the charges against those dis-
missed were so that he could prepare for the arbirration
hearings. The University replied that it would make the
reasons known at the hearings and ac thac time Katz could,
if he wished, ask for a recess to prepare a defense.

Father O'Reilly was again asked about his now famous
statement—"‘Priests can lie.”

Q. Did you mean by that statement that Father Tinnelly was
lying?

A. Do you sce a third possibility?

Q. 1 didn’t make the statement. 1 don’t know what's in your
mind and 1 am asking you what you meant by it. ...
Was he lying or was he not :..:mu

A. Well, I have no hesitancy in saying that he is lying, that
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he has lied many times and that Facher Cahill has lied
many times.*

The alumni made one furcher attempr to bring the strike
to an end. At the end of February, the joint committee to
end the strike at St. John'’s University was sec up. The rwo
student newspapers and the student councils backed this
alomni committee, whose recommendations were as follows:

We thus urge that both sides ac this rime agree to the
designation of a 15-minute pancl to be nominated by the
Presidents of 3 or more Cacholic Universities, such as Notre
Dame, Georgetown, Alarquette and Boston College. The
administration and the dismissed faculty members would
each be permitted to select 3 persons from the panel to serve
as a hearing committee. The 6 designees would clect onc of
them to hear the University's charges against each of the
dismissed faculty members, who would in turn be permicted
to be heard in their own defense. The Committee would
then be empowered to make recommendations to the Board
of Trustees at St. John's University, on the question of
whether these individuals should be reinstated to their posi-
tions at the University. These recommendations will be
made public.

The striking faculty accepred the proposal. St. John's
University refused, as they had refused all prior attempts at
setclement.

The Vincentians were convinced that the dismissed fac-
ulty members represented not only a threac to their concep-
tion of a university but a physical threat as well. Father
Cahill told the Brooklyn student council thac after two
months of consideration, the board of trustees was afraid
that bloodshed might resule ac the Jamaica campus if some
of the dismissed reachers remained; he even alluded to com-
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munist infiltration. John Fagin, an honor student and a
member of the Brooklyn student council, reported in The
Downtowner of January 19 on the address of Facher Cahill
and Father William Casey, Director of Student Activities,
to the council:

Were the twenty or so teachers who were “not renewed”
and suspended involved in some kind of nationwide “plot”
to take over or secularize Catholic colleges? Were some of
them perhaps playing ball with Communists or with the
radical left wing? These are the impressions one got listen-
ing to Fathers Casey and Cahill on Thursday and Sunday
last. . . .

A student asked why some of the teachers were sus-
pended in midsemester. Couldn’t they have fnished out
their contracts®> Father Casey replied chat “something
worse” would have resulted had they been permitted to
stay. Whatr was the “something worse,” he was asked. “Vio-
lence,” he replied. He was asked why violence should have
resulted. “Do you know the objectives of SDS (Srudents
for a Democratic Society) and the DuBois Clubs?” he re-
plicd. “They’ve been in touch with people at St. John's,”
he went on. Other people had asked him vo “wurn his back”
s0 they could “take care” of the situation, he continued.

Other colleges’ administrations had commended St. John's,
he said. “You're fighting our fight,” he quoted them as hav-
ing said. St. John's was in for trouble because it was “num-
ber one on their list,” he said.

Whose “list”s Whae “fight”? we thought. “Communist
infiltration”? We asked Dr. Casey if the twenty or so teach-
ers were “furchering the cause of international Commu-
nisms"

His reply: “That’s a ridiculous question. Take it to
court.”

He didn’t say yes and he didn't say no. . . . Father Cahill
. . . indicated that while, as Father Casey had hinted, the
involvement of radical student groups and the threat of vio-
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lence had led to the suspensions of the teachers, the non-
renewals of the same individuals, which were apparently
dccided upon first, had not been based on anything to do
with possible subversion. The Trustees had found out about
the involvement of possible subversive student groups larer,
he seemed to be saying.

But why weren’t the teachers’ contracts renewed? Father
Cahill repeated the Trustees’ position that chere shall be no
specific charges leveled against any individuals. He said that
the University would be closed down before charges would
be leveled. Moreover, he said he didn’c think the teachers
wanted to be charged. They're demanding charges “to
harass us,” he said. “They're out to break us . . . we're a
test case,” he said. “If we go, others will follow,” he said.
“This is an attack on Cacholic education,” he said. “I'll go to
death to win this battle,” he said. . . .

Father Cahill and the rest of the Board of Trustees, who
is knifing us in the back? Who are “they” who are using us
as a “test casc”? Who arc “they” whose “list” we're on?
Who are “they” who make you chink in terms of closing
the University down? Why is it “ridiculous” to ask about
Communisin when these hints and innuendoes are being
tossed around?

Why won't the Trustees level charges? If they can stand
up in court, forget “libel and slander” suits. If they can’t
stand up, how do we know that “they” are guiley of any-
thing ac all? How do we know the Trustees aren’t just over-
zealously defending the old order in the face of the new?
Whar is this terrible mystery supposedly afoot? What's
going on “behind the scenes” that you know about and we
don'c?

THE AAUP INVESTIGATING CONMNNMIITTEE

On January 13, Dr. Richard J. Wall, successor to Dr.
Andrew Robinson as AAUP chapter president, wrote the
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members of the St. John'’s chapter that the national office
had appointed an investigating committee o examine the
sicuation at St. John's. The committee members were: John
Noonan, professor of law at Notre Dame University; John
Christie, associate professor of English ac Vassar College;
and William Pendrick, professor of law at Northwestern
University. On January 28, 29, and 30, the committee met
with the administracion, with the dismissed teachers, and
with thirty members of the faculty, including those sull
teaching as well as those on strike. This was the fastest
action that the usually staid, slow-moving professional
organization had ever taken. A report was to be ready for
the national AAUP meeting to be held ar Atlanta, Georgia,
in April of 1966.

The administration remained adamant in its refusal to
give any reasons for the dismissals, and the AAUP investi-
gating committee found itself in the same position as the
faculty, students, and alumni. Indced, the committee was
informed that the administration would act in the same
fashion as it had on December 15, 1965, if it judged such
action imperative. The committee found the administration
guilty of a “grievous and inexcusable violation of academic
freedom.”

THE LOCAL AAUP

When the strike began, the St. John’s chapter of the
AAUP conformed to the resolution adopted by the Metro-
politan Area Conference of the AAUP on December
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30, 1965. Paragraph 4a of the document, which was
unanimously endorsed by thirty colleges and universities in
the New York metropolitan area, reads: “Refusal to cross
a picker line set up by one’s colleagues is not a breach of
professional ethics.” This resolution was followed by
pledges of support by local AAUP chapters throughout
the naton. Only one local AAUP chapter in the United
States condemned the strike—the St. John’s chaprer itself.

During the Christmas holidays and the first three wecks
of the new year, a vigorous camipaign ro enlist new mem-
bers for the local AAUP had been made by Dr. William
McLaughlin of the School of Education. A letter was sent
to Dr. \Wall by a rwenty-two-man ad hoc committee which
demanded a meeting in accordance with a ruling which
states that 10 percent of the membership can call an emer-
gency meeting. A meeting was called on February z, 1966.
Eighty-seven new members had joined the AAUP within
the last month. Among them was Dr. McLaughlin himself,
whose membership dated from January 2, 1966, Thirty-two
V'incentians had also joined the chapter—the same chapter
that Father Burke, the former president of St. John's Uni-
versity, had refused to recognize for over a year. The dues
of the Vincentians were paid for by the school treasurer
with a single checlk. Six members of the athletic department,
and new recruits from the conservative schools of phar-
macy, education, and business administration suddenly joined
the formerly condemned AAUP chapter. The execurive
board sought to challenge the membership of some of the
members of the athletic deparument on the grounds that they
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did nor meet with classes, whercupon one outraged coach
offered to match his master’s thesis with anyone’s.

In a brief address, Dr. Bertram Davis, deputy general
secretary of the national AAUP, requested that che chapter
refrain from any acrion undl the findings of the AAUP
investigating committee were made public. WWith the added
strength of the new members, the conservative element
was in a position to try a power play which would seek to
ignore Dr. Davis’ recommendation. A motion to condemn
any action that endorsed the strike was proposed by Charles
McCarthy of the College of Business Administfation, Mr.
McCarthy, whose only degree listed in the St. John's
catalogue 1s an honorary Doctor of Commercial Science
from St. John’s University, is now chairman of che depart-
ment of marketing. His motion was an explicit condem-
nation of the striking professors and those honoring the
picket lines. It also condemned the Metropolitan Conference
and the executive committee of the national AAUP, while
implying approbation of the summary dismissal of the
rwenty professors. Dr. Vincent Smith, director of the Philos-
ophy of Science Institute, pointed out that the dismissals
violated St. John’s statutes. Dr. Smith, who had previously
tendered his resignation effective June, 1966, in protest
against the dismissals, offered to the main monon an amend-
ment which condemned the administration for the manner
in which it fired its faculty. On a roll call vote, Dr. Smith’s
amendment was defeated eighty-eight to eighty-seven. The
authors, who were present at this meeting, noticed that a
large block of “no” votes came from the new members.
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‘The Vincentians present all voted no. Mr. McCarthy’s
original mortion then passed ninety-four to seventy-nine.

In reaction, the executive board of the AAUP chapter
resigned. Dr, Wall explained that the resolution was passed
only because of the sudden influx of thirty-two Vincentians
into an organization that two years ago cheir officials and
superiors refused to recognize. He added that che recent
requests for membership from faculty members who had
previously accused the chapter of communist domination
was also suspect and could only be viewed with alarm. Dr.
Wall stated that the purpose of the executive board was to
be a warchdog, but that now it would become a lap dog.
Rather than see chis happen, the executive board chose to
resign.

When Dr. Wall finished reading his statement, the execu-
tive board walked off the stage; Dr. McLaughlin called for
those who were leaving to remain. He was booed by the
departing strikers and their allies. The Vincentians and the
conservative faculty returned to their seats to try and sal-
vage what was left of the AAUP. The mood of high tem-
pers at the end of this meeting was about the closest the
controversy ever came to the “violence” that had been
ominously predicted by Father Cahill.

THE AAUP CENSURE

As expected, the AAUP censured St. Johw's during cheir
national convention held in Atlanta. Father Cahill had
predicted as far back as January 19 that the AAUP would
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take censure action against the universicy. He had also
remarked that “censure will not hinder us in our drive for
excellence.” 2

The censure of St. John’s was reported in the June, 1966,
AAUP bulletin: “In the history of the American Associa-
tion of University Professors, perhaps no violations of
academic freedom and tenure have more profoundly
shocked the academic community than the violations re-
corded in the report of the ad hoc commictee which investi-
gated St. John’s University.”"" The report specifically
charged the university with violating the 1940 *statement
of principles of academic freedom and tenure, by dismissing
six faculty members who had taught for seven years or more
ac St. John’s, had had no specific charges leveled against
them, and had not been given a hearing.

INPACT OF THE STRIKE

On January 1o, the adnumstration published Fact Sheet
1, which sought to answer the allegations of the UFCT
that the accreditation of the university was in jeopardy.
This denial was a distortion of 2 news release issued by the
office of Dean Albert Meder, Jr., chairman of the Middle
States Association. Dean Meder, in an interview with two
striking professors, asserted that the university’s usc of his
statement involved an effective re-working of his intent.
In his February 15 letter to Professor James Shields, vice-
president of the St. John’s chapter of the UFCT, Dean
Meder stated that che affairs of the university were receiv-
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ing and would continue to receive the commission’s careful,
full and appropriate consideration. Meder added that the
university’s “cducational cffectiveness is impaired ac this
moment.” * The Middle States Association, however, was
not to take positive action until almost a year later.

The university kept issuing fact sheets and the union
kept answering them. The fact sheets consisted mostly of
tesumonials of certain faculty members as to how much
academic freedom they enjoyed at St. John’s. John Mor-
ressy, then drafted, and the Brooklyn picketers subsequently
distributed Fantasy Sheet 007. The subject was academic
frcedom at St. John's:

A group of employees ac St. John’s C:?nnm:vr aroused
by charges that academic freedom does not exist at St
John's, have issued their individual comments on the won-
derful freedom they have enjoyed in their service at the Uni-
versity.

Saraly Gump, Cafeteria:

In my three years as a cafeteria worker at 72 Schermer-
horn Street, no one on the administration has told me how
many slices of bread to give a student. [ have also felt free
to give any size portion of meat or potatocs to anyone, with-
out interference.*

Wickford Squeers, Elevator Operator:

I have been running the elevators at St. John's for over
twenty years, and I can state emphatically that no one has
ever tried to tell me when or where to stop my clevacor.
Even the students and msnc_n.ﬂ members who ride my eleva-
tor do not tell me what floor to stop at. This often resules in
my arriving at the twelfch floor with a packed clevator and

* Sarah Gump seems to have enjoyed an excraordinary amount of free-
dom.
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numerous complaints, but I consider this a small price to
pay for true freedom,

Stmmley Kowalski, Boiler Room:
?:, wife Stella and I have been stoking the furnaces of
t. John'’s University for cwelve years, and we have never
cnns wold how to shovel coal or remove ashes, We have
always been treated as professionals. In my opinion, the fur-
naces at St. John's University are as good as any furnaces
in the academic world. 1 have stolced furnaces at Columbia,
Harvard, and Princeton and I can state thac the furnaces at
St. John's are far superior to any furnaces in any of these
schools.
. .. . . .9
Withal the administration continued to maintain that
the strike was not affecting the university’s performance.
The fact that close to one hundred teachers never returned
after December 15, that scores of others left after their
contracts expired, and that the university acknowledged a
25 percent decrease in freshmen enrollment, did not encour-
age the Vincentians to change their judgment of “nor-
maley.”

COMMENCEMENT DAY

On Commencement Day, June 12, 1966, over two hun-
dred academicians, friends, and relatives marched outside
the grounds of che Jamaica campus. Inside, graduation ex-
ercises were going on as if nothing had happened. The
commencement speaker was Dr. John Meng, who, in spite
of his public remarks calling for a liberalization of Catholic
universities, had all along supported the administration.
During his speech, Dr. Meng straddled both sides of the
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fence. At oue point he called the striking faculty “a small
self-centered group of teachers, who refused even to discuss
proposals for reform of the University because they dis-
agreed with some of them.” He later stated that “che lack
of academic due process in the procedure used . . . seems
clear and evident,” and added that he believed “along with
most of the academic profession, that the University was at
faule.” 3

The strike was over., Summer came and went, and the
strikers prepared for new semesters ac new schools,
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Twose wao remained in the mecropolitan area picketed the
first day of class at St. John’s on September 19, 1966, Total
enrollment at the university according to administration
figures, was about 12,300, as compared to 13,125 the pre-
vious year and the union had kept its promise that it would
not cease in its efforts until chose who were fired were
offered reinstatement. Dr. Israel Kugler and Father Peter
O’Reilly coordinated efforts to keep the strike alive. They
submitted a brief to the Middle States Accrediting Associa-
tion, urging them to discontinue St. John’s accreditation.
On November 16, 1966, the academic freedom committee
of the American Civil Liberties Union urged the Middle
States Association of Colleges and Secondary Schools to
revoke St. John's accreditation. On December 1, 1966, the
Association announced that St. John’s was on probartion.
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ACADENMIC PROBATION

St. John’s University was ordered to show cause why it
should not lose its accreditation, and was given until De-
cember 31, 1967, to “correct institutional wealknesses” and
bring ieself “into the mainstrcam of American higher edu-
cation in the twentieth cencury.” The Middle States re-
port * stated:

The unfortunate events ar St, John's are symptomatic of
serious insticutional weaknesses that cannot be allowed to
continue. Indeed if this weakness is not corrected, it is pre-
dictable that there will develop such deterioration of educa-
tional effectivencss thac loss of accredication would almost
inevitably ensuc.

The report stated that the Association felt it was more
constructive to have the university show cause why its ac-
creditation should not be revoked than to take it away at
that time. The report continued that it regarded a show
cause order as only slightly less severe than revocation and
further stated:

Acrions of this sort are more numerous than might be sus-
pected. There is rarely a time when one or more institutions
are not under a requirement by the Commission either to
improve their educational effectiveness or to suffer loss of
accredication. In every such case in the last decade, ac Jeast
satisfactory improvement has been made and revocation of
accreditation avoided.

As a matter of fact, revocation of accreditation should be
employed only as a last resort, because its effects are so
widespread. They are not limited to the insticution as such,

* The report is reprinted in full in Appendix C.
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burt affect students and alumni, and may very well entail un-
predictable side effects. The institution itself may not be the
principal victim of revocation of accreditation when its far-
reaching effects are considered.

When probation was announced, an official statement
proclaimed that the university would “welcome the oppor-
tunity to work with this group over the next year to create
an even greater St. John’s Universicy,”

The union was not satisfied with the report. Dr. Isracl
Kugler, president of the UFCT, noted thac it was com-
pletely inadequate. The UFCT newspaper, Activn, took
particular exception to certain parts of the report. It claimed
that the decision was W:mﬁ_on?nﬂow it prolonged a problem
that should be corrected immediately, and permitted St.
John’s “to develop a mythology of reform while the crime
of last December goes unredressed.” The Action article
continued:

How can we characterize the acceptance by the Commis-
sion that the St. John's trustees acted responsibly in the
belief that the action taken was necessary to avert the de-
struction of the institution and to prevent riots and blood-
shed? This is a fantasy, and for a governing board even to
put ic forth questions not only irs responsibility bue ies
sanity as well. Indeed, if a Sanity Commission is not neces-
sary, shouldn’t due process detcrmine whether or not a clear
and present danger exists?

For accreditation to continue on this definition of respon-
sibility would cause it to continue if Dr. Goebbels, as Rector
of the University of Berlin, rogether with his trustees, fired
Jewish and Liberal professors on the grounds of a world-
wide Jewish conspiracy.

At a rally on January 3, 1967, which marked che first
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anniversary of the serike, Facher O’Reilly took particular
issue with the passage in the report which read: “Even so,
alternative procedures, such as the grantng of leaves of
absence for research, the assignment of non-teaching duties,
or similar devices that could not be interpreted as impugning
the professional status of the teachers could have been
utilized.” Facher O'Reilly suggested thac the Middle Srates
Association had achieved a “brealkthrough in semantic con-
fusion.” He pointed out that the commission was merely
stating that other devices could have been used to get rid
of those who disagreed with the Administration. He added
that the Mliddle Srates Association had nor mentioned
exactly what St. John’s had to do to show cause.

On January 6, 1967, St. John’s announced plans to step up
its self-study program. It established university-wide evalu-
ating commitcees and a cimetable for their recommendations.
Miss Margarer Kelly, dean of academic development, was
appointed chairman of the coordinating and steering com-
mittees for the project. Students and faculty members were
quick to point out that St. John’s was sincerely interested in
making reforms. Concern over redressing the grievances
of those teachers who were summarily dismissed seemed to
be missing.

Pressures from outside agencies, however, continued to
mount. Action reported that Samuel Hendel, chairman of
the academic freedom committee of the American Civil
Liberties Union, wrote to Albere E. Meder, chairman of the
Commission on Institutions of Higher Education of the
Middle States Association of Colleges and Seccondary
Schools. The leteer, dated January 26, 1967, stated:

70

Aftermath of the Revolt

We still feel that the central issue in this dispuce, which has
not been squarely faced by the Commission in its report, is
the unprecedented de facto suspensions of a considerable
number of faculty members without charges or specifica-
tions. We say this in full recognition that the Commission’s
scrong statement that it will ook for evidence of a sincere
attempt to alleviate the consequences of this act implies that
its eventual decision on accreditation will depend in part on
a satisfactory redress of the teachers’ grievances.

Dean Meder replied:

We believe, however, that St. John's muse make its own de-
cision for itself and not be told whart it must do. Hopefully
it will find the right course of action. If it does not, the
Commission can, I trust, be eounted on to take appropriace
action.

The UFCT continued to try to resolve the dispute. On
February 8, Israel Kugler, president of the UFCT, wrote
to the board of trustees and suggested that a conference
be held as soon as possible, either directly or under the
auspices of a third party, such as the American Arbicration
Association. Kugler asked for a reinstatement of all faculty
affected by the dispute, including those who left in protest,
and the right of faculty members ac St. John's to join any
organization of their choosing. If these two items were
acceptable, the UFCT would withdraw all lawsuits, com-
municate wich the AAUP, Middle States, and various
learned societies that the boycott of St. John’s was ended,
and end all publicity concerning the dispute. On February
21, Father Cahill replied as follows:

I write in reference to your letter of February 8, 1967 . . .

to restate as 1 did on December 7, 1966, that for the many
reasons set forth in our previous communications to you,
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we do not feel a discussion between us would be appropriate

or constructive. Your labor organization has no status with

this universicy in law or in fact. Its only relationship to St.

John’s is as a plaindff litigant, We accordingly again decline

yOour request.

St. John’s could not, however, dismiss the pressure of the
accreditation problem as easily as ic dismissed the UFCT.
On March 7, 1967, Father Cahill sent letters to those who
had been fired and offered to submit the dispure to the
American Arbirration Association, which would be em-
powered to make a final and arbitrary award. The proposal
differed from Dr. Kugler’s only in thar all those who had
struck in protest were not included along with the dismissed
teachers. Otherwise chere was lictle appreciable difference.*

Ic is significant to note that the university’s offer of arbi-
tration was limited to a single issue—whether the university,
under the conditions then prevailing, had acted reasonably
in firing those teachers. The possible award therefore was
limited to reinstatement, and the strictures against making
the hearing public would nacurally limit those involved from
finally revealing the nature of the charges (assuming they
were going to be able to find out). The “absolute guarantce”
that the university wanted against libel and slander suits
(a guarantee chat many of the discharged teachers did not
want) would have made it possible for the university to
presenc their testimony with impunity.

St. John’s, by offering to deal with cach fired teacher
individually, hoped to offset any inroads made by the
UFCT, even though all the dismissed teachers were now

* Dr. Kugler's lewer to the board of crustees, and Father Cahill's lertes
to the dismissed teachers are reprinted in full in Appendix B.
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union members. The university’s move was calculated to
pacify the Middle States Association and the AAUP. The
UFCT was placed in a precarious position. Acceptance of
the offer would abandon those who had struck; if the UFCT
refused, public opinion would shift in favor of St. John's.
The public would merely belicve that St. John’s had finally
relented, and that the union was reneging on arbicration, If
the dismissed teachers refused on the grounds that their
colleagues were neglected, spokesmen from St. John's would
point out that perhaps they had something to hide. The
UFCT chose to accept the offer cautiously, and stated
that it “was desirous of a speedy resolution of all the out-
standing issues, not just the issues which St. John’s had
selected.”

On March 7, 1967, St. John's University offered the
eighteen summarily dismissed professors binding arbitration
of the dispute before the American Arbitration Association.
The United Federation of College Teachers on June 1o,
1967, as representative for the dismissed faculty members,
reported that thirteen of the professors would accept an
offer of binding outside arbitration by the American Arbi-
tration Association, despite St. John’s failure “‘to meet the
requirements of fair procedure in several imporeant ways.”
It was also announced at this time that four professors would
continue to seck legal redress in the courts of law.

The eighteen professors reported thae St. John's had re-
peatedly refused to accept the findings and advice of such
distinguished bodies as the American Civil Liberties Union
and the American Association of University Professors as
to what would constitute traditional standards of justice.
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The following quotations indicate that more desirable
procedures had more than once been recommended:

- -« we urged that accreditation of St. John's be revoked
pending che reinstatement of the dismissed faculty wich
assurances of academic due process if charges should be
subsequently brought. (From the American Civil Liberties
Union's January 26, 1967, letter to the Middle States
Association’s Commission on Insticutions of Higher Educa-
tion)

The desirable procedure, recommended by this Association
to St. John's C:?n-.mm&‘. would have been the offer of re-
instatement to the dismissed faculty members without preju-
dice. The University, if it wished, might then have brought
charges against the m_c:_n._n members and offered _:Hl:mm
under the procedures developed by this Association and the
Association of American Colleges or through some alterna-
tive acceptable to all concerned.

It is, however, a gratifying development that St. John’s
University has now given recognition to the denial of
academic due process in these dismissals by offering to
submit the cases of the faculty members for decision by che
American Arbitration Association. (FFrom the national Amer-
ican Association of University Professors scatement following
St. John’s announcement of Alarch 7+ 1967)

St. John's still chooses to ignore che findings and advice
of such distinguished bodics, and still fails, in this counter-
proposal of arbitration prior to reinstatement, to adhere to
traditional standards of Justice.

St. John’s further insistence that all hearings be con-
ducted in secrecy imposes an unusual and unjust condition
on both the professors involved and the interested members
of the public. Since the university has refused to require
that the findings and decisions on all of the issues raised in
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the hearings be made public and that the decision also con-
tain whatever charges and specifications the university may
bring, there is no guarantee that anything very useful will
be accomplished.

The university still refuses to allow the dismissed teach-
ers to be represented by the United Federation of College
‘Teachers. [t still abridges the freedom of its present faculey
members to organize or to join existing unions. St. John’s
still resists any countervailing power which an organized
faculty would wicld. The following statement, co.__oo_.,ré_.f
agreed to by the eighteen dismissed professors, sums up the
reaction to their acceptance.of the offer.

The University’s stated purpose of the arbitration propesal,

namely a fair and final resolution of this matter of the dis-

missals, cannot be achieved by arbieration of this sort, because
full justice will not be accorded o all persons. Nor, for chat
matter, will such a goal be achieved by the lawsuits pending

in the courts. Nevertheless, in order to permit ac least a

partial finding to be made which will be binding on certain

parties, we eightcen . . . have collectively decided to pursue

both courses of action by submitting some of our cases for
arbitration while continuing others in the courts of law.
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THE TYP1caL St. John’s student * has been educated in a
tradition of “negativism, a family operational perception of
the order of virtues, provincialism, and a certain moral-
incellectual arrogance.”?

He is a product of his socialization process and must be
understood in terms of the values he internalizes and the
roles he has incorporated and cnacts. These roles are defined
by the social institutions in which he is born and in which
he matures. His memory, his sense of time and space, his
motives, his conceptions of self and of social reality are
shaped by a specific configuration of roles he incorporates.

* The student of whom we speak is not a scaristical configuration. He
represents in our judgment the “ideal rype” of student whose working-

P ) OUr juegmen P Lo J
class Catholic reality is reinforced by St. John's Universicy.
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For the first twenty-one years of his life, this typical
student is immersed in three institutions of socialization
within his working-class Catholic subculeure: family,
Church, and school. The Church and Catholic school sys-
tem manifest themselves as distinct Catholic insticutions. In
a complicated way, their goals and values are different from
those of the secular city; they concern themselves with
spiritual well-being, and have shown a historical lack of
interest in the problems of the world. Whether the Catholic
family is relatively as distinct from other family groups is
debatable. Father John Thomas thinks that the *Catholic
family forms a distinct subculture, In The Aserican Cath-
olic Family, he writes that Catholic families:

can be identified as a distinct religious Emnoan% in our soci-
ety.They embrace a common set of family values and as-
sociated practices which differ in some important respects
from those generally accepred by the culture in which they
live . . . these family ideals are based on a ser of ultimate
value premises which Catholics clearly recognize and cher-
ish since they are authoritatively promulgated by a teaching
Church which Catholics believe is of divine origin. These
characteristics enable us to distinguish the Catholic minority
in American society. To be sure, although other groups
may support essentially the same family ideals as the Cath-
olic minority, in no other are these ideals and the ulcimate
value premises upon which they rest so clearly defined.?

These three institutions help to maintain a Catholic sub-
culture which differs somewhat from the rest of society.
This is not to say that this subculture is static, or that it
represents all of American Catholicism. John Leo suggests
that the “new-breed,” post-Vatican II Catholic:
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resists any idea that he is an agene of the Church operating
in society; he tends to be indifferent to institutional claims.
Often he will bypass even the most progressive Catholic
organizations in favor of work for sccular service groups.
The nerwork of Catholic interracial councils, for instance,
seems to hold less appeal for him than the established non-
religious civil-rights organizations. In short, he is anxious to
enter the mainstream of American life, to end Catholic sepa-
racism and to identify Catholic efforts with the disenfran-
chised instead of the stacus quo.®

However, everything is not proceeding apace. The work-
ing-class or lower-middle-class Catholic in certain enclaves
in Brooklyn and Queens is not at all as open to change as
is Mr. Leo’s new-breed American Cacholic. New potentials
for change that seem more achievable in the post-conciliar
atmosphere are the charge (even the obsession) of a rela-
tively small minority of Cacholic liberals. They themselves
are aware of living in a ghetto, are conscious that they are
more isolated from the mainstream of Cacholic institutions
than they are from the rest of the liberal society. They
maintain an air of liberation, but their conversations are
filled with in-group gossip.

Cardinal Spellman, in his annual Christmas visit to United
States troops, made a speech in Vietnam in December, 1966,
that most observers interpreted as harshly hawkish. No
doubr, the vast majority of his constituency, and the sense
of St. John's, was on his side. It was nothing new; the
Cardinal has been voicing “my country, right or wrong”
sentiments for a long time. A few weeks later the Catholic
Peace Fellowship staged a quict vigil in front of the
Chancery. About one hundred persons, including five
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priests (all Jesuits), took part. They represent 2 small mi-
nority of the Catholic population of New York (as did the
Catholic laymen and clerics in the Chicago housing marches)
and a segment that is committed to the Church but is
alienated from its social manifestations. They read the
liberal Catholic journals, form their responses to the prob-
lems of the modern world from their existential experience,
and cultivate their own modus vivendi to straddle the gap
between the twentieth century and the Church’s institu-
tions. Many are hanging on by the skin of their teech.

Changes which secem so necessary to che liberal Cacholic
intelligentsia are sources of fear to the working class. The
framework of ethnocentricity, defensiveness, puritanism,
fundamentalism, narrowness, prejudice, and lack of social
responsibility, defines the institutions of family, Church, and
school for the St. John’s student. It becomes a cherished
emotional and intellectual deposit and remains a primary
influence unless it is shattered by powerful conflicting ex-
periences. At St. John's, this working-class Catholic con-
ception of reality was not even dented by such a spectacular
event as a faculty strike that won the overwkelming ap-
proval of the academic community. In an age of student
disaffection and rebellion, the St. John’s student is a kind
of anomaly, 2 relic. For a few days during the strike there
was a murmur of revolution on the Jamaica and Brooklyn
campuses, but it died quickly. Pete Hamill wrote in the
New York Post:

No university with a student body as feeble as that of St.
John’s could hope for even the fagade of revolution, let
alone the fact. Most students resumed the trek through St.
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T, . 2
Johns, preparing for the grand adventure of a lifetime at
the Zoﬂno_uo_:n: Life Insurance OoBE:F._
The bland caution and social disinterestedness of the S,
s )
John’s student illustrates Thomas O'Dea’s accusation thatc
American Catholicism has failed to create an intellecrual

life, a vigorous and creative intellectual tradition, in this
country.”

EARLY CATHOLIC EDUCATION

Before any attempt is made to analyze the educational back-
ground of the St. John’s student, it should be recalled
that he is the product of the parochial grammar school sys-
tem of cight to ten years ago. The aggiornmmnento was de-
clared well after chat cxperience.

The St. John’s student was educated in 1 system where
the techniques of teaching were szﬂ_._c_.m_..m_.mus. where
.:,m_.:o:.ﬁ:m and repetition were stressed. Scudents were
Instructed to accept certain religious propositions without
questioning, and chis tendency toward acceptance became
habit and spread to other disciplines. Mary Perkins Ryan, in
Are Parochial Schools the Answer?, Hn._ﬁnm an aneccdote
concerning this authoritarian mechod of teaching:

There was, for example, the father who came home onec
day to find his household in an uproar because his six-year-
omn_ son was saying thac his scven-year-old daughter had told
him O.cﬁ_ was a “green bean.” She said no, what she really
_z& said was “supreme bean™; that was what she had learned
in school. After a moment it dawned on the father what she
meant was “Supreme Being.” But when he tried to find out

8o

The Natural History of a St. Joh's Student

what this phrase meant to his daughter, she only grew tear-
ful and exclaimed, “Don’t bother me with what it means.
It’s what we say when Sister asks us who God is.” ¢

Some of the younger lay teachers at St. John’s used to
test such habit by offering outrageous propositions like,
“The Protestant Reformation came before the Middle
Ages,” to see if they would get any reaction. On the whole,
the overwhelming majority seemed oblivious, and onc had
the feeling that some would have gladly parroted it back on
an examination. For the St. John’s student, such habits
started early. As one student told us, “You don’t argue with
the nuns; they don’t want you to, and you learn this very
quickly.” .

In order to provide a framework for analyzing the Cath-
olic elementary school experience, we will use Father
Joseph H. Fichter’s comprehensive study of a midwestern
parochial grammar school, entitled Parochial School: 4
Sociological Study, as a model for comparison.” We do not
agree with Father Fichter’s contention that St. Luke’s, the
school studied, is a typical school. Probably no Catholic
school can be called typical, for each school tends to mirror
the educational philesophy of its bishop. As Edward Wakin
and Father Joseph Scheuer point out in their work on
American Catholicism, The De-Rountanization of the Aumeri-
can Catholic Church: “The Catholic system of schools is
really 148 systems, some well organized, some chaotic
behind the fagade of a single commirment to the Catholic
educarion of Cacholic children.” & St. Luke’s will, however,
be used as a model of whar a Catholic school should be,
and we will compare some of Father Fichter’s findings to
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what the St. John’s student was exposed to in his journey
through Catholic education in New Yorlk.

Father Fichter compares the punishment of students at
St. Luke’s o disciplinary measures in the local public school
he used as a control group. Public school teachers occasion-
ally resort to corporal punishment, whereas such methods
are prohibited at St. Luke’s.

In New York, public school teachers may not use cor-
poral punishment to discipline children. In the parochial
schools, however, corporal punishment was used not only
to maintain discipline, buc also as a morivational device for
learning. When we showed Father Fichter’s remarks to
St. John’s student, he laughed and said, “Who'’s he kidding?
All the nuns I ever had belred che hell our of me.” Another
was scandalized and asked, “How can they keep order if
they can’t hit?”

St. John’s students related to us instances of broken
noses, blackened eyes, and bruises received not only for
disciplinary reasons but for not knowing a proof in gecom-
etry. Onc of the authors, himself a graduare of a New Yorlk
Catholic high school, remembers seeing a classmare punched
unconscious for not doing an assignment. The brother then
reminded the class chac Christ lost his temper in the temple.

The reaction of the parents is often that the student must
have done something wrong or he wouldn’t have been hit.
After a few such confrontations, the weary student makes
excuses for his welts and accepts the system.

... : . : .
) We are w..nm:._m. our discussion of parochial schools on interviews and
informal discussions with the srudents themselves, Immense changes have
taken place and these will be dealt wich later,
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This use of corporal punishment has been a historically
accepted device for maincaining order in Catholic schools.
Irish and Twalian parents were parcicularly in favor of it.
Herbert Gans, in his work on an Iralian-American com-
munity, notes that parents thoughr the parochial school was
superior to the public school because the former expelled
students with discipline problems. These problem children
then attended public schools. The parents admired, above all,
the nuns’ ability to maintain discipline.’

Indeed, many Italian-American parents fele that the main
purpose of the Catholic school was to train the children in
self-conerol, obedience to religious auchority, and sub-
mission to discipline. Gans suggests that nobody much cared
that rote was soon forgoteen. Parents were delighted chat
their children received hours of homework each night and
were kept off the streets thereby.

Concerning the relative freedom and personal initiative
of the Catholic school teacher versus the public school
teacher, Father Fichter has this to say:

The important difference here is that an area of personal
initiative exists for the parochial school teacher which the
public school teacher has largely lost. In contrast to all of
the superimposed and restricted practices of the public
schools, St. Luke’s parochial school secems an island of free-
dom with a relaxed and informal atmosphere. The teacher
can nake decisions on the spot, and what is more mmm_:mnu:n,
she can permit some freedom of choice to her pupils . . .

The popular stercotype of the parochial school teacher,
especially the nun, as compared to the public school teacher,
seems to arise from a confusion of the private and profes-
sional lives of these ceachers. As a professional, that is, in the
actual performance of the teacher role, the parochial school
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teacher is freer and more independent than the public school

teacher.1v

Michael Novak, however, suggests an cntirely different
picture of a certain type of Catholic school nun. He writes:

Fresh from the novidate they would come, two or so
years of college work in their heads, to cope with clemen-
tary-school classrooms, whose average student enrollment
was 38. Some harassed pastors loaded 8o to 100 children in a
classroom rather chan turn applicants away. And the sisters,
unlike public-school teachers, were still trying to live ac-
cording to medieval monastic standards, as well as to acquire
professional competence and also to answer all requests made
upon them.!t
In many Catholic high schools in New York (especially

those the St. John's student tended to attend), the condi-
tions were basically the same—unqualified teachers, fear used
as a teaching device, and the lack of academic freedom. In
the high schools, because the student was older and the cur-
riculum more complex, the shaky quality of the educational
program was even more noticeable.

In New York, students are usually separated by sex on
the high school level. The boys are taught by brothers and
priests, the girls by nuns. With the exception of a few high
schools, considered by educators to be on a par with the
public high schools, Catholic high schools in New York
are inadequate. The lack of qualified reachers is particularly
noticeable in math and the sciences. This is true as well of
Catholic colleges. Knapp and Goodrich, in their study of
the origins of American scientsts, pointed our that Catholic
colleges and universities lie among the least productive 10
percent of all institutions and are singularly unproducrive
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in contributing scientists.”* Even more damaging was a
study done by Knapp and Greenbaum a year later. They
stated that they had expected Catholic institutions to make
relatively large contributions to the field of humanities.
They found, however, that the schools, exceptionally un-
preductive in all areas of scholarship, achieved their best
record in the field of science.!s

The social reality for the St. John’s student stresses
formalism, authoritarianism, clericalism, moralism, and de-
fensiveness which are, according to Thomas O'Dea, the
five characteristics which basically structure American
Catholic society.* O’Dea makes an important contribution
with these descriptions, which we sum up here:

Formalism

This can be divided into two categories. In intellecrual
formalism, demonstration replaces search, abstraction re-
places experience, formulas replace content, and racional-
istic elaboration replaces ontological investigation. Creative
thought is inhibited.

The second clement of formalism is a Cacholic tendency
to view the world as “finished,” its essence and meaning as
obvious. What is of spiritual significance has already and
satisfactorily been labeled. Human fulfillment and Catholic
fulfillmenc are not interpenetrating but separate and segre-
gated. Human fulfillment in the secular world is only tan-
gentially related to man’s religious destiny. The call of the
higher secular values in general, and of the intellectual life
in particular, falls here like seed upon stony ground.
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Authoritarianisin

Auchoritarianism inherits a _:_.m::n_ﬁ.mﬂgn::m of the role of
ecclesiastical authority, seeking answers to problems from
formal pronouncements. Custom and convention support
the views of insticutional authority. The combination of
authoritarianism with formalism produces world views in
which statements of problems bear their solutions within
themselves. This cffectively closes the door to debace; and
since each thing can be put in its proper category, there arc
no answerable questions. Nothing in this orderly universe
eludes a searching and humble mind. Arc is functional, since
it contributes to, illustraces and teaches “truths.” The crea-
tive tension between the Cacholic scholar and the Catholic
community is too often reduced to the relationship between
potential mischiefmakers and policemen. The authorities
take upon themselves the incelleceual funcions of the com-
munity—which they are often ill-cquipped to exercise.

Clericalisin

Those who are charged with making ecclesiastical deci-
sions may well see the problems, rasks, risks, and achieve-
ments of the Christian life solely from their own perspec-
tive as clerics. A tradition of powerful clerical control, in
cooperation with formalism and authoritarianism, imposes
its single view upon a passive and demurring laity. Because
it cannot quite grasp the worth and dynamism of the intel-
lectual vocation, it tends to belittle intellectual independ-
ence and daring. It inhibits creativity and offers the intel-
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lectual refuge only if he suppores the structure and the
acceptable body of knowledge.

Moralism

Moralism is a reduction of religion to a series of ethical pre-
scriptions and prohibitions, and it tends to view the world
as a place of imminent moral danger to the Christian soul.
Life is a series of moral problems, and its dangers are to be
shunned. Moralism often tends toward ethical formalism or
legalism. In such a view, life apart from the reward earned
by observing moral rules has no intrinsic spiritual value;
therefore natural knowledge,-apart from its practical appli-
cations, which Aristotle claims, all men naturally desire,
has no value eicher. YWhen this neo-Jansenism is grafred
onto a lower-middle-class mentality, intellectual endeavor
can scarcely be highly regarded.

Defensiveness

Defensiveness is the resulc of a long history of minority
status and disabilicy as a victim of prejudice or even perse-
cution. It produces a kind of intellectual and ethical rigidity.
All activities are informed by a strongly felt need to repulse
attack, real or imagined. Defensiveness disinclines one to
examine one's condition in a frank and calm manner.

The student who has been inundaced by these emotional
responses would be apt to aﬁ,n_o_u characteristic ways of
accommodating himself. This might be reinforced by his
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parents and the Church until he had developed a workable
method of avoiding anxicty and of gaining approval. The
student merely reacts normally when he avoids anxiery.
Given a choice between a proven system and unknown
aleernacives which may have dangers, he tends to embrace
the known. An unquestioning, anti-intellectual personality
type can emerge. By the time this individual reaches college,
his startling lack of initiative may exhibit itself in an accept-
ance of, even preference for, a continuity of a way of life
he has mastered and grown comfortable with, He passes to
the next stage and is ready for St. John’s.

CHANGES IN THE
PAROCHIAL SCHOOL SYSTEM?

The viability of the parochial school system is increasingly
challenged. One of its severest critics, Mary Perkins Ryan,
points out that:

2 general education under Cacholic auspices is no longer as
necessary or even as desirable as in the past. As things are,
the maintenance of our Catholic school system—not to speak
of its extension—takes up a large parc of our available re-
sources, resources now needed for urgent religious tasks.
Even if some form of public aid were to relieve us of part
of the financial burden, should we, then, plan for the con-

tinued maintenance of our Catholic school system in the
future? 1%

Mrs. Ryan, who had a reputation in Catholic circles as
an author of liturgical works, created quite a stir. Facher
Michael O’Neill, S.]., pointed out in a recent article in
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Awmerica that Mrs. Ryan’s book made clear the need for
careful and flexible approaches to the question of parochial
schools. Both sides of the debate, he said—those who think
parochial schools are excellent and critics of the parochial
system—have been hampered by rigidity and lack of factual
support.'

The inherent problems of speculating about the value of
Catholic parochial education are obviously complex. What
is its purpose? Is it serving it? Are parochial schools supe-
rior or inferior? These questions have been variously an-
swered. Each of the studies used as evidence to m:.—%o: a
particular position can be interpreted in as many ways. For
example, Carbolic Schools in Action, the Notre Dame Uni-
versity study published in 1966, concluded that Catholic
schools are superior both in academic achievement and in
learning portential. However, the authors concede that such
superiority must be atcributed to some degree to the selec-
tive admission policies of these schools. Father O’Neill
points out this “middle-classness” of the parochial school:

Children of educated parents with high-income, white-
collar jobs are far more likely to be in parochial schools than
children whose parents are in low-income, blue-collar, less
educated groups.

According to a national survey made in 1962 by sociol-
ogists Andrew M. Greeley and Peter H. Rossi, under the
auspices of the National Opinion Research Center at the Uni-
versity of Chicago, only 20 percent of children from families
with incomes under $2,000 attended parochial elementary
schools, as against 70 percent of children from families earn-
ing over $13,000 yearly.!?

The results show that Catholic-cducated children are
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academically privileged, bur middle-class children are aca-
demically privileged to begin with; therefore, what is the
answer? [s Mary Perkins Ryan right when she states that
the Catholic school does not adequately prepare the Cath-
olic student for the modern world? The student spends most
of his day in a sheltered, Catholic environment and is not
exposed to the secular world in which he will live his adule
life.'®

Are Greeley and Rossi correct when they state that “no
confirmation was found for the nodon that Catholic schools
are ‘divisive’? There is divisiveness in American society, but
it is apparently more on religion than on religious educa-
tion.” " \We don’t pretend to know the answers to these
questions. We have observed at St. john's University the
kind of young adults the parochial school system in New
Yorl City has encouraged. As Rosemary Lauer remarked,
“Any thought of rebellion or even freedom of action was
beaten out of them long ago.” The St. John's scudent has
come from a predominantly working-class environment
whose values the Church and parochial educarion have sup-
ported. We report merely what occurred there. The burden
of proof lies upon the parochial school defenders to show
that St. John’s and its students are not generally indicative
of the Catholic educational system.

ST. JOHN'S UNIVERSITY

The freshman ac St. John’s has little anxiety; he is ready for
more of the same. He will read what he is told to read,
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memorize it, and hand it back on an examination. He will
“pay, pray, and obey.” He will become what the Vincen-
tians appear to consider an educated Catholic layman, and
he will be taught in a universicy which gave a gymnasium
priority over a library.

The student enters the classroom and is faced with a
raised stage upon which the professor stands. Authority is
here, as everywhere at St. John’s, combined with visible
symbols. The teacher is to be looked up to; he is to be re-
spected not necessarily because of his competence but be-
cause he represents authority. He is not to be questioned or
chalenged. One of us has taught ar three other colleges in
the metropolitan area, and was startled by the formalized
deference shown at St. John’s. Because he was young, the
author had always to face an initial challenge from the stu-
dents. The attirude at the other colleges was “He’s only a
few years older than I am; what does he know?” or “Show
me that you know something. Then maybe I'll listen.” At
St. John’s the atmosphere was quite different. The only
crack in the armor of deference came when he remarked
that the social sciences do not have all the answers and that
answers may at best be only relative. The students were
incredulous thar a teacher would make such an admission;
they needed answers. This general attitude was to be mani-
fested clearly in the student reaction to the faculey
strike.*

* To this issue, Rosemary Lauer adds chat she was told by one of the
“striking” srudents that: “If you had all been raken our on the campus
and shor, the students would have said, ‘Well, they must have done
something wrong,’ or ‘\Well, we can’t rake any action unril we have the
faces.' ™
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STUDENT REACTIONS

“The strike was over when the students received their
grades,” one of the striking teachers remarked. He was
right, though some stubborn optimists had ac first refused
to acknowledge it. From the moment the striking teachers
first told the administration that they would not submit
final grades because teacher-student relations had been
ruptured, the students began to show their antagonism,
“They’re our grades,” they said, “what right do you have
to hold them back?” Amazingly, the administration con-
curred. The fact that grades could be based on only eleven
weeks of a term was lost in the shuffle. At this point many
of che strikers did hand in grades. Some professed to feel
sorry for the “helpless” students and even corrected final
examinations. Those who refused to submit grades found
that che administration and covering teachers solved the
problem by issuing grades themselves. It turned our that
these were, on the whole, far higher than the students
would normally have received. After the grades were issued,
the students understood the wisdom of the administration’s
action. Examples of upgrading were numerous. When a
Spanish class previously given by Mrs. Aaria DeFina, a
striking teacher, was taken over by a Vincentian, eighe stu-
dents were failing and C and D students were numerous.
The final roster sheet showed no failures and an inexplicable
burgeoning of A’s and B’s. The music departiment provides
another dramatic example. The average grade for all work
done in five introductory music sections had been 76,3 per-
cent or C4-. When Dr. Echel Thurston, the teacher, joined
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the picket line, a Vincentian shipped in from Florida as-
sumed her classes. Apparently musical genius flourished
under his tutelage; the average grade rose from 76.3 percent
10 92.8 percent.

One final examination given by a Vincentian covering a
course in English deserves a place in the annals of academic
humeor. Some of the true or false questions follow:

t. Originality of thought is essential to poerry.

2. John Donne was a vigorous and original poer.

. Aledieval audiences were shocked at the sex in Chaucer’s
poetry. .

4. Shakespeare had a wholesome view of sex.

. The entire 17th century was a highly moral time in Eng-
land.

6. The 17th century was an age of great men.

7. Chaucer wrote in the Christian tradition.

8. Shakespecare wrote in the Christian tradition.

9. Nobody writes in the Christian tradition.

A

A

Most of the students who received higher grades were
able to satisfy themselves thar all was well. The only other
time the students actively participated again in the strike
occurred afcer the Aliddle States Association had issued
their probation decision. The students, now faced wich loss
of accreditation, began to rally against the UFCT, which
according to them was determined to destroy St. John's
University. A demonstration was organized by the students
to counter-picker the picketing called by the union on De-
cember 15, 1966, to cclebrate the first anniversary of the
firings. Sonny Accardi, president of the Brooklyn student
council, told one of the authors that “we didn’t ger a chance
to make a decision last year.” Gloria Kuzmyak, a columnist
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on The Dowmtowner and a leader of NSA at St. John's,
added, “We want to show chat St. John’s students are in-
terested, that we’re not the sheep we've been pictured as
being.” Accardi then chipped in with, “I believe chat the
university is making improvements. The old self-study was
a start, We feel that we are worthy of accreditation.”

The students marched across the street from the picketers.
At least five hundred sang the St. John's song from song
sheets provided by the administration. The students were
fighting to preserve their accrediration; they wanted their
diplomas to mean something. They had waited too long,
however. Their grades, their diplomas—passports to pros-
perity and the middle class—have lictle value in the academic
community. Still, most St. John’s students will not enter che
academic or intellectual world, but will go rather to the
organizations and institutions which will further reinforce
their accustomed roles. One pragmatic business administra-
tion student said forchrightly: “The business world will
respect the St. John’s student for what he did. They don’t
want anyone who rocks the boat.”

One of the authors conducted a class in industrial soci-
ology with a majority of business administration students.
One of the assigned readings was The Organization Man
by William Whyte, Jr., an attack on the personality type
produced by the organization. The students were willing
to accept the chesis that organization life breeds conformity,
belongingness, and anti-intellectualism, but they saw this as
the price one paid. It was, as well, the price they had paid
for acceprance and success in the Catholic school system.
In a sense, they were perfectly prepared, admirably “edu-
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cated,” to take their places in the corporation and business
organization.

In one class we were discussing the fact thac certain large
companies interview a prospective executive’s wife even
before they interview him; if the wife is not found suitable,
her husband’s chances are diminished. When asked what he
thought of this policy, one student replied, “\Vell, you
have to be careful who you marry,” and the majority con-
curred.

Since authority is all to the St. John’s student, institutions
and the status quo must be preserved; neither can be ques-
tioned. St. John’s nurtures devotees of the radical right, the
individual who Daniel Bell says “builds up an image of the
children of darkness and the children of light.” *

The political ideology at St. John’s i1s an almost eccentric
brand of social escapism and political reaction which passes
for conservatism. It is not the political conservatism of Clin-
ton Rossiter, but is rather a combination of the tempeations
and conforms of authoritarianism and “status politics.”

The cruism that youth rebels against the beliefs of par-
ents is oddly absent in the temperament of the St. John’s
student; when he rebels, he does so in remarkably similar
style and context as his parents and mentors, His dissent,
Richard Hofstadter writes, is “pseudo-conservatism” based
on a relentless demand for conformity. Although these
“pseudo-conservatives” believe that they are conservatives,
they are really deeply dissatisfied with American insticutions
and traditions. They bear little resemblance to the classical
conservative and are, in facr, critical of the present brand of
political conservatism.*!
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The Irish set the rone of the Church in New York and
administer the institutions which support this mixture of
Catholicism and pseudo-conservatism.

Cartholicism in America is quite different from Conti-
nental Cacholicism. The former was founded by che Irish,
and cthey sill largely dominate ic. Will Herberg describes
Irish Cacholicism as “English-speaking, puritanical, demo-
cratic, popular, and activistic, bur also with litcle of the
tradicional Cacholic inwardness.”  Ireland was predomi-
nantly peasant in scructure with a largely alien aristocracy,
and the priest was virtually the only educated man. The
[rish thus brought wich them an intense reverence for the
clergy, which was very different from the prevailing atti-
tudes in England and on the Continent. This reverence for
the clergy was to clash fifty years later with the immigranc
Italian, who, burned by the Pope’s opposition to the unifica-
tion of ltaly, carried vestiges of anticlericalism. The Trish
have managed to so dominate the Church at least in part
because of che anticlericalism of the Iralians.* The attitude
of the Italian male is influenced by his disassociation from the
idea of the priesthood as it exists. Celibacy is opposed to the
Iralian-American subculture, which emphasizes a certain
kind of expression of virilicy and definition of manhood.
Gans recounts an incident in an Italian-American commu-
nicy he studied. He recalls that chere was “a rumor that one
of the few priests who gained . . . affection . . . was said
to be keeping 2 mistress. This rumor was told to me with

* FThe average [w'ian-American studene at St, John's, and there are many
such, is, we would suggese, “Americanized.” For Catholics, this can be
read, “lrtsh-Catholicized.”
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relish and pretended disapproval that reflected respect for
the priest’s manliness.” ¥

The Irish-American clergy were respected and were de-
ferred to; the lralian-American clergy were not. The Irish
domination of the Church was not even challenged.*

Politics was another matter. Since 1945, the formula for
ticket balancing in New York City has required that an
[talian-American be nominated for onc of the three major
city-wide posts. Carmine DeSapio rook over the Irish-
dominated Tammany Hall in 1947. Vincent Impelliteri
was elected Mayor in 1950. However, as of 1967, there is
only one bishop of Italian-American origin in New York,
The Irish have held an institutional monopoly. Herberg
points out that the most striking feature of Trish Catholicism
is the fusion of religion and nationalism in the Irish mind.*
Dorothy Dohen, in Nationalisut and American Catholicism,
also calls actention to the nationalistic character of the Irish-
Americans:

In the tie-in of American nationalism with Irish nationalism,
what matrered more chan whecher the Trish immigrants acru-
a:% fanned the flame of the American Revolution was that
in spirit (in retrospect) they thought they did. Ireland’s en-
emy and America’s enemy were the same, and the Irish im-
migrant to America had .__u_k:n:ﬂ_v__ na tronble in identifying
the loyalty he bore America with the loyalty he bore his

e

native land.*?
This fusion has produced “superpatriotism.” The Irish-

man, adopting this country as his own, transferred Irish to

* The Irish clerics were fellow sufferers with the laity of the English
persecution; the ltalian clerical class was often, or scemed to be, allied
with the oppressars,
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American nationalism. As Herberg states, he approached
Catholicism and patriotism with the same religious fervor.
The Irish Cacholic’s Americanism involved more than a
mere sense of national belonging. “lIrish Cacholic” and
“American” became almost identical in his mind.*®

Cardinal Spellman’s recent message urging “total victory”
i Vietnam exemplifies this “my country, right or wrong”
mentality of the Irish-American Catholic Church. This
attitude, combined with the Church’s established anticom-
munise policy, culminared in the overwhelning support che
New York Irish gave Senator joseph McCarthy in the early
fifties. McCarthy gor his largest response from the Irish in
New Yorl when he ateacked the white Anglo-Saxon Prot-
estant establishment. Harvard University, the Seare Depart-
ment, and the United States Army were subverting the
country, and the Irish Catholics were called upon to blunt
the communist threat chat seemed imminent.

The conservative Irish hierarchy of the Catholic Church
made no attempt to hide its support for McCarthy., Despite
the opposition of the Democratic ciry administration, Sena-
tor McCarthy was invited in 1954 to address the annual
communion breakfast of the Police Department Holy Name
Society of the New York Diocese.

Seymour Martin Lipset, the political sociologist, analyzed
the 1952 Roper survey and the 1954 International Research
Associates survey.*™ Both surveys show, he states, chat Irish
and Iralian Catholics were among the most pro-McCarthy
groups, The two surveys are compared below,

Lipser concludes from the table that descendants of old
American Protestant families opposed McCarthy; but he
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RELATIONSHIP BETWELEN RELIGION AND ETHNIC BACKGROUND
AND ATTITUDES TO MG CARTHY
Percent Difference Berween p&v_u_.c,_o_.m and Ummuv_u_.o...n_.m

Roper 1952 LN.R.A 1954

Cacholics (N) Catholics (N}
4th Generation
Amer, (198) 11 No Answer (252) —:2

Ireland (81)  +18 lreland (545) 35
[taly (61) +i16  lraly (393) +8
Germany (54) 13 OE.:::.,,.% .

Australia (424) —6
Great Britain ~ (13)  *  Great Briain = (272) 4
Poland (36) —6  Poland (246) 2
Protestanes (N) Protestants (N)
4th Generation

Amer. (1190) 11 No Answer (1037) - 22

Ireland (29) 7 lreland (487) -zt
Germany (172) 2 Germany &

Australia (1226) —19
Greac Britain~ (102) 8  Great Britain ~ (1814) —z3
Scandinavia (68) —3  Scandinavia &

Holland (851) —z23
Jews (96) —6 Jews (254) —s54
Negroes (252) —7  Negrocs {438) —13

* Too few cases for stable estimare.

drew disproportionately from Catholics of recent immigrant
background. Lipset also calls attention to what he considers
a misinterpretation by Nelson VW, Polsby of a 1952 Harris
poll. Lipset writes:
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Harris reports that the Irish in his 1952 sample divided evenly
between support and opposition to McCarchy. Since, how-
ever, McCarthy was only supported by a minority of the en-
tire sample, a group that was cvenly %_: on him was more
favorable than most other ethnic groups, and hence Harris
should be reported as finding the Irish disproportionally in
favor of McCarthy.

Lipset also found from the data thae McCarthy drew
immensc support from those whose personality traits or
social background led them to give “auchoritarian” re-
sponses to items from the Auchoritarian Personality scale.
They were generally “intoleranc of ambiguicy, approved
of strong leadership, and favored harsh punishment for
violation of social norms.”

This pscudo-conservatism has a definite ecconomic basis in
New York. There is no local chapter of CORE or NAACP
at St. John's University. The Negro is a threat to the
working-class Catholic in New York City, just as he is a
threar to the working-class white Southerner. Gerhard Len-
ski writes that in the modern American city, socially signif-
icant variations exist in the mobility rates among the four
major socio-religious groups. The Jewish group seems
clearly the most mobile, the White Protestant is second,
the Catholics third, and the Negro Protestants fourth,?®

Alchough Lenski’s study was done in Detroit, it is not
unrcasonable to assume that in New York City, many
Negroes and Catholics are also in dircct economic conflict.
A number of Catholic intellectuals suppose this to be the
reason that the Church in New York waited so long to take
a stand on civil rights, The overwhelming majority of
students at St. John's have taken a negative stand; they
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place on their cars bumper stickers which read: “I fight
poverty; I work.” Concerning this, Rosemary Lauer told us:

My own experience in dealing with students leads me to
judge that the strongest moral conviction the vast majority
of Cacholic college graduates rake away wich them as a re-
sult of their education is that chey have a right to private
property. This, of course, is part of the Catholic establish-
ment’s preoccupation with Communism as Enemy Number
One, a generally simplistic preoccupation which overlooks
the suppression of the human spiric itself and concentrates
on the threat to material possessions—and to the Church’s
freedom of operation. '

This is a part of the natural history of the St. John’s
student, his values and beliefs, and chose of his parents and
a significant number of the hierarchy. All are symbiotically
rclated. The milieu is influenced by a combination of forces
which reduces the working-class, unexceptional student—
at best—to ethnocencrism, pseudo-conservatism and—at
worst—to rotalitarian beliefs or paranoia.

ANTI-INTELLECTUALISM

The overall performance of American Catholic scholars
and writers is particularly galling in light of the Church’s
intellectual and cultural heritage. Monsignor John Tracy
Ellis lays the burden of unproductivity on “an overeager-
ness in Catholic circles for apologetics rather than pure
scholarship.” Thomas O’Dea views the problem as a reflec-
tion of a milieu that is permeated by formalism, authori-
tarianism, clericalism, moralism, and defensiveness. John
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Donovan contends that the foundation and growth of
Catholic colleges and universitics were not inspired by intel-
lectual goals in themselves, but as a response to nineteenth-
century missions and the minority status of the Catholic
Church in the country at the time.

Possibly, the result of these tensions is epitomized by the
subculture we are describing—by a significant strain in the
Catholic culture and by the anti-intellecrual at St. John's
University. Jimmy Breslin, an Irishman and New Yorlk
columnist, addresses himself to critics of the system:

There are some people, very anti-Irish people of course,
who have had the nerve o m:mmﬁn a reason why there are so
few Irish writers. They say that since most of the educated
Celtic exeracts in New York have attended or are atrending
Cacholic schools, and since they come our of these schools
unable to write a decenc telegram, that something is the mat-
ter with Catholic education.®

Breslin pointed ouc that St. John's University, then the
largest Catholic university in the country, had produced
only one novelist, Len Giovannetti. Since Mr. Breslin’s
article appeared, another graduate of St. John’s has pub-
lished a novel; The Blackboard Cavalier was written by
John Morressy. John Morressy was onc of the twenty
academicians fired from St. John’s University.

Breslin claims thac Fordham Universicy, which has an
enrollmenc of nearly 11,000 and possesses a Phi Beta Kappa
chapter, one of the few Cacholic universities which does,
“proudly reports” that the author of the screenplay for
Three Coins in the Fountain is an alomnus. Manhattan

College has produced two writers: Howard Breslin, who
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wrote Bad Day at Black Rock, and William Barrett, who
wrote Lilies of the Field. Jimmy Breslin dismisses the
women’s colleges: “There are 2 couple of Catholic colleges
where Irish girls go, but they don’t count because they
come out and start having so many children that they can’t
even read a book, much less try ro wrire one.” Breslin quotes
Walt Kelly as saying:

The Irish are very active in literary circles. They join
clubs to ban indecent literature. Ic takes a lot of time to do
a thing like thar, you know. Most of these indecent book
dealers run behind che silly First Amendment and v&s ve got
to fight them, And even those aov@ _cmm&m. sometimes they
have the nerve to rule thar a book isn't indecent at all, when
everybody in the indecent book club knows it is. And do
you know what I heard the other day? Some stupid guy said
that he thought the Irish ought to concentrate on producing
writers who would fill the market with some real writing,
instead of spending all their time at the indecent book club.
Did you ever hear of a more stupid thing in your life?

John Lco sces the problem of a lack of Catholic writers
in a different vein. In his review of Generation of the Third
Eye, a book of personal essays by young Catholic intel-
lectuals, Leo calls atrention to the inability of Catholics to
talk about themselves.® He writes that the book presents a
succession of people in their public roles. Leo discusses the
reasons for this inability to tallk about oneself, so necessary
for the creative process:

.+ . by training, and by virtue of the Aristotelian-Thomistic
intellectual baggage we carry around, . . . Catholics are not
very well equipped to write personal essays. So much of even
the best Catholic writing seems incurably scholastic, essen-
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tialist, deductive—ready to generalize at the drop of a hat (as

here) bue reluctant or unable ro give proper weight to per-

sonal experience. . . .

Then, too, as Michael Novak has pointed out elsewhere,
honesty is not a _:m:_v,-?._.mnn_ virtue in the Church, Loyaley,
docility, obedience and “prudence” (popular version) are
considered far more valuable. If honesty seems to conflict
with one of these four, it is clear which is most likely to be
sacrificed. One nceds only a nodding acquaintance with
Protestant, Jewish and Humanist H_S:_u;: in America to
notice how sharply Catholics differ from the rest of the cul-
ture on this point.

The trouble with Cacholic education is that jt is not
Catholic enough. Robert Hutchins has mentioned cthat the
Catholic Church has the longest intellectual tradition in the
contemporary world, and is conscious of this tradition. This
tradicion must not merely be an ideal, it must be practiced.™
Francis Bello, in his rescarch into the origins of young
scientists, found that Cacholics were notoriously lacking
among his sample. He sought to explain the lack by saying
that the absence of a strong scholarly tradidon in a high
percentage among American Catholics might account for
the near absence of Catholic-born scientists.®

The scholarly tradition of Catholic culeure seems to have
slipped into other energies. American Catholic education,
with its emphasis on formulas, rote memorization, and pa-
ternalism, is responsible for the dearth of Catholic intellec-
tuals. As John J. Kane puc it, “If scholars dwell in ivory
towers, it may be the besc example of segregated housing
in the United States: so few American-born Catholics ap-
pear to occupy them.” **

Even if Catholics produce more intellectuals as they begin
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to make economic and social strides, as Seymour Warkov
and Father Andrew Greeley suggest, the fact is thar these
intellectuals are not products of Catholic universities. War-
kov and Greeley notice that parochial high school graduates
are as likely as others to enroll in the top rwelve graduate
schools.** Not one of these twelve schools is Catholic.
Father Greeley’s study of the intellectual aspirations of
1961 college graduates has been used to defend the “immi-
grant theory,” which postulates that American Catholics
are lagging because of their late arrival in the United States.

. 1)
Father Greeley writes:

The occupational values and carcer plans of the Catholic
graduate are not such that one could argue thar Catholicism
inhibits his interest in economic activity or his intellectual
curiosity. The Catholic graduate comes from similar eco-
nomic, social and demographic backgrounds as the average
American, and there is no evidence that he comes from a
group less likely to send its young people to college. . . .
Nor have we been able to find any evidence that Catho-
lics do not plan to get a Ph.D., nor to continue in graduate
school nor to use their academic training in research careers.®?

Father Greeley also contends that there was no evidence
that Catholic college graduates had different career plans or
occuparional values than did the graduares of other colleges.
Hence there was no evidence for supposed inferiority when
Catholic colleges were compared with the American norm
instead of, as usual, with the elite schools.

Father Greeley’s studies, however, do not deal with the
problem of the lack of intellectuals. In his introduction to
Father Greeley’s study, Peter Rossi points out that the book
1s not a study of American intellectuals, but deals racher
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with educational aspirations. Rossi also comments on
Greeley’s explanation for the lack of evidence “for the
alleged inferiority of Cacholic colleges.” Lle states:

Father Greeley also finds that Cacholic colleges on the
average are doing as well as non-Catholic colleges as far as
producing graduates cager to pursue advanced studies in the
ares and sciences, 1 am sure thac some readers will construe
this finding to mean that the critical comments which have
been made concerning Catholic colleges and universities are
not justified. Such an interpretation cannot be sustained by
Father Grecley’s findings. They should be interpreted to
mean that Catholic schools are just as good (or as bad) as
ather schools on the average, But it is perfectly obvious that
first-rank Catholic universities with faculdies and facilities
to match have ver ro appear on the American scene, There
are few major Catholic figures in science and letters, and
there are no Catholic universities which can come near to the
best in non-Cacholic schools. Indeed, it almost looks as if the

Cacholic college graduate is a step ahead of the system that
produced him.

All Father Greeley has done, in the words of John Dono-
van, is to shift “che grounds of the debate from the intellec-
tuals we #01 have to the intellectuals we 7ight have in the
years ahead. Lven if his data, thercfore, are accepted as
valid, they do not directly reply to or discredit the criti-
cisms which were central to the works of Monsignor Ellis
and Professor O'Dea.”* Professor Donovan adds that Facher
Greeley’s study does not distinguish between “intellec-
tual” and “intelligent”—a critical distinction, as Hofstadrer
points out. The intelligent person, Donovan says, lives off
ideas, not for them, and lacks the creative and speculative
mind of the intellectual. Catholic education, then, may be
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producing more intelligent graduates, buc it is doubtful
whether ic has created more intellectuals,

The system which produced the St. John’s graduate has
not changed much. The milicu described by Thomas O’Dea
still obtains. e do not contend that St. John's is typical of
all Cacholic education, but it remains thac Catholics have not
become incellectuals in any significant numbers. The rea-
sons for anti-intellectualism ac St. John's are clear. The uni-
versity provides the proper system for parents who want
assurance that their children’s successes will admit them into
the middle class. St. John's services chese children, tlfeir par-
ents, and the part of the New York working-class commu-
nity it serves, and it provides the Catholic community with
a docile population. As Father Cahill remarked of che par-
ents:

And the parents won't stand for it, let me tell you that.
Most of the lerters I have are from parents saying, “Fight
them to the death! We scrimped and saved so we could send
our kids to a good Catholic school, not to NYU or Columbia
or something like that.” Then some teacher, we had this hap-
pen here, you know—somebody tells them to read Lolita.
Why should they read trash like that when there are good
boolis to read? 7 *

No matter that NYU and Columbia are considered aca-
demically and intellectually superior. They do not reinforce
the social needs of the working-class Catholics; nor do they
clothe him in the armor of apologerics. No matter that
Lolita 1s generally considered to be a contemporary classic,

* A number of reasons were put forward afrer the face to explain the
dismissals. The teacher who assigned Lofita was not fired; he did, how-
ever, go out on strike.
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that (in the words of Leslie Fiedler) “the perverse theme of
Lolita parodies some myth of the Senumental Love Reli-
gion and the cult of the child.” *

The community St. John's serves has no interest in incel-
lecrual goals. Dr. Rosemary Lauer recalled a conversation
she had with che Reverend Cyril Meyer, C.M., dean of che
Graduate School at St. John's. She asked him about incellec-
tual and academic upgrading in the graduate school, and
Facher Meyer told her: “The parents aren’t incercsted in
intellectual upgrading. They juse wane their children to get
a degree.” Such attitudes are, of course, true of a large num-
ber of parents, buc we have never heard of any other uni-
versity which openly suppores them.

St. John'’s is not typical? The principal of a Cacholic cle-
mentary school, a nun, exclaimed to the authors, “Oh, God.
I hope not.” It remains that these students have been social-
ized to accepr a milieu which is permeated by formalism,
authoritarianism, clericalism, moralism, and defensivencss,
and which proffers apologetics and belittles intellectualism.
Andrew Greeley, who has been called the company sociol-
ogist of the Catholic Church, presents a study which deals
with aspirations, and asks us to believe that out of this will
arise reality.

All one can safely say is that a fiasco occurred ar St. John’s
University, and that the travesty was reinforced by the
_.o_uao:m_:.v between an Irish-dominated Church hierarchy,
working-class parents, and an anti-intellectual clerical ad-
miniscration, As \Wakin and Scheurer point ou, the clerical
administrators and the clerical professors are trapped in a
conflict of roles becween a religious and a scholarly commit-
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ment. Usually, commitment to their particular order takes
precedence. Anyone who has taughe in Catholic colleges
is aware of ir. One professor in a Jesuit institution stated
that he had the impression thae the Jesuits “were secretly
laughing because it happened to the Vincentians. In this
way it broughc more credic to their own order.” We have,
in any case, presented St. John’s as one case study.
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The Faculty

ST. joun’s offers what Dr. George Shuster calls “the old
ghetto type of cducation.” There is a question of whether
such an institution should call iwself a university in the
broader sense of the word. It resembles the idea of the uni-
versity, but is, in fact, an indoctrination center, a house
organ. Its faculty members are, needless to say, caught up
in the aims and attitudes of those who run the institution.
In the previous chapter we described the orientation of
the students. We will now try to demonstratc why a sub-
stantial part of the faculty might have lent their approba-
tion to the university’s dubious policies, or more or less shut
their eyes to it

There were four different factions during the contest at
the university; we have labeled them the clerics, the tra-
ditionalist faculey, che dissidents, and the fence-sitters.

The clerics were composed of the Vincentian priests and
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the other priests and nuns on the faculty. They represented
only 15 percent of the faculty, but they had power, unity,
and were perfectly obedicnt to the adminiscration. With
the exception of one nun, those members of the clergy who
came to the local AAUP chapter meeting on February 2,
1966, voted to condemn the strike and the strikers. *

The traditionalist group was composed of older faculty
members who, because of their seniority, had top-ranking
positions. This group, by virtue of the peculiar status ar-
rangements in the academic world, were considerably less
mobile than cheir younger colleagues. Theodore Caplow and
Reece McGee, in The Academic Marketplace, call atten-
tion to the mobility patterns of academia:

Any associate professor from a leading university who goes
to a minor insticurion will receive a full ?.c?mwo_.m:mv there,
Migration in the other direction is less common, since a full
professorship in the minor league is not worth a similar ap-
pointment in a great deparemene, and nothing less than an
cquivalent rank may be offcred. The minor league is for the
most part identified wich teaching and the older academic
values but also, and perhaps unforeunately, wich intellectual
provincialism, The “bush league,” that host of small denomi-
national institutions, teacher’s colleges, junior colleges, and
the like, lies quite outside the academic world of the major
universities. Downward exchanges are rare, and upward ex-
changes are unheard of.!

St. john's, not even major among Catholic institutions,
would certainly have to be considered “bush league.” The

* With cthe exception of Fathers O'Reilly, Casey, and Berrigan, who were

among those fired, and the one nun who vored against condemnation of

the serike, all clerics of Sr. John's supported (at least publicly) the
administration policy.
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traditionalists, realizing chat they are not likely to be accepted
at an equal rank by other universities, had strong reason to
support the administration even though the academic com-
munity as a whole condemned it. Their prestige as academi-
cians depended on their conferred status ac St. John's racher
than on recognizable status in the academic community, or
in their disciplines. Caplow and McGee propose the prin-
ciple that the higher the prestige of a deparement, the greater
will be the tendency for its members to be oriented to the
discipline rather than to the specific university. St. John’s
has neither any prestige departments of national replutation,
nor any faculty members who are nationally recognized to
be outstanding scholars. At St. John’s, promotion comes to
the obedient.

The dissidents were on the whole younger than the tra-
ditionalists. Many of these men, educated at secular universi-
ties and unaccustomed to the paternalistic orientation of the

“incentians, found St. John's intolerable. They came from
universities where academic freedom was not a gife or ac the
mercy of a fluctuating interpretation by an administration,
Some had been educated at Cacholic universities, even at St.
John'’s, but had more sophisticated ideas about the character
of a university. The Catholic dissidents represented a liberal
view of Catholicism; they were interested in upgrading St.
John’s and Catholic education generally. The dissidents,
who made up approximately 20 percent of the faculty,
composed the bulk of those who were fired.*

* Rosemary Lauer (who introduced the UFCT at St. John's and Father
O'Reilly, who with Dr. Lauer was very active in recrujting the seventy-
five members withour whom there would have been no rebellion, do not
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The fence-sitters were the majority (we estimate so per-
cent of the faculty) who saw their positions merely as jobs,
or who were trapped by financial circumstances in a system
over which they had no control. The older women, like
those in education and the older men, fell into this category.

Thus, there were four different faculties ar St. John’s
University, and the struggle involved each of them in a
different manner. We will now tke 2 closer lool at cach
of these four groups to see their role at St. John’s and at
institutions which resemble it.

THE CLERICS

Church legislation and tradicion have perpetuated a pattern
of clerical leadership within the limitations of a provincial
of regional scructure, in spite of the numerical majority of
the lay faculty. The president of a Catholic college is almost

fit the description of the “Mobile dissidents.” They're both over forty-
five and have all their degrees from Catholic schools and atended paro-
chial schools as well. They were both associate professors and so not
“mobile.” Father O'Reilly, because he is a priese, was not likely co find an
opening in a secular school, and because he might be considered a “trou-
blemaker” he was not apc to find an opening in a Catholic school. Dr.
Lauer has the handicap, in academic circles, of being a woman. Dr. Lauer
will be on the faculty of St. John's College in Annapolis, Maryland.
Facher O'Reilly has been owice close to getting an academic appointment
and twice something has come beeween him and the job. As this book
went to press, the president of the University of Southern Illinois
announced that Father O'Reilly, who had been recommended by the
philosophy depactment for an appointment, would not be hired. No
reasons were given (although rumers were rife that the Archbishop of
Chicago, Cardinal Cody, had intervened) and the president’s stacement
was damagingly ambiguous and filled with innuendo,
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always a religious. The president of St. John’s is always a
Vincendan, and members of the order controlled the power-
ful positions out of all proportion to their members. The
authors analyzed the 1964-65 catalogue of St. John’s, and
counting only che full-time members of the College of Arts
and Sciences (lecturers, who are pare-timers, teaching fel-
lows, and laboratory assistants were excluded), found there
were 28z faculty members, of whom 32 were Vincentians.
Of the 32, there were 11 full professors, 4 associate profes-
sors, 15 assistant professors, and 2 instructors. In addicion,
there were 12 other priests on the faculey, of whom™ were
full professors and 3 associates. Of the remaining 238 lay
members, 22 were full professors and 31 associates. A table
dramatizes the percentage of lay and clerical positions:

PERCENTAGES BY RANK

(Ge) vin- (%6) OTHER (%6 ) LAY
CENTIANS  NO.  PRIESTS NO. FACULTY  No.
Full
Professor 3466 1 16%% 2 956 22
Associate
Professor 135¢ 4 2550 3 135 31
Assistant
Professor 176 15 0%0 ' 3450 81
Instructor 650 z 505 6 425 08
Lecturer 0 - o - 250 5
Professor
LEmericus 0 - o - 0 1
TOTAL 10056 32 10050 12 10050 238

Thirty-seven percent of all full Eo_..nmmo_.m_:_um were held
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by clerics though they composed only 15 percent of the
total arts and sciences faculty.

"incentian faculty members have received a cloistered
education, as is indicated by a breakdown of the universi-
ties at which they took their degrees. We divided the Vin-
centians into two groups, those who taught philosophy and
theology, and those who taught other academic subjects.
None of the priests of other orders listed in the catalogue
taught outside the departments of theology and philosophy,
and only six Vincentians raught outside these departments.
Of the six, only one had a degree from a secular university,
and this degree was an LL.B. Five of the six had at least two
degrees from Vincentian-run seminaries or universities. Of
the remaining twenty-six Vincentians who taught in the
departments of theology and philosophy, only one had a
degree from a secular university. Ten held degrees from
Vincentian seminaries and universities only, fourteen held
degrees only from Catholic institutions (most advanced de-

.

grees coming from Rome), and one Vincentian had no
degree listed.

The Vincentians, charged with running the largest Cath-
olic university in the nation, seem ill-equipped to do so.
Only two have been in the outside academic world. It is
small wonder that their view of a university is narrow and
eccentric. The lack of graduate school excellence in Catho-
lic universities makes even more dramatic the inadequacy
of the Vincentians’ academic credentials. The findings sum-
marized above are presented below in table form.

The Vincentians held tightly to their positions of power;
it was their school. As Father Tinnelly stated about the dis-
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VINCENTIAN DEGRELS

THEOLOGY & GTHLR
PHILOSOPIIY DISCIPLINES
One secular degree I 1
All degrees from
Vincentian institutions 10 2
All degrees from
Cartholic institutions 14 3
No degree 1 o
TOTAL 26 6

L]
sidents, “there was no doubt that these people wanted to
g H T n
take control of the university away from the Vincentians.

THE TRADITIONAL FACULTY

The following anecdote says something about the type we
have labeled “traditionalist.” Afrer the famous AAUP meet-
ing, the auchors approached a colleague who had voted to
condemn the strike and support the administration. We
asked him how he could have voted to deny due process to
his colleagues:

“Well, yousee,ler . . . er.”

“But what if you did something wrong?”

He quickly replied, “I'd never do anything wrong.”

“But what if the Vincentians thought you did something
wrong?"”

“They'd never think I would do someching wrong.”

This man later became an officer on the executive board
of the AAUP after the old board had resigned and the
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strikers had left it. This man is cypical of the cowed profes-
sors at St. John’s, those who will never ger their Ph.D.’s or
who have doctorates from St. John’s. They are frozen in
their jobs, and realistic hope of promotion demands that
they be trusted members of the staff and subscribe to the
views of the owners. Obviously, these men would prefer
not to make such an admission to themselves. They ration-
alized their position and clucched at che straw of “the poor
student.” They stuck with St. John's, they said, to protect
the “helpless student who was caught in the middle.”

The authors also studied the academic backgrounds of
the twenty-two lay full professors at St. John's. Nine were
in math and the sciences, and six were secularly educated.
This might be explained by the face chat they were consid-
ered to be in less sensitive arcas where heterodox thinking
does not carry any doctrinal burden. And since Catholic
universities are not distinguished in these disciplines, it may
be a pracrical macter that che teaching staff would be drawn
from secular schools.

Besides math and science, ten full professors in chir-
teen other departments had ac least one degree from St
John's or from another Vincentian institution, Of the other
three, one had a B.A. and an AL A. from a secular universicy;
the sccond had a B.A. from a Cacholic universicy and a Ph.D.
from a sccular university; the third had a Ph.D. from a for-
eign university. St. John’s had recruited from their own
graduates, and had ventured ourside only when the univer-
sity had expanded so rapidly that teachers were needed in
excess of the system’s ability to provide them. In an article
in Continuum, Father Peter O'Reilly listed three basic cri-
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teria used to determine the acceptability of applicants for
faculty appointments. These criteria had been proposed by
the interdisciplinary committee at St. John’s

If all his training has been at Catholic colleges and univer-
sities, in the absence of evidence to the contrary, it may be
assumed that no conflict exists between his views and the
objectives of St. John's University. Where all or part of
his training had been in secular institutions, additional evi-
dence of his philosophical position should be sought.

2. By means of an 2?::_2_ interview, tactful questions
should be employed in an effort to determine an applicant’s
philosophy. An attempt should be made to discover the
willingness of the applicant to act in accordance with the
objectives of the university. It was emphasized that this
should not be interpreted as attempting to force a candi-
date to alter his convictions to bring them in line with the
objectives of the university, not to require that he study
Scholascic Philosophy, but it does affirm that every :%:..
cant should indicate his willingness not to teach or act in
any manner that conflicts with such objectives.

3. The publications of an applicant should be considered as
an additional source for determining his philosophy, par-
ticularly in areas that go beyond pure scientific research.?

In the matter of promotions, the Vincentians preferred
their own graduates. Of the thircy-five full professors,
twenty-seven were either clerics or educated within the
Catholic system. This attitude was so obvious that the tradi-
tionalist widely justified it by remarking: “Ac the city col-
leges, professors have to knife each other in the back to get
promotions, Here it’s different.” A member of the faculty
remarked that the difference at St. John’s was simply that
one had to cater to the Vincentians to get ahead.

This was the atmosphere at St. John’s before the firings,
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and onc can only imagine what it is like now. There can be
no academic freedom at St. John’s if the prevailing defini-
tion of academic freedom is commitment to a single-minded
interpretation of “‘eternal cruths,”

The traditionalist is caughe in a web. It is no coincidence
that very few associate professors and only one full profes-
sor lent any support to the strike.

"The traditionalist’s peculiar situation, and the frustrations
of an association with a second-rate and then a censured uni-
versity, force him to go ourside the academic communicy
for his satisfactions. He looks to his family, the Church, and
the segment of the Catholic community that supports it and
him. He survives the brune of the national AAUP’s censure
because he is a marginal member of the academic commu-
nicy.

John D. Donovan, in The Acadermic Man in the Catholic
College, describes the precarious position of the lay profes-
sor in a Catholic institution, His description fits the tradi-
tionalist of St. John's:

The majority . . . began their professional careers before
receiving their terminal degrees . . . few colleges had the
luxury of holding out for Ph.D.-qualified professors. They
were anxious and pleased rto give appointments to young
Cactholics who were academically talented, available, and
inexpensive. Typically, these recruits have remained at the
same jnstitution and have provided capable and loyal service.
But for many, the premacure, even if necessary, acceptance
of a faculty appointment has killed off their doctoral degree
prospects and has frustrated cheir intelleccual career potential.

These frustrations are increased by the structure of the
Catholic professor’s worl: sicuation. The majority have rela-
tively heavy class loads and . . . invest much more time in
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extracurricular activites. The combined results of these de-
gree and work situations are that relatively few actively
participate in professional associations and the majority have
no record of professional publication. Whatever their skill in
teaching and in various academic sub-roles, the low estimate
of their professional achievement in publication terms is an
empiric fact and a negative symbol of their stature.®

Many of the traditionalist faculty are marginal members
of the academic world. These are unproductive in schol-
arly pursuits, have no doctorate, and carry an extraordinary
workload.*

Because of his dependence upon the administration, the
traditionalist as teacher tends fo reinforce the proprietors’
authoricarian atticudes and accedes to the students’ acticudes
as well, He lectures and permits little questioning. An anec-
dote related by a student shows the extremes to which the
lecture method can go. A professor of history was famous
for reading his notes to his students, and for never looking
up to answer questions. One spring afternoon, the windows
of the classroom were open and a wind scactered the pro-
fessor’s notes. He retrieved them and continued lecturing.
He halted when he discovered a page was missing and ad-
vised the students: “Skip a page in your notebooks; we'll
fill it in tomorrow.”

Operating in this authoritarian style, tied to their Vin-
centian superiors, the tradirionalists lead the students by
example and by coercion to the same position. If they pub-
lished, they might possibly benefit from the prestige that

* One of the authors testifies to the workload situacion. He signed a con-
tract which stated that no new teacher would be given more than owo
preparations, nor more than twelve hours of class. He was assigned chree
preparations and thirteen hours.
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publishing brings—but they do not. In a comparison of those
Catholic faculty members who publish and those who do
not, Donovan notes that the publishing group were usually
graduates of non-Catholic secondary schools, colleges, and
universities. The non-publishing professors, on the other
hand, were products of the Catholic educational system
from elementary school through the university.*

In his summation of the institutional setting and the pro-
ductivity of Catholic professors, Donovan offers this re-
mark:

. . . Cacholic professors are inhibited in their opportunities
for scholarly achievement by the structure of academic poli-
cies and _E.no:nom by their heav y workloads, and by the ab-
sence of supporting services, These conditions vary, of course,
by college, and they vary, too, in their relevance ‘for the aca-
demic _unnmoh.:ssno of individual professors. Some achieve
morc_.:._v success in spite of the institutional setting in which
they work; others would not grow in stature whatever the
policies, the load, or services. . . . The absence of any sig-
nificant faculty voice in the formulation of policies and
practices is _un_,snc_ﬁ._v noted by the Catholic 13?&0; as
a source of fruscration and tension. They are disturbed, too,
by the heavy teaching schedules which most of them carry,
and by the absence of rescarch facilities.

These complaints of the Catholic college faculty are not
unique to them, but their situation in many of these respects
is often less good than it would be in comparable non-
Catholic institutions. To the import of their professional
values and role perceptions, these institutional settings add
little. They may not inhibit the scholarship of the few, but
they may abore the prospects of professional growth of the
many,

As they perceive their situations, however, the greatest
frustracion . . . is their “second-class citizen” status. They
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recognize the structural basis of this in the religious admin-

istration of the college, but their numerical majority and their

increasing professional sensibilities have made it less and less

tolerable,®

The traditionalist is analogous to what Robert Presthus,
in his study of bureaucracies entitled The Organizational
Society, has called an “upward-mobile.” ¢ Strong identifica-
tion with the system is highly productive in personal terms
since it qualifies the upwardly mobile faculty member for
universities’ major rewards. The craditionalist, conscious of
available premiums and promotions, becomes a sort of secu-
lar Vincentian. The university clicits his loyalcy and affir-
mation, and provides a constant and dependable point of
reference. Although Presthus is speaking of che large busi-
ness organization, the analogy between the upward-mobile
and the traditionalist faculty is appropriate because St.
John’s is a bureaucracy. Presthus explains that the upward-
mobile, because he accepts the purposes of the organizarion,
finds invelvement casy. Because he can oversimplify and
idealize, he is not disturbed by the organizacion’s contradic-
tions and imperfections: “he must avoid reality by cultivat-
ing the illusions chat its actions eventuate in perfect justice.” 7

A rraditionalist faculty member was capable of remark-
ing to one of the dissenters, “You must have done some-
thing wrong, or they wouldn’c have fired you.”

THE DISSIDENTS

The dissident minority that rocked the boat at St. John’s
are analogous to Presthus’ “ambivalent” type—the man who
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cannot accommodate himself to the bureaucratic strucrure.
The “ambivalent” individual perceives that custom is “no
guarantee of cither rationality or legitimacy. This percep-
tion is sharpened by his inability to accept charismatic and
traditional bases of autherity; rationality alone provides a
compelling standard.” * Fathers Cahill and Taggart were
priests engaged as administrators, and their authority was
not automatically acceprable. The dissidents viewed the
Vincentians as merely backward, but the students’ parents
and many others did not agree. One striker who had spent
five years in a seminary received calls from relatives warn-
ing him that he was doing a terrible thing in “fighting the
Catholic Church.” The Church is often confused with a
variety of social and institutional appendages.

To broaden the picture of members of this group, we
present the results of a questionnaire administered to the
strikers by Dr. Chester Feurstein, who is an ex-member of
the gradute department of psychology at St. John’s. There
were forty-two respondents.* Some of the results of the
study are presented below.

The dissidents were fairly young: three were between
20 and 25 years of age; sixteen were 26 to 30; fourteen were
31 t0 35; two Were 36 to 40; two were 41 to 45; four were
over 46; and onc did not respond. Most were instructors
and assistant professors. (Tenure is given only at the asso-

* Between eighty and ninety faculty members reinained out on strile
until June, 963, and censtitute the dissidenc category. Therefore, we feel
thac forty-two represents a substantial sample, Dr, Feurstein, who is a
practicing psycheanalyst, had findings more extensive than the six we
will represent. We have chosen these as sociological as opposed to psy-
choanalytical.
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ciate professor level at St. John’s.) There were no full pro-
fessors, and only seven associate professors. Nineteen were
assistant professors and sixteen were instructors, The dissi-
dents were fairly mobile, since colleges hire more readily
on the lower academic levels.

Those who answered the questionnaire had been some-
what more exposed to secular education than the average
member of a Catholic university. Twenty were products
of Catholic parochial schools, nineteen of Cacholic high
schools, twenty-three of Catholic colleges, and only ten of
Catholic graduate schools. The 79 percent who had secular
graduate school education represented a far higher percent-
age than the full professors. Twenry already had doctorates,
and eighteen were actively working on their Ph.D’s. This
also increased their mobilicy.

The dissidents were politically liberal, parvcularly for
the staff of a Catholic college of the stamp of St. John's.
They were far to the left of the students, the administration,
and the rest of the faculty. Two considered themselves
“conservative”; twenry-cight “liberal”; five “left”; four
“middle of the road”; and three did not respond. They voted
in the 1964 election as follows: twenty-seven Democrar;
three Republicans; one Conservative; three Liberal; and
eight did not vote or respond to the question.

Eighteen of the dissidents indicated that they thought the
strike would have an impact on Catholic education, and
twenty-one further proposed that it would affect all Ameri-
can higher education. But it is interesting to note that only
eighteen thought the fired facuity would be reinscared.

As we have suggested, the dissidents had a fair degree of
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mobilicy. Twenty-five replied to the survey that they had
obtained a better position, three got positions of equal rank,
and ten of lower rank. Four did not respond. However, as
of September, 1966, the UFCT stated for the record that
all serikers who had sought positions had obtained them,

The ideal dissident type, then, would appear to be under
thirty-five, an instructor or assistant professor, and a prod-
uct of at least some secular education. Fle eicher has his
docrorate or is working on it, and is 2 mobile member of che
academic world. He is probably a political liberal, and he
believed that che strike would accomplish something worth-
while.

The dissidents revolted over conditions which they found
intolerable. The subversion of their rights and dignity was
described by Facher O'Reilly:

Whoever controls appuintments, promotions, wages, hours,
class size, admissions, etc., inhibits the responsible acts of the
students and professors under his domination. Controlling ot
dominating in a university or college always directly or indi-
rectly means indoctrination; always ac least indirectly means
preventing someone from fulfilling his responsibilities; abways
means usurping or violating someone’s rights; and always
means subverting to some degree the academic processes
which can thrive only in freedom.®

THE FENCE-SITTERS

Some of the fence-sitters were merely indifferent; bur
others were victims—they were trapped. Those who were
indifferent to the lack of freedom and the attitudes of both
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administration and student body were just coasting along
at St. John’s. Their jobs served purposes other than their
strong ambitions as teachers. Their academic backgrounds
resemble those of the dissidents, but they seem to lack any
real commitment. St. John'’s is located in the heart of the
metropolitan area; it is convenient. They stay until some-
thing better comes along; they know very few people,
socialize little, and rarely remain when their chores are
finished.

The students were perhaps not the only “helpless vic-
tims” of the strike. There were those faculty membtrs who
saw clearly what issues were at stake but could not act.
Some stayed out at the beginning of the scrike, using the
transit strike or illness as an excuse. For a number of reasons,
including economic need or enrollment in a Ph.D. program
at St. John’s, they eventually withdrew their support. The
administration capitalized on their fears by warning them
that grave measures would be taken if they did not return
to their classes during the first few days of the strike. Faced
with the intransigence of the administration, they became
convinced that the striking faculty would not win and ac-
cepted a promise of amnesty if they returned to the fold.*
Many, however, were afraid that their brief defection would
be remembered. When they could find jobs elsewhere, they
moved; there was a large turnover in September of 1966.
Those who did not find other jobs stuck with the system
and submitted to 2 situation of which they disapproved.

* Ac the beginning of the strike, the UFCT had the names of 183 profes-
sors who were out on strike. By June, only eighty or nincty remained.
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FACULTY PROTILES

In order to give the reader a clearer picture of the four aca-
demic types at St. John’s University, we will presene eight
faculty profile sketches, two from cach of the four factions.
We are indebted to Professor John D. Denovan, who used
this method of presentation in The Acadeniic in the Cath-
olic College. He writes that his sketches indicate composite
representatives of the types, not individual professors. The
faculty profiles do, however, add some *flesh and blood” to
statistical skeletons.® We have followed this plan.

With the exceptions of the two dissidents, John Mor-
ressy and Carlo Prisco, the profiles follow the procedure
described by Professor Donovan.

THE CLLERICS

Father A4 is forty-cight years old. He holds 2 B.A. from St.
Joseph’s College in Princeton, New Jersey, and an ALA.
from St. John’s University. He is a product of Vincentian
educarion from the age of fourteen, when he entered St
John’s Prep and is now an associate professor of theology.
He is not a scholar and readily admits it. His teaching expe-
rience before St. John’s was limited to teaching history at
St. John’s Prep, but he has spent the last ten years at the uni-
versity. At the Prep, he was known for a quick temper and a
heavy hand. At the university, Father A maintains an au-
thoritarian manner in his theology classes. There is little
give and take because theology is a matter of faith and
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morals. The student quickly learns that arguing with him
may result in charges of heresy and low grades; few sw-
dents take the chance. If they read the textbook, particu-
larly the summary at the end of each chapter, Father A’s
true and false examinations are not so difficult. When asked
by one faculty member if he really believed thar Father
Cahill was defending the Catholic Church and Catholic
education, Father A replied, “Yes, my son.” Father Cahill,
he said, was to be checked true, the striking faculty false.

]

Father B is thirty-two years old. He has a B.A. from St.
Joseph’s College in Princeton and an M.A. and Ph.D. in
psychology from a midwestern Catholic university which
is rated somewhere between St. John's and the top Catholic
universities. Father B is an assistant professor. He is well
liked and could be a scholar if he wanted to. He has a sharp,
penetrating, questioning mind. He is also deeply devout and
he sees this devotion as best served by “helping people.”
While receiving his graduate training in the Midwest, Facher
B was instrumental in establishing after-school programs for
underprivileged children in slum areas. He has already set
up a similar program in Bedford-Stuyvesant Catholic
schools. He grew up in the poorer section of a northeastern
city. He has been at St. John's for two years, and ic is his
first teaching assignment. He is, as he says, “too busy help-
ing people to take time to do research.”

Facher B was appalled at the firings, but mindful of his
vow of obedience to his superiors, he remained silent
throughout the strike and took over courses of picketing
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teachers. At one point he was teaching twenty-seven hours
a week, His only outward show of dissatisfaction with his
superiors was his non-attendance at the AAUP meeting
dominated by the cleric-traditional faculty, where he knew
he would be called upon to condemn the strike.

Father B fecls that a new order is coming for the Vincen-
tians. Men like Taggart and Cahill will be replaced, and
liberal elements will take over the Vincentians and St. John's
University, Until then, he will go along “helping people.”
If he speaks up, he may well be transferred.

THE TRADITIONAL FACULTY

Professor C is fifty-two years old. He holds a B.A. from St.
John’s University and an MLA. in education from a secular
university. He is an associate professor of philosophy and
has been with the university for over twenty years. He is
married, the father of seven children, and a devour Cacholic.
\When he began at St. John's right after the war, he raughe
speech and philosophy. He has been in the philosophy de-
partment for eight years. Before his carcer at St. John’s, he
had spent six years in a seminary.

Professor C is greatly indebted to the university; he could
never have reached so high an academic rank with only a
master’s degree in education. His formal education ended
after he had twice failed his comprehensive examinations
at the secular university from which he received his master’s
degree.

Professor C regards the striking faculty as anti-Catholic.

132

The Faculty

He has alluded to them in his philosophy classes as possible
dupes of communist infiltration. Besides teaching introduc-
tory philosophy, he also teaches contemporary philosophy,
buc students maintain that he has never discussed any con-
temporary philosophers who were not Catholic. When a
student asked him a question about Camus, he replied that
the student shouldn’t read Camus—*“it will wealken your
faith.” When any argument arises in his class, he merely
throws up his hands and says, “Don’t argue with me, boys
and girls, I'm an old man.”

Professor D is H_E.Q-mﬁ&:.. He received his B.A., M.A.,
and Ph.D. from St. John's. Professor D is an associate pro-
fessor of history. He is married, the father of two children
and is a conservative who blames Franklin Delano Roose-
velt for every evil that has befallen the United States since
1932. He has alluded in class to alleged sordid details
of Roosevelt’s private life which he refuses to explain,
His are the Westbrook Pegler kind of anci-Roosevelt re-
marks.

Professor D thinks of himself as a scholar, and is fond of
lecturing history majors on what it takes to become an his-
torian. His own historical scholarship is limited to a disserta-
tion on The Political Support of Senator Joseph AMcCarthy,
which he had published at his own expense, and which he
has made required reading in his course in twentieth-century
history. YWhen asked about the ethics involved in assigning
his dissertation, Professor D explains that he is sure Toyn-
bee and Commager assign their own works.
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THE DISSIDENTS

Jobn Morressy is thirty-six years old and married. He re-
ceived his B.A from St. John’s University and an ALA. in
English from New York University. Until December 15,
1965, Morressy was an instructor in the English department.
Fle has asked Father Tinnelly why he was fired. He has
asked the Middle States Association. FHe has asked the board
of trustces. No one has answered.

The question is nagging him: Incompetcnce? Any stu-
dent will tell you how good John Morressy was in the class-
room. Political beliefs? Morressy was a conservative, a
former advisor to the Young Conservative Club, a contribu-
tor of stories, poems, and articles to the National Review.
Heretical religious beliefs? Morressy is a devout Catholic.

Morressy is an intellectual. Flis first book, The Black-
board Cavalier, has been praised for its style and wit, and
Morressy has been called a satirist of cxceptional promise.
Morressy was a fighter; if something was wrong, he said so,
and tried to do something abour it. Morressy might have
spent a lifetime trying to rectify the wrong at St. John's.
He was a St. John’s graduate and believed that his alma
mater’s standards could be raised.

Shortly after he had been fired, Alorressy answered an ad
in the national AAUP bulletin for an English teacher. In
these transactions only code numbers were initially used.
He received a letter of inquiry from an all-white southern
university in which there was mention of its segregation
policies. Morressy answered the letter, signed it with a name
which sounded more Anglo-Saxon than Irish, and gave a
Harlem address. He wrote in the letter chac he wasn’t inter-
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ested in the job, but would forward the information to some
neighbors who were. IHe did not receive an answer from
the school. He has not yet received any answer from St.

John’s.

Carlo Prisco is forty-four years old. He holds a B.A. from
Seton Hall and an M.A. and Ph.D. from Fordham. He
was an associate professor of Italian uniil January 4, 1966,
when he became co-chairman of the picketers on the Brook-
lyn campus. Prisco was not fired; he walked out apd pick-
eted. He has a wife and two O. K. children. He knew that
because of his rank and salary, he would have trouble get-
ting a job in the metropolitan arca if the strike proved a
failure. Even when it became clear that the fired teachers
and strikers could not return to St. John's, Carlo Prisco
could have. He received informal feelers from members of
his department. When asked why he would not go bacl,
he replied: “There’s just so much a man can put up with,
withour taking action. The firings were too much.” Prisco
continued to walk in the cold as co-chairman of the pick-
eters. The job he finally did accepe is beyond commuting
distance from his New Jersey home, and he has had to rake
a room near his new college, and go home to his family only
on weekends. He will have to work summers to compensate
for the higher salary he was getting at St. John's.

THE FENCE-SITTERS

Professor E could not have cared less about the strike. She
is twenty-eight years old, has a2 B.A. from St. John's and an
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MLA. from a secular university, from which she expects to
get her Ph.D. next year. The strike was an inconvenience,
and some of her friends in che English department were
fired.

She lived just a few blocks from the Brooklyn campus in
Brooklyn Heights, and needed the libraries in New York
for her dissertation work. English teachers without Ph.D,’s
are in oversupply.

Professor I was one of the trapped. He received his B.A.
from a seminary and his ALA. from a Cacholic university
and has been working on his dissertation on French political
parties for five years. He is thirty-four years old, has four
children under seven, and not much time to work on his
dissertation; he has only two years lefe to get his Ph.D,, or
must stare fresh at another university. Professor F is an assist-
ant professor of political science ar St. John'’s. He has the
abilicy to be a scholar and is already a fine teacher. The dis-
sertation, the workload, and the family responsibilities have
thus far kept him from producing anything of scholarly
significance.

He felt bad about the strike and che firings. His best
friend on the faculy had been among those fired and was
picketing. Professor F explained his circumstances to this
friend, and was subsequently told to take over two of his
friends’ courses. When he came to school he entered by a
back entrance.
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The Historical Role
of the Catholic University
1 America

The Carroric Cuurct is deep in the business of higher
education, and is in many cases floundering. Even more im-
portant, it is facing a crisis which questions its existence.
Without rchashing the debate on the dearth of Catholic
intellectuals, it is sufficient to say that the Catholic educa-
rional system on all levels has failed to fulfill an intellectual
role in American society proportionate to their numbers.
This is not to say thac the Cacholic educacional system, par-
ticularly on the college level,* has not fulfilled a cerrain
historical role. This role, defined by the nineteenth-century

* Unless specifically designated otherwise, the word “college” will be
used to mean both college and universicy.
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hierarchy out of a peculiar experience, is pre-Vatican II,
but still carries a greac deal of weight.

The crisis at St. John’s University was the culmination of
problems which have been facing Catholic colleges ever
since their traditional functions began slowly to pass out of
existence. The demise of this function has been described
by Mary Perkins Ryan:

. . . in the midst of a predominantly Protestant society, hos-
tile both to Catholicism as such and to the :‘nm_:o:;:% Cath-
olic immigrant groups, the Church established a school system
of her own and acrempted to establish a parochial lift which
would keep Catholics away from harmful influences, enabling
them to preserve their faicth and some semblance of a Catholic
pattern of life.

The sicuation of the Church in our country today is QS.._V,
no longer the same. The tone of society is no _ozmn_. posi-
tively Protestant; active hosrility to the Church is a thing of
the past; Catholics and predominantly Catholic racial groups
are now considered as American as anyone else. While
Catholics, like Protestants and Jews, may still tend to form
separate social groupings, we are all subject to the same
mass media and the same culcural influences as ocher Ameri-
cans; in our working lives and other spheres of activity we
mingle with people of all faiths and of no faith at all.!

Education has been too often, and on too many levels,
subordinated to religious purpose, and teaching has been
oriented more toward persuasion and apologetics than intel-
lectual development. Wakin and Scheuer see this trait in the
Church’s repeated plea for an “intellectual apostolate.” This,
they write, is a contradiction in terms, and threatens to turn
the intellecrual into a panderer for the Church. The intellec-
tual, they say, is committed to ideas free of prejudgment,
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whereas the apostle is committed to the dogma that the
Cacholic Church is the supreme authority on faith and
morals. A merger of the two roles is thus a threat to intel-
lectual honesty.*

Justus George Lawler wrote thac the early Cacholic col-
leges “were concerned more with the training of the will
than with the cultivarion of the intellect, and more with the
moral life than with the life of the mind.” ® He added that
although most nineteench-century schools had this same
ethical bent, few of the outstanding sectarian colleges in the
twentieth century, and fewer still of che secular schools,
now regard their mission as primarily moralistic,

The carly Catholic colleges were also primarily places to
erain priests. “The purpose of the early college under Cath-
olic auspices was institutional as well as instructional; to
become a seminary while offering a preparatory curric-
ulum.” * Their purpose was not aimed at the dissemina-
tion of liberal culture. In the words of Bishop McEntegart
of the Diocese of Brooklyn: “Judgment on the effective-
ness of an educational system should be something more
profound and more subtle than counting heads of so-called
intellecruals who happen to be named in Who's Who or
the Social Register.” ®

What are these subtle and more profound measures of
effectiveness? They are programs designed to train, not
educate, much less creare a milieu of questioning intellec-
tualicy. This has led Richard Hofstadrer to remarl:

One mighr have expected Catholicism to add a distinct
leaven to the intellecrual dialogue in America, bringing as
it did a different sense of the past and of the world, a differ-
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ent awareness of the human condition and of the imperatives
of institutions. In fact, it has done nothing of the kind, for
it has failed to develop an intellectual tradition in America
or to produce its own class of intellectuals capable eicher of
exercising authority among Catholics or of mediating be-
tween the Catholic mind and the secular or Protestant mind.
Instead, American Catholicism has devoted irself alternately
to denouncing the aspects of American life it could not ap-
prove and initiating more acceptable aspects in order to sur-

mount its minority complex and “Americanize” itself.®

Catholic higher education was founded on a system that
is now anachronistic. This can best be scen by logking at
the cultural complex of the time when Catholic education
first appeared in chis country. -

THE HISTORICAL PERSPECTIVE

The evolution of early Catholic education in the United
States has been divided into two periods: the first from
Colonial times to the Revolutionary VWar; the second from
the Revolution to the Civil War. The first Catholic schools
in the English colonies are considered to be those founded
by the Jesuits in Maryland. Isolated schools also appeared
in some of the other colonies, particularly in New York and
Pennsylvania.

The first Catholic college in America was Georgetown,
established in 178¢. St. Mary’s College, in Maryland, was
founded soon after. The other forty-two Catholic colleges
of this period were established in the first half of the nine-
teenth century—for seminary preparation, missionary ac-
tivity, and moral development. Catholics were endeavoring
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to relate their distinct religious and culeural traditions to
the changing patterns of a dominant non-Catholic culrure.
"The emphasis in the Catholic college was on apologetics and
defensiveness. \With a number of notable exceptions, this
emphasis has scarcely changed. The early Catholic colleges,
founded to produce priests, were not dissimilar to other
colleges which educated for the ministry. However, in
most other denominational colleges, the original function
as a training ground for the ministry has given way 1o a
more specifically intellectual function. Too many Catholic
colleges have really only shifted their emphasis; they now
mold lay clerics and safe Cacholics.

The Cacholic Church and the community it served had
to adjust to, or at least cope with, a hostile environment.
This real and imagined hostility from the Protestant popu-
lation, and the complex problems of immigration and as-
similation, demanded a specific type of educated Catholic
—one who would be aware of the non-Catholic discrimina-
tion against Catholics; one who would feel himself very
much a member of the Church militant, and not identify
with the outside, secular, and Protestant life. These factors
tended to segregate the American Cacholic population, to
hinder a profound and wholchearted participation in the
national life, and to infinitely complicate the development
of a creative relationship berween Catholicism and the
national culture, Thus, from its inception the Church pri-
marily served the needs of its own community and, at the
same time, equated the rest of the population with forms
of and-Catholicism. Catholics were i bur not of American
culture. The inevitable repercussion was a clannishness
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that came to characterize the Cacholic social and educacional
community.

In the early stages of Catholic higher education, faculties
were almost exclusively clerical. There was litde conflice
between Catholic and secular values since secular values
were either ignored or despised. As the system expanded,
however, the layman began slowly to penetrate the facul-
ties of Catholic colleges.

THE EARLY LAY FACULTIES

.

The initial influx of the lay faculty member was an ex-
ceedingly slow process; refugee scholars from Europe and
ex-seminarians constituted the bulk of the lay faculty. As
John D. Donovan wrices:

Numerically they were never a significant group during
this period, since they were appointed only when the neces-
sary number of clerical professors could not be provided. In
1850, for example, they numbered only 26 out of a faculey of
240 in 25 colleges. This proportion increased so slowly that
by 1872 in 55 colleges with a total faculy of 677, 597 were
male religious and only 8o were laymen. In American higher
education during this post-civil war period, this clear-cut
domination of the teaching staff by priests and brothers was
a significant point of contrast of the situation in other
American colleges. Initially they, too, had been staffed largely
by clergymen, but after 1860, despite a continuance of
denominational control, the faculty was composed increas-
ingly of lay professors.?

The lay faculty member was early-on relegated to the
second-class citizenship he has ever since endured in the
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Catholic educational system. The layman was bound to the
same regulations as his religious colleagues even though he
had taken no vows. He could not leave the grounds of che
college without special permission, and had to extinguish
his candle by nine in the evening. He could not drink al-
cohol or use tobacco; if he violated any of the many regula-
tions, a part of his salary, meager to begin with, was with-
held. Needless to say, the rights and duries atcached to
his role of teacher, which were defined by the religious
orders in charge, gave him little pleasure. Edward Powers
writes that the layman who associated himself wich Cath-
olic higher education took many risks. If student enrollment
dropped, he was expected to teach at a lower salary or was
dismissed; he was not protected by tenure. He was thought
of as an expendable temporary employee.®

St. John's did not offer tenure as a contractual right until
1966, and many Catholic colleges still do not have tenure
policies. Newsweek reported in May of 1966 that the Uni-
versity of San Diego College for VWomen, a small liberal
arts school run by the Sisters of the Sacred Heart of Jesus,
fired two assistant professors for criticizing the college’s
academic standards. The two professors “were dismissed
by the administration after a closed-door mecting; in a de-
cision worthy of Torquemada, the committee voted to burn
the tapes of the proceedings.” *

Apropos, Rosemary Lauer adds that the minutes of the
Board of St. John’s Trustees meeting, at which the decision
on the dismissals was taken, consist only of the statement

that the mecring was held and the decision taken. No rea-
sons are listed.
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The first laymen to cnter the Catholic college system in
the early and middie nineteenth century were not scholars.
Those who did become scholars and teachers of quality
represented a small portion of the total lay faculty. This
academic inferiority has been glossed over by some Cacholic
historians, who had only praise for these lay faculty mem-
bers and their religious colleagues. Edward Powers calls
attention to this:

Some Catholic college historians have discovered that every
Catholic college president was a great scholar and an admin-
istrative genius, every Catholic college teacher was endowed
with wisdom, intellectual brilliance, and prudence; all of the
students were perfect or near perfect morally and intellec-
tually. These flourishes make good reading; they may con-
vince some, for example, in some of the histories dealing with
particular schools, that the faculty was the best on the
continent. All of the teachers were scholars of the first order,
all were skilled craftsmen in the classroom, all were leaders
of men and gifted directors of boys.!®

As sccond-class citizens laymen were often excluded
from meetings concerning college policy; if they were
present, they were frequently asked to leave when im-
portant issues arose. The Catholic college was an institution
of Catholic doctrinal goals and moral formation, and the
religious order and clergymen and presidents ruled with an
iron hand. Lay faculty members were considered com-
petent only in their particular disciplines, and even their
behavior there was scrutinized by clerical superiors. Con-
ditions have really changed very little. With noted excep-
tions (which will be discussed in the following chapter),
the faculty has little or no say in matters of policy—a ves-
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tuge of an era when colieges were seminaries, and lay
teachers ex-seminarians.*

Rosemary Lauer, in an article in Continuwm, called acten-
ton to this actitude ac St. John's:

-« . the faculty was often reminded by the Vincentians that
“we own the C:?E‘m:%.: The mere face that such a stace-
ment can be made indicates first of all that the “owners”
have somehow confused the “university” with the grounds
and buildings—unless, of course, the “owners” are somehow
capable of mssmm:m:m. that they “own” the faculey and
student body. But as though this obtuseness no:no_.nmrm the
nature of a university was not suflicient, administrators like
those at St. John’s—and I suspect they are the majority—
evidently intend to imply that, since they “own" the uni-
wn_.mmc‘ they may do with it what they please. Oc:mna_._nsn_vn
if an employee (that is what a professor is in such an insticu-
tion) is unhappy with the policies of management, the

obvious solution is for him to go elsewhere, !

Lay teachers are not subject to the authoricy of religious
superiors as religious members of faculty obviously are.
The lay academician cannot be silenced, but outspoken and
vigorous objections to administration policy are viewed as
disloyalry in terms of che authority-obedience value struc-
ture of the religious community. Punishments for disloyalty,
when the lay professor chooses not “to go elsewhere,”
vary.

Dr. Lauer recalled her treatment when she criticized the
administration of St. John’s University. Although she was
* We do not intend to imply thac facelty membiers ac all secalar colleges
have freedon. They, too, have structures imposcd upon them. However,

the faculties of secular colleges do enjoy more academic freedom, a

greater voice in policy making, and are not considered second-class citi-
zens.
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appointed as a professor in the graduate school, she was
during her last two years given no dissertations to read,
Was not put on examinary committecs, and was eventually
given no graduate courses. As a final punishment for having
spoken out, she was dismissed.

Laymen now constitute over 75 percent of the total
faculty of Catholic colleges, yet they still have relatively
licele power. The clergy (or the orders, or the hicrarchy)
have guarded cheir prerogatives. One of the results of this
repressive, defensive method of control is that Catholic
colleges have been unable to achieve academic equality with
secular schools, and have faltered in pracrically all their
academic aims, as compared with nonsectarian institutions.
The Chicago Tribune rated the top ten colleges and uni-
versities in America in 1957. Its education writer, Chester
Manly, was assigned the task of evaluating America’s col-
leges on the basis of (1) which schools were awarded Na-
tional Science Foundation Fellowships, and (2) which
schools were the first choice of the young National Merit
scholars. He also sought the advice of Dean William De-
Vane of Yale and Dean McGeorge Bundy of Harvard.
Criteria for rating schools were “quality of faculty, quality
of rescarch, student body, physical facilities, and above all
the ethos of a university—whether it has the character of
a community of scholars.” ** No Catholic college appeared
on the list of forty colleges and universities.

In his 1960 study entitled Graduate Education in the
United States, Bernard Berelson listed the top twelve uni-
versities in America. Again, no Catholic university was on
the list.'*
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In May of 1966, a study of one hundred and six graduate
schools by the American Council on Education failed to
list a single Cacholic university that had one distinguished
or cven strong graduate departinent. This study, under the
direction of Dr. Allen M. Carcter, vice-president of the
American Council on Education, is of particular importance
because it is the latest, most thorough, and the most com-
prehensive study ever made of the American univer-
sity.

Monsignor John Tracy Ellis added a great deal of fuel
to the debate on Catholic intellectuals. In his 1955 study,
The Awmerican Catholic and the Intellectual Life, he stated
that there should be no more than three full-blown Cath-
olic universities in this country—one on the Atlantic sea-
board, one in the Aidwest, and one on the Pacific Coast.!
A Fordham administracor predicted that “there eventually
will be only three Catholic universitics left—Notre Dame,
St. Louis, and, hopefully, Fordham.” According to the
American Council on Lducation, even those top three
Catholic universities—which are considered by some to be
competitive with secular institutions—compare very unfav-
orably. One hundred and six major universities which grant
95 percent of the Ph.D. degrees awarded in cthe United
States were analyzed. Seven Catholic universities were in-
cluded in the survey: Georgerown, Fordham, St. Louis,
Loyola (Chicago), Catholic University, Notre Dame, and
St. John's. Although St. John's and Loyola were included,
they never were rated in any of the quality categories used
(distinguished, strong, good, and adequare plus) when
ranked by the quality of the graduate faculcy; and they
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never were rated extremely attractive, attractive, or accept-
able plus when ranked by the effectiveness of the graduate
program. Since St. John'’s and Loyola were not considered
to have quality departments, we will concentrare rather
on the “wop five” Cacholic universities: C.U., Fordham,
Georgetown, Notre Dame, and St. Louis. It was expected
that St. John’s would fare poorly when compared to other
universities; even apologists for Catholic education will not
deny the obvious. However, it is significant that the other
five universities did not fare much better than St. John's.

*

THE AMERICAN COUNCIL ON EDUCATION
AND CATHOLIC UNIVERSITIES **

The major findings were divided into two categories:
quality of graduate faculty and effectiveness of graduate
program. The top two ratings listed the various universities
in numerical order. Ratings of good and adequate plus in
regard to quality of faculry listed the schools alphabetically,
as did the acceprable plus category under effectiveness of
the graduate program, We will now deal with both cate-
gories, omitting only the engincering departments, and five
disciplines in which none of the five Catholic universities
granted a Ph.D. degree.

1. Classics

In quality of graduate faculty, Catholic and Fordham
universities rank in the fourth and lowest quality category
of adequate plus. As mentioned above, universities were
merely listed alphabetically in this category. Therefore, a
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minimum of seventcen and a maximum of twenty univer-
sities had bereer departments.

In effectiveness of graduate programs, Catholic and Ford-
ham ranked in the lowest quality category, acceptable plus.
A minimum of thirceen and a maximum of cwenty univer-
sities had better classics departments.

2. English

In qualicy of graduate faculey, Fordham, Notre Dame,
and St. Louis ranked in the lowest (adequate plus) cate-
gory. A minimum of thirty-four and a maximum of forty-
cighe universities were ranked higher.

In effectiveness of graduate programs, no Cacholic uni-
versity ranked in any of the three quality categories. Forty-
two non-Catholic universities were listed.

3. Freunch

In quality of graduate faculty, Catholic and Fordham
were in the lowest (adequate plus) category. A minimum
of twenty-four and a maximum of thirty-two schools were
higher,

In effectivencss of graduate program, Catholic and Ford-
ham were in the lowest (acceptable plus) category. A
minimum of ffreen and a maximum of thirty-one depart-
ments were higher.

3. German

In quality of graduate faculty, no Catholic university was
rated in the four qualicy categorics.

In effectiveness of graduace program, no Catholic uni-
versity was rated in the chree quality categories.

5. Philosophy
In quality of graduate faculty, Fordham, Notre Dame,
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and St. Louis were in the lowest category of adequate
plus. A minimum of twenty-three and a maximum of thirty
departments were rated higher.

In effectiveness of graduate program, no Catholic uni-
versity was placed in the three quality categories. A rotal
of twenty-nine non-Catholic universities were.

6. Spanish

In quality of graduate faculty, Catholic University was
listed in the good category, the third of four quality group-
ings. A minimum of sixteen and a maximum of twenty-five
were ranked higher. '

In cfectiveness of graduate program, Catholic University
was listed in the acceprable Ec.m category, the lowest qual-
ity designation. A minimum of seventeen and a maximum of
thircy-five were ranked higher.

7. Anthropology

In quality of graduate faculty, no Cacholic university
was listed in the four quality categorics. Ninetcen non-
Cacholic universities were,

In cffectiveness of graduate program, no Cartholic univer-
sity was listed in the three quality catcgories. Eighteen non-
Catholic universitics were.

8. Economics

In quality of graduate faculty, no Catholic university was
listed in the four quality categories. Thirty-six non-Catholic
universities were.

In cffectiveness of graduare program, no Catholic uni-
versity was listed in the three quality categories. Thirty
non-Catholic universities were listed there.

o. History
In quality of graduate faculcy, Notre Dame was listed in
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the lowest quality category of adequate plus. A minimum
of thirty-three and 2 maximum of forty-nine departments
were ranked higher.

In cffectiveness of graduate program, no Catholic uni-
versity was listed in the threc quality categories, as opposed
to three non-Carholic universities which were.

1o, Political Scicnce

In quality of graduate faculty, no Catholic university
was listed in the four quality categories. Thirty-seven non-
Catholic universities were.

In effectiveness of graduate program, no Catholic uni-
versity was listed in the three qualicy categorics, while
thirty-one non-Catholic universities were.

11. Sociology

In quality of graduate faculty, no Catholic universicy
was listed in the four quality catcgories. Thirty-four non-
Catholic universities were.

In effectiveness of graduate program, no Catholic nni-
versity was listed in the three quality categories. Twenty-
nine non-Catholic universitics were.

12. Bacteriology /Microbiology

In quality of graduate faculty, St. Louis was listed in the
adequate plus catcgory. A minimum of forty-three and a
maximum of sixcy departments were ranked higher.

In effectiveness of graduate program, no Catholic uni-
versity was listed in the three qualicy categories, Fifty-seven
non-Catholic universitics were.

13. Biochemistry
In quality of graduate faculty, St. Louis was listed in
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the third (good) category. A minimum of twenty-seven
and a maximum of chirty-nine non-Catholic universities
were ranked higher.

In effectiveness of graduate program, St. Louis was listed
in the lowest (acceprable plus) category. A minimum of
twenty-six and a maximum of fifty-three departments were
ranked higher.

14. Pharmacology

In quality of graduate faculry, Georgerown was listed in
the lowest quality category—adequate plus. A minimum of
rwenty-eight and a maximum of thircy-nine non-Catholic
universities were ranked higher.

In cffectiveness of graduate program, Georgetown was
listed in the acceptable plus category. A minimum of eight-
een and a maximum of forcy-three departments were
ranked higher.

15. Physiology

In quality of graduate faculty, St. Louis was listed in the
adequate plus category. A minimum of thirty-two and a
maximum of forty-five departments were ranked higher.

In effectiveness of graduate program, no Catholic uni-
versity was listed in the three quality categorics. Fifty-five
non-Catholic universicics were.

16. Psychology

In quality of graduate faculty, no Catholic university
was listed in the four quality categories. Sixty non-Catholic
universitics were.

In effectiveness of graduate program, no Cacholic uni-
versity was listed among the three quality categories. Fifty-
onec non-Catholic universities were.
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17, Astroiroury

In quality of graduace faculty, no Catholic ::?na:v‘
was listed in the four quality categories. Twelve non-Cath-
olic universities were.

In effectivencss of graduate program, no Catholic univer-
sity was listed in the three quality categories. Tiwelve non-
Cacholic universitics were.

18. Chemistry

. In quality of graduate faculty, Notre Dame was listed
in the third (good) category. A minimum of twenty-eighe
and a2 maximum of forty-six departments were ranked
higher.

In effectivencss of graduate program, Notre Dame was
listed in the lowest, aceeprable plus category. A minimum

of tweney-three and a maximom of fifty-nine departments
were rated higher.

v, MMathemnatics

In quality of graduate faculty, Notre Dame was listed in
the adequace plus category. A minimum of thirty-two and
a maximum of forty-five departments were rared higher.
. In cifectiveness of graduate program, Notre Dame was
in the lowese category—acceptable plus. A minimum of

tweney and a maximum of forty-thrce departments were
rated higher.

z0. Physics
In quality of graduate faculty, Notre Dame was lisced in
the adequate plus category. A minimum of thirty-eight and
a maximum of forry-cight departments were rated higher.
In effectivencss of graduate program, Notre Dame was
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listed in the acceprable plus category. A minimum of nine-
teen and a maximum of forty-secven departments were
rated higher.

The evidence indicates that Catholic universities are aca-
demically inferior to non-Catholic universities. In order
to summarize the above findings, the authors devised two
simple scales based on the two rating categories. On the
scale measuring quality of graduate faculty, a four was
given for a department rated as distinguished, a cthree for
strong, two for good, and one for adequate plus. On the
scale rating effectiveness of graduare program, a three was
given for a rating of extremely actractive, two for attrac-
tive, and one for acceptable plus. Thus 8o is the highest
actainable score for the firse scale and 6o for the second.*

To show the relative position of Cartholic universities,
we took five comparable universities in the immediate area
of cach of the five Catholic universities, and compiled their
scores as a basis for comparison. The five non-Catholic
universities were chosen because they served the same geo-
graphical area as the Catholic ones and are not elite schools.
The latter criterion of choice is in answer to Facher Andrew
Greceley’s complaint that Catholic colleges should be “com-
pared with the American norm instead of with elite schools,
as they so often are.” ** The composite results are presented
below:

* It must be noted cthat all universities do not give Ph.D's in all of the
twenty areas listed; therefore a score of 8o or 6o is thearetical in all bur
the top universities. FHlowever, by comparing the scores of five Catholic
universities to five comparable secular universides, this weakness in the
scale balances out,
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TOTAL SCORE: QUALITY OF GRADUATE

FACULTY

CATHOLIC NON-CATHOLIC
Catholic Univ. 4 Johns Hopkins 49
Fordham 4 New York Univ, 36
Georgetown 1 Univ. of Maryland 11
Notre Dame 7 Univ. of Indiana 44
St. Louis 6 Washington Univ. 23

. (at St. Louis)
TOTAL SCORL: FFFECTIVENESS OF
GRADUATE PROGRAAM

CATHOLIC NON-CATHOLIC
Catholic Univ. Johns Hopkins 38
Fordham 2 New York Univ. 19
Georgetown ! Univ. of Maryland 9
Notre Dame 3 Univ. of Indiana 25
St. Louis ! Washington Univ. 15

Catholic schools do not fare well if comparative academic
standards are used as criceria. The graduate facilities of che
top five Catholic universities compare unfavorably wich
secular universities,

The basic problem of Cacholic universities is simple and
bears repeating. They are incerested more in their Catholic
status than in their academic status, Originally, chis religious
function may have been justified because of the hostility
of the Protestant-dominated United States. This is not the
case today. Pope John XXIiI and the Ecumenical Council
tried to break down some of the barriers becween Cacho-
lics and non-Catholics, but the vast majority of Cath-
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olic colleges have not yet changed their traditional orienta-
tion. They are still producing instructed Catholics, not
educated intellecruals or cven citizens, Reverend Bernard
J. Cooke, S.j., in an article entitled “College Theology and
the Ecumenical Spirit: Preparation for the Dialogue,” calls
attention to this:

If my observations do not betray me, 1 think that many of
us who have moved in non-Catholic intellectual circles have
found lictle animosity for the Church or for the Catholic posi-
tion. What we have found often is the assumption that Ca-
tholicism has little to say in our times. What really does the
Catholic Church have to offer the ambicious, the creative
young people in our American society? With a lifetime of
achievement and discovery and enjoyment of the “good life”
before them, they find little reason to accept the standard
religious questions as real questions; but they do have ques-
tions and problems and dreams.

We must educate our young Catholics so chat chey under-
stand and take seriously these questions and problems and
dreams of twenticth-century man.!?

Catholic colleges continue to be an in group; they hire
non-Catholics and graduates of non-Catholic schools only
when Cacholic graduates of Catholic universities are not
available.* This inbreeding has been noted by Pattillo and
Mackenzic in their study of Church-Sponsored Higher
Education in the United States for the Danforth Founda-
tion. They found that over 40 percent of the faculty mem-
bers at Roman Catholic colleges in the United States were
teaching at the institution from which they received their
* We are aware that some progressive colleges—Fordham and Marymount

College in New York, for example—actively seek non-Catholics, but
they are exceptions,
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baccalaureate degrees. This inbreeding supports paternal-
ism, which in turn supports the “pay, pray, and obey”
syndrome observed ac St. John'’s. St John’s is not unique in
its acticudes toward faculty and students. In 1963, Catholic
University refused permission for Hans Kiing, Godfrey
Dickmann, Gustave \Veigel, and John Courtney Murray
to speak, St. Louis University did not at firsc (though it
yielded) allow Roger Garaudy, the French Communist
author of From Anathema to Dialogue: A Marxist Chal-
lenger to the Christian Churches, to speak in January of
1967. Garaudy, now published by the Catholic publishing
house of Herder and Herder, came to America specifically
to open a dialogue between Christians and lefeists. Francis
Kearns, who was dismissed from Georgetown University
because of his activities in the civil rights movement, re-
counted two incidenes which occurred ar the university:

The first case involves a lay professor. Two years ago a
colleague of mine, who had come to Georgetown as a
Cacholic, was married in a Protestant church. Warned pri-
vately by his chairman that this marriage might affect his
tenure at Georgetown, he sought out the university’s Presi-
dent and Academic Vice-President for clarification of his
furure prospects at the university., >nocnmm=m to the instruc-
tor, both men told him they would look into the matter and
confer with him later. Next semester, . . . the young in-
structor received a lecter announcing that his association with
Georgetown was being terminated because of “departmental
requirements.”

Despite several inquiries, the young man claims, he was
never able to discover the meaning of the term, and he finally
left the university without ever having been informed why
he was really fired. . . .

The second case involves a group of students at George-
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town. At a time when the Diem regime was still in power
and Buddhist monks were still immolating themselves in
protest against their government's alleged religious persecu-
tion, it was announced that AMadame Nhu would speak on
the Georgetown campus. Immediately the Georgetown
Young Democrats began ro make plans for a peaceful demon-
stration against the South Vietnamese First Lady, and they
cleared their preparations with both Jocal Democratic Party
headquarters and the local police precinct. Nevertheless,
when the Jesuit Student Personnel Officer was informed of
the intended public display, he indicated his strennous dis-
approval and warned students that “any- outward display of
opposition such as hissing, booing, and sign-carrying would
result in expulsion from the University.” Two hours before
Mme. Nhu’s arrival on campus, however, the Jesuit official
finally relented. But by that time the Young Democrats had
been so intimidated that few were still willing to demonstrate.
On the other hand, Young Americans for Freedom and
Young Republicans were there in force, and the next day
the nation’s newspapers reported the jubilant reception ac-
corded Mme. Nhu at Georgetown.!?

Is it any wonder that Bishop William J. McDonald, the
rector of Catholic University, stated to Newsweek: “My
biggest crisis of late was getting a good commencement
spealer. We have yet to have a sit-in. I don't know what's
wrong with our students.” ** *

The educational system itself is wrong. The students,
products of their environment, have been taught from child-
hood chat Catholics are a separate people who must be edu-
cated separately and who must embrace all things and all

* The students did, in April of 1967, prove that they were alive to the
crises of academic freedom by following the lead of the faculty in boy-
cotring classes over the issue of the dismissal of Father Charles Connor,
a member of the theology department.
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ideas as Cacholics. A young instructor in a well-known
Cacholic college for men told the Danforth Commission
that his students were eager to learn and well behaved.
He suspected, however, that their docility and their exces-
sive respect for authority were resules of their previous
training, not of their presence in a Church school.*!

The students have been docile, the faculty has been clas-
sified as second-class citizens, and the administration has
assumed that it owns the school.

This idea of “owning” a university has not been a prob-
lem only at St. John’s. One respondent told the Danforth
Commission that ar universities which are owned by re-
ligious communities, the clerical adminiseracors and faculty
members consider the university a family affair. They
jealously guard their proprictorship, thus restriccing the role

b

of the lay members as policy makers.**
Another respondent pointed out a similar problem:

The fruscrations generally have to do with the face that
religion is necessarily a body of teaching thar speaks with
authority, and this authority is often rightly or wrongly
extended to its ministers, so that the administracors of Cath-
olic colleges—particularly clerics who are used to literal
obedience—may often justify ruthless suppression of academic
freedom on spurious theological grounds. More often, in
face, the whole way of life of people with a public commit-
ment to religion—chat is, pricsts, nuns, etc.—leads them to be
quite oblivious to che fact that they are riding roughshod
over the sensibilities of faculty members. Moreover, that
Catholic colleges are highly unified by reason of the stronger
authority possessed by che adminiscrators and by reason of
the common religious viewpoint, often induces a kind of
pseudo-family relationship into faculty-administracion con-
tacts,®?
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A teacher of humanities in a large Roman Catholic uni-
versity commented on clerical concrol:

For reasons closcly connected with the religious foundations
of the university, the controf of policy has been left almost
exclusively in the hands of clergymen. In some cases, the re-
suleing stability and relative invulnerability of the administra-
tion has been an advantage; but it naturally causes discontent
among the faculty and students who are occasionally pinched
by it, or who envision ways in which they might be pinched.
.« . There have been problems (gradually diminishing, I
must say) about the position of religious dogma and che
pseudo-dogma. Occasionally, the dogmatic allegiandes of the
institution have resulted in touches of anti-intellectualism,
escapism, and intellectual compliance.**

The Catholic administrator seeks to protect the student
from exposure to heretical ideas and provide him with the
armor of apologetics so that he will remain safely in the
Catholic Church. Monsignor George . Casey opposed the
present uses of the parochial school system. “Let us face it,”
he remarked, “the chief reason for the Catholic school sys-
tem is the preservation of the faith.” *

We have attempted to present the traditional historical
role of the Catholic university in America. This is not to
say, however, that Catholic higher educartion is not chang-
ing. One has only to pick up the latest newspaper to read
about a new occurrence. St. John’s major contribucion to
Catholic education may be that it has been a catalyst for
such change. For as Jacqueline Grennan stared, “Making
this into a big issue will make it clear that the suppression
of academic freedom can no longer happen in secret.”

Cacholic education will never be the same because of St.
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John’s University. It has exposed the question of the chang-
ing character of Catholic cducacion, of whether it is shed- 2

ding its old function of prescrving che faith in a hostile otes
atmosphere, for one more sophisticated, more scholarly,

more imaginative, and more congenial to the “Secular City,”
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i Aratost every week, the Catholic and secular press report
some public changes in the strucrure of a Catholic college.*
Although dramatic changes are occurring at a number of
Catholic campuses, the depth of the aggiornamento is not
yet clear. The tenor of the debate is defensive. Nor has it
been fully and honestly opened to questioning the very exist-
ence of the Catholic educational system. At an NCEA
: meeting in Atlantic City in March, 1967, Bishop Ernest
! J. Primeau, of Manchester, New Hampshire, put cthe ques-
tion this way: “Why should the Church be operating
_ schools at all?” But he admomished: “Please note that the
i simple asking of the question in no way implies the answer,
“The Church should #ot be operating schools.” ”

* Again, “colleges” here refers to both colleges and universiries.
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With a few exceptions—Jacqueline Grennan is the most
famous—this is generally the way che question is being
asked, bur it is indeed 2 peculiar question that can be an-
swered only one way, Having disposed of the necessity of
an answer for his sticky question, Bishop Primeau said:
“But even so, in honesty to ourselves, to the Church and to
American society, we are . . duty-bound to formulate
the reasons for the existence of a Cacholic school system
in the United Srates at this particular moment in history.”
The educators were being asked to frame a more persuasive
answer rather chan consider the problem.

The other element in these public admissions of inade-
quacy and need for reform is optimism. Reverend P, Rei-
nert, S.J., president of St. Louis University, states simply
thac Cacholic education “should hold g great and exciring
promise.” Cnquestioned optimism (verging on Triumphal-
1sm) about an unquestionable propostrion does not promise
logic or depth.

However, important changes are being made. Facher Neil
G. McClusky, S.]., professor of education ac the University
of Notre Dame, wrote that a number of religious orders
that run Catholic colleges are relinquishing concrol over
school policy. This, he says, “may well be the most sweep-
ing innovation in the history of Catholic higher education.” *
Recent moves among Catholic universities to turn some
control over to laymen have been described by an observer
as “a race to see who can secularize best.”

Jacqueline Grennan, president of Catholic Webster Col-
lege in Alissouri, made the fronc page of the New Fork
Tintes when she simultancously announced her resignation
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from the Order of the Sisters of Loretto and her plans to
secularize \Webster. The college is to become a “legally
. . . secular institution in which che power of Christian
presence is an important force.” Miss Grennan’s position
answers the question about Catholic education in a manner
that Bishop Primeau had ruled out:

It is 1y personal conviction that the very nature of higher
cducation is opposed to juridical control by the Church.

The academic freedom which must characterize a college
or university would provide continuing embarrassments for
the Church if her hierarchy were forced into endossing the
action of the college or university.

This raises fundamental questions about the nature of any
religious control of Catholic colleges and about the limita-
tions on intellectval freedom in the name of orthodoxy.
There is also the lirtle-questioned issue of whether the op-
cration of colleges furthers or hinders the Church’s mission
of service and preaching the word, as defined by Vatican
I1, especially in the Constitution on the Church in the Mod-
ern WWorld. Open and vigorous thinking about these ques-
tions is necessary if we are to make any judgments about
the relevance of Catholic edueation to the Church, to Amer-
ican Catholic life, and to the general society.

One aspecr of the feasibility of Cacholic education rests
on its inancial viability; this concerns federal aid, competi-
tion with private and state-supported institutions, potential
for growth, ways of pulling back special services, and co-
operation with secular institutions or amalgamation of exist-
ing Church-run schools. Critics have called attention to the
June, 1966, Maryland Court of Appeals decision which
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ruled out federal aid to three Church-affiliated colleges (trwo
Catholic and one Methodist) on the grounds chat they pro-
jected a religious image, but allowed money to be given to
a United Church of Christ school chat had a more secular
miage. The Arcorney General of Maryland appealed the
decision to the United Stares Supreme Court. The Court
did not accepe jurisdiction and thereby allowed the Mary-
land Supreme Court decision to stand. Schools which put
laymen on the boards of trustees and divert some of the
control from the religious orders do create a more secular
image, bue Father [esburgh, president of Notre Dame, has
remarked thae “Ic would be silly to make this move just to
get financial aid.” Others in Catholic colleges, staggered by
the financial problems of competition with state-supported
institutions, are not as sure about the foolishness of such
amove,

CLERICAL CONTROL AND
PRACTICAL CONSIDERATIONS

Three wecks after Miss Grennan’s announcement, the Na-
tioinal Catholic Reporter of February 1, 1967, reported that
the University of Notre Danie, the University of Portland,
St. Louis University, Detroit University, and Loyola Uni-
versity of Chicago had given over some control to lay
members of their boards of trustees. Similar moves were
also under way at John Carroll University in Cleveland;
at Floly Cross in Worcester, Massachusetes; and ar St. Mar-
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tin’s College in Olympia, Washington. Other institutions
will certainly follow suic.

These rearrangements, along with the recent appoint-
ments of laymen to positions of authority, are giving Cath-
olic universities a more liberal appearance. Rosemary Lauer,
however, is skeptical about this “liberalization.” She told us:

The appointment of laymen as vice- Enzﬁ_o:nm and deans is
another way of posing as liberal, bur the experience of faculty
members is chat ordinarily such laymen are puppets of the
establishment. The recent appoinement of Dr. John Aleng to
an administrative post at Fordham’s new Lincolrt Center
campus, for example, can scarcely be thought of as repre-
senting any diminution of - clerical conerol at Fordham.
Father Peter O’ Reilly, after returning from a visit to Chicago,
where he called on Archbishop Cody, said that Dr. _:osm
secretly contacted the archbishop ac:sm the height of the
St. John's battle and asked him to recall Father O'Reilly to
the Chicago archdiocese. Father O'Reilly, Meng is reported
to have said, was the lcader of the faculty opposition to the
Vincentian administration and if he were removed the
opposition would collapse.

There is more involved here chan lay versus clerical au-
thority. The question arises as to what is the difference
between lay authority and secularization. Even a university
that is “lay controlled” but religious differs—vis-3-vis au-
thority —from independent insticutions. \What are the im-
plications of Jacqueline Grennan’s remark that Webster
will be a “secular insticution in which the power of Christian
presence is an important force”? Does lay control equal
secularization? Secularization means a rooting in this world.
[arvey Cox’s The Secular City argues persuasively that
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the props, terms, and insticucions of a former (sacral) era
are no longer pertinent to this post-Christendom “secular
age.” Whae possible connections are there, then, between
the residvary insticutions and che present realicy?

On a practical level, it has also been pointed out that a
lay administration could be a buffer between religious
who run schools and che local bishop, and that chis might
give cthe religious orders more control than previously.
Morcover, those schools that have inicated liberalizing ac-
tion represent only a small minority of the three hundred
and thirty-nine American Cacholic colleges and universities.
We hear, for instance, about Webster, Mundelein, Mary-
mount, and Immaculate Heart as progressive girls’ col-
leges, but what of the others? John Cogley has described
these as growing “out of nothing more academically sub-
stantial than the social ambition of Mother Superiors who
wanted to gain for their orders the prestige supposedly at-
tached to conducting a college. Beginning as finishing
schools where the Jearning’ was light, and ¢he living’ easy,
they have remained pretey undistinguished through the
ages.” ®

Cacholic historians and educators, such as John Tracy
Llhis, have argued that there are far too many Cacholic
colleges, and thar they cannoc foresceably compete finan-
cially with secular schools. [arvard G::.E.E.Q has an en-
dowmenc of $1 billion; Notre Dame, the best-endowed
Cacholic university, has $52 million. Daniel Callahan sug-
gests that finances are a main stumbling block in the up-
grading of Catholic education, and points to the ambiguity
of Catholic graduates toward Catholic education: “Cach-
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olics don’t understand the concept of a chair. They will
give to build a dormitory with their name on it, but not
to endow a chair.” The pressures toward more seculariza-
tion are good, Callahan says, because “People who felc
they would never go back to a Catholic university are now
returning to teach chere.” He also fecls chat to limic Cath-
olic education to three universities on a graduate level would
strengthen it considerably.

One solution to particular financial problems is the merg-
ing of Catholic colleges in a particular city, or the joining
of small Cacholic colleges to a federation of _p:.mm secular
institutions. lmmaculate Heart College in Los Angeles, for
example, is joining the Claremont group in California.
Mergers also offer academic benefits in shared libraries,
faculties, and other facilitics. Some examples of this in-
clude tentative plans to group seminaries around the Uni-
versity of Chicago; cooperation berween Fordham Uni-
versity and the Union Theological Seminary, and the status
of St. Michael’s within the University of Toronto.

Martin I. Larrey, S.]., spelled out some proposals in an
article in Conrmonwweal. Claiming that the Jesuits operate
“the best second-rate colleges and universities in the na-
tion,” he suggests that one greac Jesuit University of Amer-
ica be established to compete with che best secular uni-
versitics.

Catholic colleges are beginning to look critically ac their
institutional gstructures; there are schemes to cut down on
the number of graduate universities, to consolidate and to
upgrade. The cditors of Commionweal point out the gen-
erally harmful effects of total control by a religious order.
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Such restrictions limit the aspirations and influence of lay
?o.::.f niembers, and subject the internal policies of a
untversity to nonacademic pressures, particularly pressures
from Rome.? .
ﬁ.a.:‘_:‘..sz.ﬂ.mi_m stance does not, of course, answer Jac-
queline Grennan's questton; Mliss Grennan, if one under-
stands her correctly, is talking about rotal lay control. But
can an institution be secular if it has clerical or even hier-
archical connections wich Catholicism? YWhat is the identity
.3. a Catholic college, and what is the nature of the secular
:.aaﬂ_zoz n which, as Miss Grennan propases, the “Chris-
tn presence is an important force”? Alore precisely, in
Miss Grennan’s scheme, what would be the &:z.&:.h.o:&
connection berween the Christian force and the college’s
struccure? Miss Grennan stated, ar the time the VWebster
move was announced, chac she was convinced that the very
nature of higher educacion js opposed to juridical control
E\.nrn church. “The academic freedom which must charac-
terize 2 college or university would provide continuing
.oEcu:.mwm:S:n for the church if the hierarchy were forced
nto endorsing or negating the action of the college or the
university.” Well and good, bur it is frankly difficulr to
know how a legally sccular instirution can guarantee that
the Christian presence will be or remain an important force,
if the word Christian is talken to refer ro dogmatic matters,
and if chose who run the institution are to be really free,
even to change their own makeup. Miss Grennan has not
spelled out this norion concrerely, except to state for the
Webster school paper that she was not about ro give a
ten-year plan for Chriscian presence.
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Richard Horchler points out that Catholic universities
arc losing their identity, and that cthey will have to estab-
lish another one. That new identity will have to contend
with the questions of freedom and orthodoxy. The Church
has to show its critics that dogmatic authority does not
interfere with liberal education and that free incellectual
inquiry is compatible with religious orthodoxy. Jacqueline
Grennan’s direction is one possible solution, and Catholic
universities, in their search for a new identity, will have ro
consider it. They will have to offer alternatives to it or to
the present situation if they are to survive and improve.

ORTHODOXY AND ACADEMIC FREEDOM

The conflict between the intellectual’s need for freedom
and the Church’s demand for orthodoxy has been a prob-
lem since the beginnings of the medieval Catholic univer-
sities. Copernicus, Galileo, ecclesiastical censorship of pub-
lications, heresy trials, the Syllabus of Errors, and the
attacks on Darwin, Marx, and Freud arc examples of this
tension. But Cowrnonweal called attention to a recent
charge of heresy leveled again certain members of the phi-
losophy department of the University of Dayton:

An investigation was undertaken to determine the wuch of
the charges. Subscquently, those charged were cleared of
suspicion. Butr what if, hypothetically, they had been guilty?
The implication of the very investigative process itself was
that che teaching of heresy is a punishable offense in a Cath-
olic college. But if this is so, then the phrase “academic
freedom” as ordinarily used can have only a limited meaning
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mn the Cacholic university context; and this would be a clear

+

fruic of “uridical control.” 4

The editors of the Jesuit magazine Asuerica claim thac
cven 2 college which enjoys academic freedom does not
completely escape ourside control, The states regulate aca-
demic institutions within their boundaries, just as the Church
exerts control over Cacholic schools. Thus, “the great dif-
ference in academic frecdom berween secular and ecclesias-
tical institutions is to be found ac the level of practice, not
the level of principle.” * In investigating charges of heresy,
the line berween practice and principle in this instance was
blurred to extincrion.

The Jesuits, who operate twenty-cight colleges, have
been guilty of imposing “orthodoxy” on their members.
Pierre Teilhard de Chardin was forbidden to publish, and
his work no doubt suffered from the lack of discussion
that publicacion would have brought. In 1965, the Reverend
Daniel Berrigan, S.]J., associate editor of Jesuit Missions
magazine and a co-chairman of the Clergy Concerned
Abour Vietnam Committee, was precipitately transferred
to Latin America after he had denounced United States
policy in Vietnam. The Jesuits also try to impose their
views on lay faculty members in cheir schools. Just a few
weeks after Facher Pedro Arrupe, Superior General of the
Society of Jesus, stared at Fordham University that “che
university must be free to analyze. . . . \Where such free-
dom fails to flower, invaluable sectors of human experience

are inevitably cur away,” a prospective Fordham faculey
member received a phone call from the departmental chair-
man concerned asking him whether he would resign from
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the United Federation of College Teachers. The professor
informed the Jesuit that he would not. Subsequently, he
received a lecter which explained that there would not be
an opening for him during the coming year, although he had
previously been assured that he would be appointed. There
is a degree of nervousness in the face of a union which
threatens to give teachers power. Awrerica reflected this
fear of unionism on the college level in 2n edicorial. It
stated that St. John’s University’s efforts to recover from
the strike had earned the respect of the academic world.
The editorial went on to say that all colleges and univer-
sities, and the AAUP, were “indebted to St. John's for its
loncly, yet successful, fight against the raucous United
Federation of College Teachers.” ¢

America expressed this opinion almost three months be-
fore St. John’s agreed at last to submit to arbitracion by the
American Arbitration Association. The magazine, which
has supported the right of the California grape pickers to
unionize, was of a different mind on the martter of aca-
demic unions.

Francis Kearns, fired from Jesuit Georgetown Univer-
sity because of his outspoken views on civil rights, wrote
an artcle in Comnionweal in which he suggested chat
Georgetown and Catholic schools in general tended to
place barriers berween their students and the spiric of the
social encyclicals. Subsequently he described the reper-
cussions of his publishing the article:

In the days that followed 1 received twenty letters, primarily
from teachers at other Catholic schools, almost all expressing
solicitude about my future at Georgetown or frankly wish-
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ing me luck in finding a new job. And two newspaper re-
porters who phoned seemed somewhat surprised chat 1 had
not yet been fired.

Indeed, there did scem to be cause for concern. One the-
ology professor announced to his class that T would not be
back next year. Another priest began questioning my students
about any unorthodox religious or political views 1 might
have expressed in class. Siill another Jesuit, one who had
sympathized with the article, told me he was sickened by
talk among some older Jesuits in the community about

“getring me.” ?

Kearns also expressed concern about “the public lying
of certain Jesuits.” Individuals who had privately told him
that cthey supported his views denounced him in public.
[t is inevicable chac cleries in colleges, whether as teachers
or administrators, will experience a conflict between their
religious and academic commitments. The administrator’s
first concern seems too often to be the order’s image. In
onc New York school operated by an order of nuns, two
sisters voluntarily left the religious community several
weeks before che end of a semester. The official explanation
was that they were ill. \Writing in Continmmn, Rosemary
Lauer recalled a similar incident of dishonesty at St. John’s:

- - - members of the St John's graduace faculty were
shocked when a high-ranking administrator of the university
asked their help in “slanting a report” (the expression is his)
to the New York State Department of Education, which was
pursuing its investigation of the graduate school with a view
to &mno:z::m:m accreditation in certain departments at the
doctoral level.®

Loyola University fired a number of faculty members
just prior to the institution of tenure policies, They com-
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plied with the AAUP statement that notice of nonrenewal
of contract must be given at least six months prior to the
end of the term, and in this way avoided “another St.
John’s.” It i1s obvious that cthe Jesuirs and Vincentians are
not alone in such mancuvers. Catholic University has
breached spectaculariy the principle of academic freedom
and the separation of church and school. Dr. Joseph M.
Hernon, Jr., a thirty-year-old assistant professor of history
at the university, reports that the administration had di-
rected that “if possible” a Catholic be employed to teach
medieval history. The best-qualified candidare, the history
faculty thoughe, was an Episcopalian who had been vetoed
by the exccutive committee of the board of trustees. Hernon
decided to publicize the issue because many lay reachers
were repelled by what he called the “anti-intellectual posi-
tion” of the bishops who direct Catholic University. (The
university is governed by a board consisting of the thirty-
two American Catholic bishops and twelve laymen selected
by the bishops.) Dr. Hernon contends that the ecclesiastical
views of the bishops “take precedence over our professional
views,” and that the history department had been of the
overwhelming opinion that religion should not have been
a consideration in filling the job.* Hernon had led a walk-
out from a faculty meeting the year before to protest what
was regarded as arbitrary rulings by the presiding officer.

In April of 1967 a priest in the theology department of
Catholic University, Father Charles Curran, was informed
that his contract would not be renewed. There was a sus-
picion that chis decision was made because of Father
Curran’s publicly stated views on birth control. Faculey
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and students won their battle to keep Father Charles Cur-
ran from dismissal by effectively closing down the en-
tirc university with a student-faculty boycott initiated
by the theology department and supported by the other
schools. Unlike che situation at St. John’s, a majority of
the faculty objected to the summary dismissal of Facher
Curran. Iis colleagues on the theology faculty (who had
recommended him for promotion from assistant to associate
professor) interpreted the dismissal as a threat to the aca-
demic freedom of the entire faculty. The boycott forced
a reversal of the board of trustees’ decision to drop Curran
without stating any reason and without granting him any
hearing.

A few years before, Catholic University had refused
permission to lecture on campus to theologians Hans Kiing,
Godfrey Dickmann, John Courtney Murray, and Gustave
Weigel.

At Carholic University, birch control was deemed a cru-
cial issue, subject to the demands of orthodoxy. On May
11, the New York Times reported that Fordham University
would have a series of lecrures on sex which would include
information about birth control. The university officials
defended themselves against possible criticism by stating
that the discussion would take place outside of the teaching
of morals. In other words, the Church had not changed its
position on birth control, but Fordham very wisely de-
fended ies students’ right to be informed, and to be informed
within the boundaries of an academic miliew. Many reli-
gious-run institutions of higher cducation, however, have
refused to admit that ineellectual inquiry cannot be limited
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if a university is to be a university and not an extension of
a parish.*

The basic problem of orthodoxy and freedom of intel-
lectual inquiry was summed up by Rosemary Lauer, who
claims that the frecedom of chought, speech, and action
which is necessary for intellecrual development is seriously
limited in Catholic schools. Such a limitacion exists because
priority is granted to theological orthodoxy and ecclesias-
tical authority, and preservation of the rights of religious
orders rather than serious scholarship.

The major problem in Catholic education ‘today is
whether academic freedom can be limited in an insticution
which calls icself a university. Catholic universities have
lagged behind secular institutions in this area. At many
Catholic institutions the freedom of the teacher is limited
by specific doctrinal tests which are irrelevant to compe-
tence and professional ethics. The final criterion is often the
danger of “loss of faith” among the students.

In light of these incidents, Jacqueline Grennan's position
demands serious discussion. The question is larger than the
maincenance and the nature of the Church schools—it has
to do with the whole relationship of freedom and the in-
dividual. Bur it is particularly pertinent at schools where
organized and brucal intimidacion has taken place. Uni-
* Daniel Callahan charges that “the American parish, financially and
spiricually, has almost become an appendage of the school.” Although he
is talking abour the parochial school system, another remark in the
same context could be applicd to che wadeney of the Church to hold on
to its investments in its educational apparatus, parochial or higher, come
high water. Callahan says: “There is a faith in the schools, and a zeal for

their welfare, which is proof against any statistics, questions and alter-
native sugpestions,” 1¢
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versities have special obligations in the pursuit of truch that
inevitably and constantly call into question the rights of
mtellectual freedom and the limitacions of orthodoxy. The
teacher must be proteceed from teaching what he does not
believe in. Rosemary Lauer has written that a greac step
forward

could be rtaken if college presidents . . . would declare
publicly chat they will no longer consider it their obliga-
tion, that chey will consider it even contrary to their obliga-
tion, to concern themselves with the “orthodoxy”™ of the
teaching in cheir institutions. One must ask, can they pos-
sibly do less to convince the academic world of their sin-
cerity when they speak of the desirability of academic
freedom? But one must also, unforrunately, realize that,
as the Catholic Church functions in this country . . . Cath-
olic college presidents do not dare make such a declara-
tion. Until this picture changes, unril the official Catholic
Church comes to sec that using the university to insure
religious orthodoxy, to preserve people in the faith, is an
unconscionable violation of the nature of the university—
until then, the Catholic Church and the universities “can’t
mix,” N

Father Theodore M. Hesburgh, president of Notre Dame,
may be the firse Cacholic college president who could take
this giant step toward academic freedom. He has alrcady
vowed to “hire the best in the field” for Notre Dame.
Wakin and Scheuer point ourt that when Father Hesburgh
asked 2 committee of prominent psychologists to recom-
mend someone to head Notre Dame’s psychology depart-
ment, he informed them that they need not choose a Cath-
olic.’®
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IFather Hesburgh outlined what he considers to be the
role of Catholic higher education in the twenticth century
before the National Catholic Education Association:

Here is an age crying for che light and guidance of Christian
wisdom. Whar must future judges think of us if we live in
the most exciting age of scicnce ever known to mankind, and
philosophize mainly about Aristotle’s physics? We live today
in the threatening shadow of cosmic thermonuclear destruc-
tion and often cheologize about the morality of war as though
the spear has not been superseded by the L.C.B.AL

If we are to create a peak for Catholic higher learning
today, two essential requirements at least are crystal clear:
One, we must understand cthe presenc-day world in which we
live, with all of the forces and realities chat make it what it
is; and two, those two best and most unique assets we have,
phtlosophy and theology, must begin to be more relevant to
the agonizing, very real, and monumental problems of our
times. , , .13

Father Hesburgh’s views can be seen as an alternative to
Jacqueline Grennan’s, but neither of them solves the im-
mense problems of the possibilities and opportunities of
the school in the Christian community. It is a pleasure to
note that Father Hesburgh's solution is not evangelical,
as arc chose of Bishop Primeau and Father Andrew Greeley.
The matter will be debated for years to come. If anything,
the burden of proof is on Father Hesburgh and those who
choose his alternatives. Cacholic higher educarion in Amer-
ica has a long history of suppression of academic freedom
and 2 short history of change. As Sister Charles Borromeo,
CS.C,, on leave from St. Mary’s College in South Bend,

and visiting professor of theology at St. Xavier College in
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Chicago remarked, “Up until the last two years or so, most
Catholic colleges mighe as well have been in a greenery.
They didn’t know what was happening.”

Catholic education is in a crisis as well as in a period of
change. Even its backers talk abouc their troubles. Bishop
Primeau noted at the NCEA meeting that “we have been
smug, content—badly out of rouch.” They are not ape, in
the face of the evidence, to remain so, but this is not encugh.
They must decide, as Thomas O’Dea said, whether or not
they value intellectual macuricy and growth enough to risk
losing those who are weak in faith or those who cannot
mect successfully the intelleceual challenge.

The aleernatives open to Catholic higher education as it
seeks modernization range from the polar extremes of St.
Joh’s to Webster College. Catholic educarors must ask
themselves whether or not juridical control by the Church
is opposed by its very nature to higher education. To pose
questions which can be answered only one way, as Bishop
Primeau does, is an evasion of the problem. To refer to
the matter as a “noncontroversy,” as [Father Andrew
Greeley did in a review of the Danforch Commission study,
Church-Sponsored Higher Education in the United States,
by Manning M. Parrillo, jr., and Donald Al MacKenzie,
is similarly an evasion. One mighr ask Father Greeley to ex-
plain to those whose intcllectual freedom has been limited
in the name of orthodoxy, how they were involved in a
“noncontroversy.” Greeley reasons thar, since “the Crea-
tor and the AMediator are the same God,” billions of dollars
should be poured into institutional Catholic schools. But
the Church (and its theoreticians) will have to decide
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whether this immense expenditure is the best way to “jour-
ney toward the heavenly Kingdom,” or whether the effort
and money could be better spent.

We have presented the problems of Catholic higher edu-
cation by offering the arguments of leading Catholic spokes-
men. Although we have alluded to the philosophical ques-
tions inherent in proposed changes and solurions, we admit
that we are not able to give the answers to these questions.
All we can offer is our own experience and judgments. We
have, however, been in a position to analyze some of the
more general social factors which have precipitated this
controversy.

The controversy over goals and purposes among Amer-
ican Catholic colleges has been created by the antagonism
of faculty members (both lay and religious) to the tradi-
tional authoritarian control exerted by the religious con-
gregations.

The current problem in Cacholic higher education is how
American Catholicism as an institutionalized ideology can
mend the cleavages within. The Church, through its instru-
ments (churches, schools, and religious orders), in fact
maintains the ideology. Although an 1deology must always
cope with challenges, it tends to resist criticism or innova-
tion. Then, when the dissenters have enough support and it
15 no longer possible to ignore them, the idcology makes
concessions to reestablish equilibrium.

Catholicism in this way realized that it had to adjust
itself to the problems of the modern world—this precipi-
tated che calling of Vatican 1I. In fact, Catholicism’s lon-
gevity owes much to its ability to respond to demands for
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reform and updaring. It could not have survived the stresses
occasioned by Galileo, Luther, Darwin, and Freud without
a great amount of flexibiliry.

Whether the Catholic colleges in the United States will
show the same flexibility is yet to be scen. If the adminis-
trators continue to conceive of the university as a place for
the protection of the faithful and scress religious apologetics,
they may eventually pur off most serious scholars. To think
of the Catholic university as an instrument of the teaching
mission of the Church is a grave error. The Church can
carry out its teaching funcrion in the sacraments, the pulpit,
the licurgy, the encyclicals, the community of the people
of God and the insights of the Councils. If the Church re-
fuses to recognize the university as a community of scholars
dedicated to the pursuit of truth no mateer where it might
lead, its universities will remain second and third rate at
best.

Carholic colleges are safe for the moment, buc what will
happen when the present Catholic working class has its
diplomas and moves into the middle class? Vil they, as
parents, pay tuition to educationally and socially inferior
Catholic colleges? Only time will tell whether Catholic
colleges have estimated the direction and amount of change
necessary to perpetuate their existence.

At least the complications of the problem are being cur-
rently well aired. There have been a number of books de-
voted to the subject, both symposiums and longer essays,
and it is a hot subject in Catholic journals as well as the
general press. The argument is taking place on a fairly open
level; there is general agreement that something must be
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donc. John Cogley gave a speech at Marquette University *
in which he made a valuable contribution to clearing up
some of the doubletalk abour Cacholic universities being a
licele bit pregnant wich freedom. He also, ac least until the
last few paragraphs, opposed himself to the triumphalism
thac pervades even most of the critical arguments against the
Catholic cducation establishment. Cogley predicted the end
of the Church-run insricutions identifiable as Catholic uni-
versities, and offered an alternative to the word (and some-
time cliché) of secularization. Cogley takes strong excep-
tion to a quoted remark of Father Hesburgh's tilac the
Catholic university “touches the moral as well as the intel-
lectual dimension of all the questions it asks itself and its
students,” Cogley opposed as well another (unnamed)
spokesman for Notre Dame who was quoted as saying that
the goal of the university is “building bridges berween the
world and the wisdom of the Church.” On the contrary,
Mr, Cogley reasserts, the job of any university is to con-
cern itself with higher learning (“it is not an ideological
boot camp”). He adds, “It is not the university’s job to
shape the ‘questions’ in such a way that their ‘moral
dimensions’ can be isolated and decreed rather than intuited
by the individuals faced with making choices. Mr. Cogley
supports not secularization but wmversitizing, which
amounts to pluralizing the Catholic campus. That would
put him somewhere in between Webster and Notre Dame.
Bur it does not yet answer the question of why the Church
(as an institucion, again) should be in the business of edu-
cating at all. By all means, for the sake of the nexr genera-
* Reprinted in Conrmonweal, June 2, 1967.
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tion or two thac will arcend Cacholic colieges, they should
be improved. For the sake of their teaching staffs, they
should grant ordinary, minimal academic freedom. For the
sake of the society, they should immerse themselves in the
world. But the question of Church-run schools is still

wide open, and its adherents have not made their arguments
finally persuasive,
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Appendix A

G. Ropert Licercasrp professor of law ar St. John’s
Law School for twenty-nine years, wrote the following
letrer to the alumni describing the state of academic freedom,
Greetings:

The policies of the University and Law School ad-
miniseracions, which provoked the current biteer and no-
torious strike by the more courageous of the dissident
faculty, are the very policies which have frustrated the
fulfllment of the promise, which the Law School in its carly
years gave, of becoming  rruly grear institution of legal
learning, ranking with the best law schools in the City of
New York and across the country. The policies have de-
meaned, divided and demoralized scudents, faculty and
alumni; chey have stifled academic freedom and obstructed
the educational process; they have depreciated the quality
of the student body and the competence of the faculty.
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Thus, ethnic and religious discriminations have barred
qualified applicants for admission while enrolling Roman
Catholic students with inferior qualifications, Similar dis-
criminatory policies have excluded able candidates from
appointment to the faculty and caused the resignations of
vereran reachers. Personal and invidiows discriminations in
salarics, in appointments to extra-compensated extra-cur-
ricular faculry posts, in extra-compensated suramer teach-
Ing, in course assignments and in many other administration
decisions are employed to divide che faculey by _u:_.:.,_:sm
the recalcitrant and favoring the rest.

"indictive administration practices have throtded free
intramural discourse among faculty and students. The
faculey may not communicate with one another via the
faculty bulletin board or by memoranda on curricular
matters. All discussions at faculty meetings are subject to
censorship by deletion or distortion in the minutes. So
regimented are the students in curricular and extra-curricu-
lar action, in dress and deportment, in communications
inter sese and wich the faculry, that the bereer students, who
arc able, transfer to other law schools; those that remain are
dispirited.

Administrarion interference with the educational process
is pernicious. The practice which I pursued for a quarter
of a century of returning all examination answers to
students, replete with my written criticisms accompanied
by model answers, was peremptorily terminated by fiac
of the dean. The faculty are not free to choose their teach-
ing materials. Twice [ was refused permission to use nation-
.,.:% renowned cascboolks, once because the book then being
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used was published by St. John's University Press, and as
the then Dean said: “How can 1 justify abandoning ic?
Why, we have a whole roomful lefe!”

The administracion interferes wich the preparation of
cxaminacions and wich the grading of examinacion answers.
FFaculey reported grades ure arbierarily altered by the ad-
ministration and students are prevented or discouraged
from obtaining a review of their papers or an explanation of
their grades. The faculty Committee on Admissions and
Grades, appointed and chaired by the administration, does
not even repore ies proceedings to cthe faculey,

The faculey have no effective voice in the formulation
and implementation of educational policy. There can be no
freedom of che faculty to execure their pedagogical respon-
sibilities according to their trained professional judgments
unless chey are protected by job tenure against harassment
by the administration. Alchough the Board of Trustees has
engaged in the precense of providing tenure by recent
amendment of che University stacutes, the administration
retains the power to fix salaries and other emoluments of
faculey status, to granc or deny sick and sabbarical leaves
and to lower cthe compulsory retirement, whereby to cull
the independent teachers from the faculey and to cow those
who remain, Whereas | am 2 senior professor of law after
tweney-nine years of service, I am the lowest paid full
professor on the law faculey.
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To: Board of Trustees
St. John's University
Dear Board Nember:

Well over rwo months have elapsed since che Aiddle
States Association of Colleges and Secondary Schools issued
its unprecedented public show cause order.

In an effort to resolve the difficulty, I addressed a letter
on December 7th to Father Cahill offering to sit down on
an off-the-record basis ro resolve this dispute. Unfortu-
nately, this did not evince a positive response.

You will recall that Dr. Albert E. Meder of Middle States
did state that St. John’s University must do something
about the affected teachers as a demonstration of correcting
its “institutional weakness.”

‘The Faculty Council of the Liberal Arts Colleges, the
student newspapers, “Downtowner” and “Torch,” have all
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expressed the sentiment calling for the reinstatement of the
affected faculey.

We are most cager to end the controversy and participate
actively in rehabiliating the reputation of St. John’s Uni-
versity in the academic world, We would consider it an
unfortunate tragedy to have this institution destroy its
effectiveness as a univ ersity dedicated to the provision of a
good education for its students.

We ask that a conference be held at the earliest possible
moment, cither dircctly or under the auspices of a third
party, such as the American Arbitration Association. In the
interests of harmony, we would agree chat no publicity be
attached to this conference unless by mucual consent.

Acthis conference we would ask for the following:

1. An offer of reinstatement to all faculey affected by the
dispute. This would include those paid until the end
of their coneracts as well as those who left because of
conscientious protest. The former group should be
cleared of all charges or presented with charges under
mutually agreeable due process.

2. The faculty of St. John’s be free to join or not to join
an organization of their choice, including the United
Federation of College Teachers. Such an organization
would have equal rights with other faculty organiza-
tions in discribution of literature and the holding of
ineetings on campus.

If these are sacisfactory, the UFCT would offer to do che
following:

1. Wichdraw all lawsuics.

1+
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». Communicate with the AATUP, Middle States, and
rarious learned societies asking that censure and boy-
cortt of St. John’s be ended forthwith.

3. Secure complete cooperation from the public school
teaching staff in cooperating with the St. John's School
of Education on practice teaching.

+ End all publicity on the dispute—picketing, meetings,
press releases, etc.

May [ hear from you at your earliest convenience.

Further delay makes necessary corrective measures more

and more difficule.
) Sincerely yours,

Dr. Israel Kugler
President, CFCT

St. John's University
Jamaica 32, N.Y.
March 7, 1967
Mr. N i
Dear Mr. o

Lnclosed is a proposal for the adoption of an agreed
procedure in which the issues between us may be resolved.
If you find it acceptable, please let us know and we will
:..:.6 an agreement embodying its terms prepared and sub-
mitted for execution.

Very truly yours,
Very Rev. Joseph T. Cahill, C.M.
President
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PROPOSAL

To each of the faculty members who were notified on
or about December 15, 1963, that his contract with St.
John’s University would nor be rencwed on expirarion, the
r..:_.«nﬁwmc, offers, on the underscandings described below,
to submit to arbitration the question whether under all of
the circumstances then prevailing cthe Board of Trustees
acted reasonably in notifying such faculty member, on or
aboutr December 15, 1965, that his contract would not be
renewed; and further offers with regard to each such faculry
member who was also notified thae he was immediately re-
licved from classroom assignments to submic to arbicration
the question whether under all of the circumstances then
prevailing the Board of Trustees acted reasonably in so
relieving him. The arbitrators are to specify an appropriate
remedy in any case where they find a remedy should be
applied.

The understandings upon which this offer is made are:

1. Any arbitration hercunder shall be held before a panel
of three arbitrators to be selecred by the American Arbitra-
tion Association.

2. The panel shall be empowered to make a final and
binding award.

3. Lach party shall have the right to have counsel.

4. Lither party may publicize the final award in any ar-
bitracion, but che hearings themselves shall be conducted
privately, shall be attended only by the arbitrators, repre-
sentatives of the American Arbitration Association, a sten-
ographer, the parties, their respective counsel, and their
respective witnesses. The proceedings shall be kept con-
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fidential, wich neicher party directly or indirectly publiciz-
ing them.

5. Both parties in cach arbitrarion shall agree to an ab-
solute privilege against claims of libel or slander by the
other.

6. Prior to the arbitration each party accepting chis offer
shall withdraw without prejudice all litigarion hererofore
brought by him against cthe University, its officers, and/or
Trustees. And any party accepting this offer who has not
brought such litigation shall agree not to do so.
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MIDDLE STATES REPORT on
ST. JOHIN'S UNIVERSITY
MIDDLE STATES ASSOCIATION OF
COLLEGES AND SECONDARY SCHOOLS
Commission on Institutions of Higher Education
In the matter of ST. JOHN'S UNIVERSITY

[

On or abouc December 15, 1963, St. John’s Universicy
took steps to separate 31 faculty members from the staff.
Ten of these separations were routine notices that appoint-
ments would nor be renewed. Twenty-one also involved
immediate suspension from teaching and other duties. This
action led to a strike against the University in January,
1966, to the resignation of other faculty members, the
separation of still others who failed to meert their classes or
accept their second semester schedules, and to the with-
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drawal of a number of students. Doubtless the precise num-
ber of students and faculty separations aceriburable to che
University’s action will never be accurately known.

The University gave notice only o persons not on tenure
and arranged to pay their salaries in full to the end of their
terms. Nevercheless, chere were in the group persons who
had served the University for a considerable period of time
and who under the ordinary practice of American colleges
and universitics, as expressed in the 1940 Statement of Aca-
demic Freedom and Tenure, should have enjoyed tenure,
would normally have had such starus elsewhere,* but did
not have it ac St. John's. .

In addition to giving notice of intention not to reappoint,
the University simultancously removed the 21 professors
from their classrooms and relieved them of all duties. In an
earlier statement (issued on April 29, 1966) the Commission
characterized this action as de facto suspension and called
it reprehensible, because in its opinion such suspension of
faculty members withour the filing of charges runs directly
counter to sound academic practice.

A faculty member who is forbidden from performing
any normal duties is clearly a faculey member in name only.
His status has been seriously impaired. The normal course
of action following notice of non-reappointment would
have been to permit each of the faculty members concerned
to have carried out his assigned schedule for the balance of
the year. But the University fele that it was essential to get
the faculty members out of their classrooms at once. Even
50, alternative procedures, such as the granting of leaves of
absence for research, the assignment of non-teaching duties,
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or similar devices that could not be interpreeed as impugning
the professional status of the ccachers could have been
utilized.

It is difficult to see how the University can have the
matters both ways: if the action was intended solely as
notice of intention not to reappoint, present activities of
cach teacher should noc have been aleered; if the action was
in fact intended as suspension or summary dismissal, charges
should have been filed.

I

lt becomes important to inquire into the locus of respon-
sibility for these acts, and the reasons for them. The first
question is casily answered: The Board of Trustees itself
states that the actions were taken by it, on its own respon-
sibility, freely and without coercion by the administrative
officers or by the Vincentian Order, as being necessary to
the welfare of che University, and with complete willing-
ness to accept the consequences, whatever they might be.

Neither this Commission nor anyone else need agree
with these views of the Board, to believe, on sufficient
evidence, that the Board was actuated by the conviction,
justified or not, that the aces were necessary despite their
character and their consequences.

Having heard the Board’s explanation, given by one of
its lay members ar a meeting at which all the Trustees were
present, the Commission representatives were convinced
that the evidence was indeed sufficient to believe chat the
Board did act from the motives set forth above, The Com-
mission thereupon stated that responsible government had
not ceased to exist at St. John’s University.
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No statement in the Commission’s preliminary judgment
has been more misunderstood. Ler it be noted that chis
Commission has not said thar the action was appropriare,
wise, desirable or necessary, merely that it was che act of
responsibilicy seriously, The Commussion believes that the
Board took this action in the considered belief that ic was
appropriate, wise, desirable and necessary. The Commission
judgment was and is that the action was reprehensible.

1t

\We now comment on the relationship berween member
insticutions and the Commission. A member institution
is obligated to furnish informarion requested by the Com-
mission but such informanon is never divulged by the
Commission. As a matter of fact the Commission receives
a great deal of conhdential information, dealing with such
matters as salaries, institutional plans, competence of faculty
and staff, thac would never be available on any other basis,
and that is necessary for the Commission properly to func-
tion as an accrediting agency. Similarly, when the Com-
mission makes a report to an institution, the report belongs
to the institution. Institutions may publicize what has passed
berween them and the Commission, but on the Comimission’s
part, all such communications are confidential. Acnions by
the Commission are made public by the Commission only in
exceptional circumstances. The Commission remiting con-
vinced that its relations with institutions holding or secking
Middle States accreditation must in the nature of the case
be maintained on a strictly confidential basis; any strictures
as to silence with respect to the facts or findings in the case
of St. John’s University or any other institutions should be
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dirccred against the institution, not against the Commis-
sion.

Wichin this framework the Commission can say only that
it is convinced that the Board of Trustees of St. John'’s
University believed that the University faced a clear and
present danger to its very existence, and that immediate and
drastic action was called for, and believed further that the
action taken was necessary to avert the destruction of the
institution and to prevent the belicf of the Trustees as valid
in any objective sense, there is no question whatsoever chat
the Trustees themselves were satisfied thae they faced pre-
cisely such a erisis, (To avoid misunderstanding, lec it be
said expliciely that the Commission is making no comment
on the credibility of this belief.) Manifesely there is no way
by which the Commission, the Trustees, or anyone else can
now determnie what would have happened had the Trustees
not acted as they did. It should be pointed out thac this
action does not accord with the Trustees’ own notions of
sound academic governance as reflected in the Statutes as
to academic freedom and tenure and as to the internal or-
ganization of the University that they adopeed virtually
mm_:z_ﬂ_:nc:m_% with their action under discussion here.

oY
It now becomes essential for che Commission, in deter-
mining its own course of action wich respeet to the ac-
creditacion of St. John's Universicy, to distinguish between
these actions of the Board themselves, and their conse-
quences. With respect to the latter one must ask, among
other questions, the following:
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Whac price will the University pay? Ias its educational
effectiveness deteriorated to the point where this Commis-
sion must state that it no longer meets the standards of chis
Assoctation? In particular, has this episode led to resignation
of faculty members, withdrawal of students, inability to
recruit replacements, or similar untoward events, to such
an exeent thac the University no longer possesses the capa-
bility of imeeting its objectives cffectively?

With respect to the actions themselves one must ask
whether these actions per se, without regard to the conse-
quences they may entail, are sufficient evidence of* deteri-
oration that the institution is to be judged unworthy of a
place on the aceredited list. This position has been vigor-
ously maintained by some members of the academic com-
munity.

To determine this issue, it is necessary to examine the
nacure and significance of accreditation. Accreditation is a
judgment by the Commission that the institution has worthy
objectives, adequate resources to acrain them in reasonable
measure, and in face is doing so. It is to be revoked when
an institution no longer has such objectives, programs, or
outcomes,

Accreditacion is not an accolade or certificate of merit
awarded to exemplary institutions, to be removed by the
Commission when an offense that seems heinous to some
portion of the academic public has been commitred. Loss of
accreditation comes about because of loss of educational
effectivencss.

Without in the slightest degree condoning the serious
violation of sound academic practice inherent in the Board’s
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action, the Commission does not believe char accreditation
can depend on any single acton or factor, but racher must
be determined by the weighe of all che evidence, and there-
fore concludes that the actions of the Board, in themselves,

do not warrant revocation of the accredication of St. John’s
Universicy.

v
But what of the consequences of these actions? Have
they led to serious deterioration in the cducational effec-
tiveness of the University? This is che overriding concern of
the Commission. From the peint of view of the Commission,
which is not a vehicle for the redress of mdividual griev-
ances, it is the effect of the Trustees’ actions on the educa-
tional effectiveness of the University that basically must
determine our actions concerning its aceredited status.

The Commission has accordingly assembled all the evi-
dence it could on this point. The summary that follows is
based on reports submiteed by the University, answers to
questions raised by the Conmumission afrer studying che
reports, a visit to the University by representatives of the
Commission—all either members of the Commission or its
staff—as well as a brief submicred by the United Federation
of College Teachers and conversations by representatives
of the Oo:_::.mmmc:I&::_E._.f chosen—with several of the
dismissed faculty members.

St. John's University has in face improved ics salary scales,
its procedures for faculey involvemenc in policy determina-
tion, its manner of dealing with student concerns, its aca-
demic standards, and the qualifications of its faculty, It is
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also spending considerable sums of money to improve its
physical facilities for faculey scholarship and research.
Documentation for cach of the points in the above summary
statement either exists in the files of the Commission or has
been examined in the University files by members of the
Commission.

The Commission concludes that the actions of the Board
of Trustees have nor as yet led to critical deterioration of
the educational cffectiveness of the University, and chac the
University has taken action intended to correct the basic

. e .. ]
conditions that led to the crisis of December, 1965.

VI

There is another ground upon which revocation of ac-
creditacion might be supported, and this, too, has been
urged upon the Commission. It is thac this action would
force St. John’s University to redress the gricvances of
the individual faculty members injured by the actions of
the Board of Trustees. The Commission rejects this view
on two grounds: first, that action would be inappropriate
and 2 misuse of the Commission’s prerogatives; and second,
that as stated in our preliminary judgment, the Commission
1s not a vehicle for the redress of individual gricvances.
(We note parenchetically that chere is no evidence at all
that the proposed acrion would accomplish the desired end,
and considerable ground for believing that it would not.)

VII
"There is, however, still one other factor bearing on
accreditacion that seems to the Commission more significant
than any of the three already discussed. The unfortunate
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events at St. John’s University are sympeomatic of serious
institutional weakness that cannot be allowed to continue.
[ndeed, if this weakness is not corrected it is predictable
there there will develop such deterioration of educational
effectiveness that loss of acereditation will almost inevirably
ensue. Though the University has already taken some steps
in this direction, it is important that cfforts be vigorously
inereased to strengthen the adminiserative scructure of St.
John’s University, to improve understanding on the part
of the Trustees, administration and faculey of the objectives
of higher educadion and of the procedures appropriate to
their attainment and to bring the University more fully
into the mainstream of American higher education in the
ewentieth century.

Though the Conmission, as pointed out above, cannot
be officially concerned with che grievances of individuals as
such, neicher can it overlook the institutional weakness that
these dismissals reflected. Tt holds that this matter cannot
be allowed to remain unresolved in the hope that the 1ssue
will fade away. Just as the dismissals were an ourward
manifestation of internal weakness, so a sincere attempt to
alleviate the consequences of this act will be strong evidence
of increased internal strength, The Commission will look for
such evidence.

VLI
The Commission on Insticutions of Higher Education is
neither a super-administrative agency to correct institutional
crrors or to approve or disapprove their aces, nor does it
have any penal powers. The issue before this Commission
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in this case is not whether St. John’s University has violated
the generally accepred norms of American higher educa-
tion: it has. The issue is not whether it should be punished
for its behavior: no such power is vested in the Convnission.
The issue is not whether the public should be made aware
of unsatisfactory conditions at St. John’s University: this
has already been done through press reporrs generally, and
particularly by the censure visited upon the University by
the American Association of University Professors.

The purpose of the Commission, as has been stared
publicly many cimes, is to help institutions achiéve and
retain satisfactory and ever-increasing levels of excellence.
The Commission does not place an unaccredired inscicution
on its accredited list until it is satisfied by evaluation that
the insticution meets its standards. On the other hand, che
Commission does not remove an insticution from its list
until chat insticution has had an opportunity to put its affairs
in order, The normal procedure is for the Commission to
establish what amounts to a probationary period during
which it endeavors to assist the institution to correct its
defects, to improve its manner of conducring its affairs, and
w0 actain 2 higher and at least a satisfactory level of excel-
lence.

The Commission regards such an order to show cause
why accreditation should not be revoked as a more con-
structive method of accomplishing improvement than che
summary revocation, and only slightly less severe. Actions
of this sort are more numerous than might be suspected.
There is rarely a time when one or more institutions are
not under a requirement by the Commission cither to
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mprove their educational effectiveness or to suffer loss of
acereditation. In ¢y cry such case in the last decade ar least
satisfactory improvement has been made and revocation of
acereditacion avoided,

As a macter of face, revocanion of acereditation should be
employed only as a last resore, because its effects are so
widespread. T'hey are not limited to the institution as such,
bur affect students and alumni, and may very well encail
entirely unpredictable side ¢ffects. The institation itself may
well not be the principal viceim of revocation of accredita-
tion when its far-reaching effects are considered.

IX

Applying chese principles to the instant case, the Com-
mission belicves thar the combination of censure by the
American Association of University  Professors—which it
considers richly deserved—together with a show cause order
will beteer enable the Commission to assist St. John’s Uni-
versity in pueting its affairs in order and to restore the
University to its proper place in the educational community
than would its expulsion from the Middle Srates Association
at this tme,

[t is accordingly ORDERLED that St. John's University
show cause through a full reevaluacion of all aspects of the
University’s life and work not later than December 31,
1967, why its acereditation should not be revoled,

By unanimous vote of the Commission in session at New
York, N.Y.,, November 18, 1966:

Albert . Aeder, Jr.

Chairman

AAUP, see American Association
of University Professors
Academic Man in the Catholic
College, The (Donovan), 12z,
130
Academic Marketplace, The (Cap-
low and McGee), 114
Accardi, Sonny, on accreditation,
9304
Action (newspaper), 69, 70
America (magazine}, 7, 8o
on control of cducation, 174 -
fear of unions in, 175
American Arbicration Associavion
arbitration at St. John's by, 173,
192, 194
strilee and, 71-73
American Association of Univer-
sity Professors (AAUP), 122,
134, 177, 193
on academic freedom, 23
censure by, 60-61, 205, 206
demands of, 2g-30
investigating-committee  findings
of, 56-57
local chaprer of, 57-6o, 119,
133
serike and, 24, 71, 73, 114, 175
teach-in called by, 36-37
American Catholic and the Intel-
lectual Life, The (Ellis), 148
American Catholic Fomily, The
(Thomas), 77
American Civil Libertics Union,
strike and, 67, 70, 73-74
American Council on Educartion,
survey of universities by,
148

Index

cre Parochial Schools the Answer?
{Ryan}, 12, Bo

Arrupe, Father Pedro, 174

Association of American Colleges,

74

Bad Day at Black Rock (Breslin),
103
Barrete, William, 103
Battista, Vito, 4
Beame, Abraham D., 4
Bell, Daniel, 1on, 95
Bello, Francis, 104
Berelson, Bernard, 147
Berkeley (University of Califor-
nia}, 22, 28
Benezet, Louis T., 8
Berrigan (wacher fired from St.
John's), 11y
Berrigan, Reverend Daniel J., erans-
fer of, 174
Berry, Father Thomas, 24
Blackboard Cavalier, The (Mor-
ressy), 1oz, 134
Board of Trustees of St. John's,
191
accrediration report to, 196206
conservatism of, §5-56
on disrnissals, 24, 38, 144
proposal on strike by, 103-95
statuke changes by, 190
Barromeo, Sister Charles, 181-82
Bozell, Brent, g-10
Breslin, Howard, 102
Breslin, Jimmy, on Catholic
schools’ anti-incellectualism,
1023
Bundy, McGeorge, 147

207



Buckley, William F., Jr., 4
as source of leadership w0 St
John's, 12
conservative theory of, 12
Burlke, Edmund, 12
Burke, Father L. P., 26, 28, FER
35

Cahill, Very Reverend Joseph T,
126,131, 132, 193
academic principles of, 43
anti-unionism of, 7z
parents and, 107
reasons for dismissals given by,
38,39 ’
as St. Jobn'’s new president, 34-36
strike and, 42-43, 101
students and, 49
subversion fears of, 55-56
California, University of, at Berke-
ley, 22, 28

Callahan, Daniel, ¢
on conservatism of lay Cacholics,
1415
on expediency of the Church,
19
on finances for Catholic schools,
170~71

on function of parish, 1791
Caplow, Theodore, on mobility
patterns of academia, 114-15
Cartter, Allen AL, 148
Casey (weacher fired from Sr.
John's), 114
Casey, Monsignor George \V., 16t
Cascy, Father William, 55
Catholic Church in America, 77,
122, 126, 185
civil rights and, 100
education and, 13842, 161, 165-
Qu. 174, 179, mmulm+
expediency of, 19
Irish influence in, 96-98
prejudice of, 16-19
orthodoxy of, 6-8, 13, 79, 173-74,
178, 180

INDEX

Vartican Il and, 52, 78, 162, 165,
167
Catholic Peace Fellowship, 78
Catholic Schools in Action (study),
89
Catholic University of America
(CU) (D.C.), 148
boycotr of, 159, 177-78
Em__o*u.m rule at, 177, 178
breach of academic freedom by,
177
survey ratings of, 149-151
Chicago (ML), Catholic population
of, 79
Chicago, University of (IIL}, 171
Chicago Tribune, 147
Christie, John, 57
Church, the, see Catholic Church
in America
Church-Sponsored Higher Educa-
tion in the United States (Par-
tillo and MacKenzie), 157, 182
Clancy, Monsignor john ], 26, g0
Clergy Concerned About Vietnam
Committee, 174
Clish, Herbert, equivocation of,
§0-51
Cody, Juhn Cardinal, 116, 169
Cogley, John, on Catholic schools,
170, 183
“College Theology and the Ecu-
menical Spirit: Preparation for
the Dialogue” (Coole), 157
Columbia University (N.Y.), 107
Come to the Father (catechism),
7
Commager, Henry 5., 133
Commission on lastitutions  of
Higher Education (Middle
States Associadion), 74
accreditation defined by, 201
criticized, 70-71
reporc on 5t John's by, 196-206
Coumionweal (magazine), 3, 1851
on religious control, 17:1-73, 175
Connor, Father Charles, 159

208

Conservative Parry (N.Y.}, 10

Congstitution on the Chureh in the
Modern World (Vatican 11),
167

Coutinuum  (magazine), 120, 146,
176

Couke, Reverend Bernard )., 157

Cox, Harvey, 169

CU, see Catholic University

Curran, Father Charles, firing of,
177-78

Curran, Jacl, 42

Curley, Thomas, 27, 284

Danforth Foundation, 157
study by, 160, 182
Davis, Berteam, 59
Dayton, University of (Ohio), 173
DcFina, Maria, 92 .
De-Ronanization of the American
Catholic Church (Wakin and
Scheuer}, 81
DeSapio, Carmine, 67
Detroit University (Mich.), 168
DeVane, William, 147
Dickmann, Godfrey, 158, 178
Dchen, Dorothy, 15
on Irish Catholics, ¢7
Donovan, John
faculey profiles and, 130
on intellecrualism in  Cartholic
schools, 101-2, 106, 124-25
on lay professors, 122-23, 143
Downtowner, The {(campus news-
paper, 55, 191
Dove, Sonny, 2
Doyle, Reverend Donald L., 33

Ecumenical Council, see Vatican
11
Elegaard, George Robert
on academic freedom, 188-go
on tenure and sucial benefits, 31-
32
Ellis, Monsignor John Tracy, to1,
106, 148

Index

on Catholic colleges, 170

Fact Sheet 1 (St. John's), 61
Faculty Council of the Liberal Arcs
Colleges (St. John's), 191
Fagin, John, on conservatism of
St. John's, 55-56
Fantasy Sheet oo7  (Mlorressy),
spoof in, 62-63
Ferenee, Melvin, 41
Feurstein, Chester, strikers’ an-
SWers to, 126-128
Ficheer, Father Joseph H., 81
on parochial-school teachers, 82
83
Fiedler, Leslie, 108
Viest Unitarian Church TN.Y ), 52
Fodera, Joseph, 48, 49
Fordham University (N.Y.), 10z,
134, 148, 169
development of, 171
policies of, 174, 178
survey ratings of, 149-50
See also Society of Jesus
From Anatbema to Dialogue: A
Marxiss  Challenger to  the
Christian Churehes (Garandy),
158

Galassi, Frank, 28»
Gannon, Joseph, 282
on rule of clergy, 27
Gans, Herberr, 96
on parental atdeudes, 83
Garaudy, Roger, 158
Generation of the Third Eye (Cal-
lahan), 103
Genovese, Eugene, 46n
Georgerown University  (D.C.),
54 t41 148,175
faculty harassmenc at, 158
reception at, 158-359
survey ratings of, 153
Giovanerti, Len, 102
Githens, Marianne, 28n
Glanville, John, 37



Goodrich, H. B., 84
Gorman, Thomas R, 17
Graduate Education in the United
States (Berelsonl, 147
Graves, William, on nced for po-
litical clubs, 26-27
Greeley, Andrew AL, 89, 9o, 153,
181
on Catholic inrellecrual  aspira-
tions, 1056, 108
Danforth study reviewed by, 182
Greenbaum, Joseph ., 85
Grennan, ._nn,_:n_w:n. 1, 168, 181
on academic freedom, 164
on lay control, 166-67, 169, 172,
173, 170

Hamili, Pete, on St. John's scudent,
79-80
Hardimon, Alonsignor James C,
18
Hendel, Samuel, 7o-71
Herberg, Will, on Irish Catholi-
cisim, 96-g8
Hernon, Joseph M., 177
Herburgh, Father Theodore AL,
168
criticism of, 185
on prospeces for Catholie educa-
tion, 180-81
Hofstadter, Richard, 106
on failure of Catholic education,
14041
on students’ reactionary spirit, 95
Holy Cross, College of the (Waor-
cester, Mass,), 168
Horchler, Richard, 173
Hutchins, Robere AL, 1oy
on purpose of the university, 5

Immaculate Heare College (Calit.),
17071
Impelliteri, Vincent, g7

Jesuits, see Society of Jesus
fesuit Missions (magazine), 174

INDEX

Johin XXIII, Pope, 156
John Carroll University (Ohio},
168

Kane, John J., 104
Kaez, Ralph, 53
Kearns, Francis

civil righes and, 175-76

on harassment of faculey, 158
Kelly, Margaret, 70
Kelly, Walt, spoof by, 103
Kennedy, Robert F, 34, 42
Knapp, Robert H., 84-85
Kugler, Israel, 4o

strike and, 67, 69, 7172, 193
Kiing, Hans, 148, 178
Kuzmyak, Gloria, 93

Lapchick, Joe, 27
Larrey, Father Martin T, 171
Lauer, Rosemary, 91, 115-16
on Catholic education, 5:-53,
101, 108, 179, 180
on clergy’s dishonesty, 176
on rigid university control, 3o,
144, 146, 160
Lawler, Justus George, 140
Lensky, Gerhard, 100
Leo, John, 20
on Catholic writers, 1034
on Catholicism and the working
class, 13-14
new-breed Catholic defined by,
78
on St. John's students, 4
Lilies of the Field (Barrew), ro3
Lindsay, John V., 4, 42
:?2. Seymour Martin
interpretacion of polls by, 98-100
status politics defined by, 1on
Long, Sister Mary Brideen, 7
Loyola University (Ill.), 17, 168
mancuvers at, 177
quality of, 148-49

AfcBrien, William, 32

McCarchy, Charles, 59

McCarthy, Joseph, Irish Catholics
and, g8-100

McClusky, Father Neil G., 166

McDonald, Bishop William ]., 159

McEntegare, Bishop Bryan, 140

McFadden, James, 42

on mobilicy patterns of academia,

114-1§

MacKenzie, Donald AL, 157, 182

McLaughlin, William, 58

Manly, Chester, 147

Alaritain, Jacques, 34

Marquette University (\Wis.), 54
185

Mary Immuaculate Seminary (Pa.),

33
Maryland, 14
Supreme Court of, 168
Court of Appeals of, 167 .
Marymoune College (Va.}, 170
Meder, Albert E., Jr., 70, tor, 206
strike and, 61-62
Meng, John |, 20-31, 36
equivocation of, 63-64
at Fordham, 169
settlement proposals by, 32-33
Metropolitan  Area  Conference
(AAUP), 57, 59
Meyer, Reverend Cyril, 108
Middle States Accrediting Associa-
tion, 67, 71
accreditation of S5t John's by,
68-69
Middle States Association of Col-
leges and Secondary Schools,
23, 26, 134
1940 Seatement of, 197
report on St. John's by, 196-206
strile and, 61, 67, 73, 93, 191
Se¢ also Commission on Institu-
dons of Higher Education
Mind of the Catholic Layman, The
(Callahan), 14
Minorities in a Changing World
(Leo}, 13

lindex

Morressy, John, 48, 102, 130
profile of, 134-35
spoof by, 62-G3
Mundelein College (111.), 170
Murray, Father John Courney,
158, 178

Nationat Catholic Educational As-
sociation (NCEA), 165, 182
National Catbolic Reporter (NCR)
{magazine}, ¢, 11, 168
Zn:.ozamux and  Awmerican  Ca-
tholicinn (Dolien), 13, 97
National Science Foundation, 147
National Students Association, o4
NCEA (National Catholic Educa-
tionzl Association), 165, 182
NCR, see: National Catholic Re-
porter
Newsweek (magazine), 17, 150
New York City, 107, 136, 176, 188,
z06
Catholic Church in, 18
Catholic high schools in, 84
Catholic population of, 2-6, 79
Italian community in, 97
Irish community in, 98-99
1965 mayoralty campaign in, 4
Sc. John's community and, 4-§
New York Post, 45, 79
New Yorl: State, 141
Conservative Party in, 10
Deparcment of Education of, 176
New York Times, The, 45, 166, 178
New York University (NYU)
(N.Y.), 107, 134
Nuonan, John, 57
Notre  Dame, University  of
(Mich.), 54, 185
endowment of, 170
prospects for, 168, 180-81
study by, 8g—g0
survey ratings of, 148, 149-54
Noval, Michael, 84, 104
NSA, see National Students Asso-
ciation

211



Nugent, Very Reverend John G,
33
NYU, see New York Universiry

('Dea, Thomas, 8o, 106-7
on craits of Catholics, 84-87, 104,
182
O’'Neill, Father Alichael, 89
O'Reilly, Father Peter, 24, 45
on COMMission’s repore, 70
on faculty appointments, 120-2
128
on lack of academic freedom, 23
liberalism of, 35, 38, 46, 53-54
as president of UFCT chaprer,
35
strike and, 67, 114, 169
as troublemiaker, 116
Ovrganization Man, The (\Whyte),
o4
Organization Society, The (Pres-
thus), 125

—
-

Parochial School: A Sociclogical
Study (Fichrer), 81

Pactillo, Manning H., Jr, 157, 18:

Pegler, Westbrook, 133

Pendrick, William, 57

Polsby, Nelson V., 9o

Powers, Edward, 144, 143

Presthus, Robert, 125

Primeav, Bishop Ernest J., 181

Catholic education and, 16567,

182

Prisco, Carlo, 130, 135

Quill, Mike, 22

Radical Righe, The (Belly, ron

Regan (Dean of the College of
Arts and Sciences), 41

Reinerr, Reverend Paul C., 166

Robinson, Andrew, as AAUP
president, 24, 26, 33, 36, 56

Rossiter, Clinton, o5

Ryan, Mary Perkins

on Catholic education, 12-13, Bo-
1, 88-90
on Cartholics in society, 139
Ryan, Reverend Cornelius J., 33
Ruossi, Pecer H., Catholic education
criticized by, 107

St. John’s community, description
of, 3-20
St. John’s University Press, 190
St. Juseph's College {(N.].), 33
St. Louis University (Mo.), 166,
168
survey ratings of, 148, 1jo-34
St. Luke Parochial School (case
study ), 81, 8:
St. Aartin’s College (Wash.), 169
St. Mary's College (Nid.)}, 141, 181
St. Xavier Collepe (1), 181
San Diego Oownmc for Women,
University of (Calif.), 144
Scheuer, Father Joseph, t80
on Catholic educacion, 81, 108,
13940
Secular City, The (Cox), 169
Shields, James, 61
Slattery, Very Reverend Kenneth
F. 13
Shuster, George, 113
Smith, Vincent, 59
Society of Jesus (Jesuits), 109, 141
conservatism of, 17577
quality of schools of, 171
school control and, 174
Supcrior General of, 174
“Sources of the Radical Righr,
The” (Lipser), 1on
Spellman, Francis Cardinal, 11
views on Vietnam war, 78, i
Student council, 2
concern over strike in, 41, 48-30
Student Government Association,
7
See also Srudent council
Students  United for  Academic
Freedom, 26

212

Swords, Very Reverend Vincent
T.33
SylHabus of Errors, 173

Taggart, Very Reverend Sylveseer
A., as power over Vincentians,
31,33, 34, 132

Teilhard de Chardin, Pierre, 174

Thomas, Father John, 79

Three Coins in the  Fountain
(screenplay), 102

Thutston, Ethel, g2

Tinelly, Reverend Joseph, 29, 36,
t34 .

confrontation of faculty with, 52

conservatism of, 28, 35

dissolution of faculey council by,
37

fears of, t1B-1¢

settlement proposals by, jo-31 -

student council and, 48-49

Toynbee, Ameold, 133

Transport Workers' Union, 2:

Trustees, sce Board of Trusrees

UFCT, see United Federacion of
College Teachers
Union Theological Seminary,
171
G::_..w_ Church of Christ, 168
United Federation of College
Teachers (UFCT), 115, 128,
201
demands of, 21930
Jesuits.and, 175
seetlement offer by, 19193
strike and, 22, 24, 36, 40, 44-47,
50, 69, 71-73, 75, 129
students and, 93
Up frome Liberalisn (Buckley), 12

e e S R e N g g e e e T e ]

Index

Vatican I} {council}, g, 97, 156
aggiornamento through, 165, 167,
183
as guide for universities, 52
liberalism after, 78, 162
Vieentian order (Congregation of
cthe Mission of Se. Vincent de
Paul), 26, 9193
dominarion of faculty by, 117-18
education of, 118-1¢, 130
faculty prometions and, 120-2,
125
fucure and, 132
Jesuit rivalry with, 109
menwalicy of, 44, 47, 54, 115, 126,
169, 177
power of, 28, 33, 34, 8-60, 117,
123

Walkin, Edward, 180
on Catholic education, 81, 108,
139-30
Wiall, Richard )., 56
Warkov, Seymour, 105
Washell, Richard, 41
Woebster College (Mo.), 182, 185
as source of change in Catholic
education, 166-70, 172
Weigel, Father Gustav, 138, 178
White Paper 1 (St. John's), 25
W hite Paper I (St John's), 25m:,

47
Whyre, William, Jr., o4
Wright, ishop John, Jr., 142

Y cager, Henry, 47

Young Conservative Club, 134
Young Democrats, 4, 27, 150
Young Republicans, 27, 159
Young Socialists, 29



About the Authors

Josten Scinucea was a member of the sociology deparement
at 5t John's C::.o_.m:.‘.. when the faculey strike occurred,
Neither ?9_5, ACtivists nor union members at the time of
the mass dismissal, Mr. Scimecea and his colleague Roland
Damiano joined the union and the strike to suppore che rights
of their fellow faculey members,

Joseph Scimecea is a native New Yorker and an instructor
of uon_.:_cma. at Upsala College. He is, ar present, no:n_:&:m
his doctoral studies ac New: York C_:.,.n_.,,._mcn He is a bachelor
and lives in New York Ciry.

Rovraxp Daxiano, born in New York City, is an instrucror
of ucn_,c_cm.,, at the Srate C:r.c_.vmc* of New York ac New
Palez. Mr. Damiano ateended Daremouth and m_.oo_,._.,..: col-
leges and is ::mu_::m his doctoral work at the City G:T.n_.mmn%
of New York. He lives in New Palez wich his wife and two
children.




	Crisis at St. Johns 1-67
	Crisis at St.Johns 67-137
	Crisis at St. Johns 137-end

